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1.1 INTRODUCTION

‘Foundation laid for revolution in education; scheme will brighten up the
future of younger generation’ lllam Thedi Kalvi means Education at doorsteps.
School Education Department, Govt. of Tamil Nadws haunched a brand new
scheme specifically TN Illam Thedi Kalvi Scheme 202Tamil Nadu state
government has launched this scheme for Class81Itothe past few years, there has
been seen education damage for those studentsehio &lass 1 to 8 mostly. To fill
the education gap, state government has ditchedetmming app and relied on
volunteers who are eligible enough to provide etlanaon doorsteps.

llam Thedi Kalvi aims to address the learning dagt tarose among students
due to closure of schools during the pandemic iregdsckdowns.It was launched on
a pilot project basis in 12 districts of the stdased on the outcome, the project for
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classes 1-8 students of government schools wasdggaio the remaining districts.
Initially, it was launched for two weeks in Cudd&pDindigul, Erode, Kancheepuram,
Kanyakumari, Krishnagiri, Madurai, Nagapattinam|ghiis, Thanjavur, Tiruchirappalli
and Villupuram districts. The project was set toilmlemented for a period of six
months to impart educational skills among the a¢kildwho had been missing their
classes since the lockdown was imposed from Mad@® 20 contain the spread of the
coronavirus. The scheme was implemented at amastd cost of Rs 200 crore from
this fiscal with participation of teachers, voluete, NGOs and educationists. As a
part of Tamil Nadu lllam Thedi Kalvi Scheme, volaats will take courses close to
the homes of scholars after faculty hours from 5 gon¥ pm on a regular basis.
Volunteer pupil ratio can be 1:20 and over one lalunteers are anticipated to hitch
Tamil Nadu lllam Thedi Kalvi Scheme. All these imdiuals who have studied as
much as Class twelfth can train college student€lagses 1st to fifth and degree-
holders can train centre faculty college studemarents are forthcoming and register
themselves as volunteers, other than members nfendGOsThe volunteers should
be willing to spend at least six hours a week wité kids (or) volunteer part-time.
They must know Tamil to communicate with childréFhey must teach Tamil,
English, and Mathematics. (Training and equipmeiit ve provided). They should
participate voluntarily without compulsion. Andethmust be at least 17 years old.

1.2 ACHIEVEMENTS OF ITK SCHEME

The lllam Thedi Kalvi scheme has more than 2 laklunteers in two lakh
centres across 92,000 habitations in the stateselTlkducation volunteers teach the
students from Classes 1 to VIII for one and a halirs after school in Tamil, English,
Science, Maths and Social Science subjects. Thgramo is available to all the
students who cannot afford transportation.The IIlEmedi Kalvi Scheme has been in
Around 3 million children benefit from 2 lakh ‘lila Thedi Kalvi’ centres manned by

2 lakh trained volunteers across the State

1.3 OBJECTIVE OF ITK SCHEME
Education through physical modality is the primagogal of the lllam Thedi
Kalvi Scheme plan. With the help of this programrtiee government designated



volunteers to teach the students.Due to this pdamdents won’t have to rely on
internet resources to further their knowledge bseawolunteers would do so. The
state’s literacy rate will rise thanks to this pldm addition, the educational gap will
be closed with the use of this plan. Each and esargient in Tamil Nadu would be

able to receive an education due to the Scheme.

1.4 SCHEME FEATURES AND BENEFITS
The lllam Thedi Kalvi Scheme has been introduced thy Tamil Nadu
government.
The pupils will receive instruction through thisplin a tangible way.
Every subject and every class will receive a vaent
These volunteers will conduct door-to-door effaad®ducate the students.
This programme is available to any students whaggafford transportation.
The monthly pay for volunteers under this programwoeld be Rs. 25,000.
This programme will be available to about 1 lakipifsi
This programme will focus on kids who have experezhlearning loss and
psychosocial issues as a result of pandemic comditi
Under this programme, almost 86550 people have lledrdo work as
volunteers.
There are 86550 people in this city, 67691 of tlemenwomen, 32 transgender
people, and 18557 males.

1.5 ELIGIBILITY CRITERIA FOR ITK SCHEME
Volunteers must live in Tamil Nadu permanently.
Volunteers must hold a UG degree in order to irc$tkids in classes 7 and 8;
applicants must have completed theil”gade in order to instruct students in
classes 1 through 5.
As the scheme has been launched in Tamil Nadu, thelynative students of
the state are eligible to enjoy the scheme benafits get education in the

government schools



Educational details — The students should furnigtakle educational details

to justify that they are eligible to get governmeahool facilities and continue

their education.

Sections of students — Students belonging to ati@®s of society are eligible

for the scheme as it is a holistic approach towaelsuring the future of

students of the state

By successful implementation of the scheme, it wduwglp to eliminate the
gap formed due to online classes. So, the statergment is trying to resume the
school and class facilities in the government sthéar improving the educational
sector. This would help the children to become tped citizens and it would further

help them to avail off better employment scopeuituife.

1.6 ITK ASSESSMENT
The investigator assessed the lllam Thedi Kalviesoh by considering ITK

volunteers level of commitment, ITK module relevangith respect to current text
book, reliability of ITK scheme and students invaivent in ITK.

1.6.1 LEVEL OF COMMITMENT
Teacher commitment to learners embraces educatmbhation to assist

learners and take accountability for their educat@ommitment to instruction offers
educators the obligation to examine novel methddmsiruction to build learners’
educational encounters.
Committed to the work

Focuses on educational needs of the students

Works with passion

Keen to uphold the university's values

Enthusiastic about work and about teaching

To be committed means giving our time and energyotmeone or something

that we believe in or making a promise or a firntid®n to do something. But a
genuine commitment is much more than this. Commtrareas of teachers and

learners mean the areas where the teachers amerdesshould be committed to.
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These are a certain set of attitudes, goals, atiditeas that should be taken care of
during the teaching-learning process. This inclutbesng democratic, impartial,

objectivity, respect, etc.

1.6.2 MODULE RELEVANCE

Textbooks serve as a reference tool for both teached students. They
provide a repository of language knowledge, rudesl examples that can be referred
to for clarification, revision, or further explorah.Modules are used to organize
course content by weeks, units, or a different wimgional structure. Modules
essentially create a one-directional linear flowvblat students should do in a course.
Each module can contain files, discussions, assegisn quizzes, and other learning
materials.Educational modules-concise units of stedmposed of theoretical and
practical content, which can be delivered to leesnigy using technological and
computational resources-are relevant mechanisnmegmve the learning processes.
Similar to software products, educational modulequire the establishment and
integration of innovative methods.

The image below is useful for thinking about how thfferent elements of a

module fit together in constructive alignment.

1.6.3 RELIABILITY
Reliability is defined as the probability that aoguct, system, or service will
perform its intended function adequately for a dpegtperiod of time, or will operate

in a defined environment without failure.
5



Components of Reliability

Probability

Availability Durability
o g
Reliability

Z N

Quality

over time Dependability

1.6.4 STUDENTS INVOLVEMENT

Student Involvement is the process of engagingestigdas partners in every
facet of the education system for the purpose r@ingthening their commitment to
education, community and democracy. Student engagemefers to students'
willingness to participate in and be successfultheir learning process. Student
engagement is made up of emotional, behaviouratagditive engagement. It shows
students' feelings about their instructor, classrand sense of belonging. Learner
engagement relates to student engagement wherdetiree of attention, curiosity,
interest, optimism, and passion that students siwben they are learning or being
taught, which extends to the level of motivatiorythearn and progress in their
education.
Classroom activities should address students to

Ask open-ended questions.

Ask students what they know about a topic befosgruction.

Use more ungraded or credit-upon-completion assegrsn

Incorporate student discussion time into activities

Have students model or explain to other students.

When students are engaged in the learning protiesgare less likely to lose
interest in what they are taught. Engaged studemts more likely to excel in
standardized tests and less likely to drop out.



Simple ways to engage and motivate learners
Set clear learning goals. ...
Make learning convenient. ...
Get creative with course content. ...
Reward learners for engagement. ...
Create open communication channels. ...
Offer real-life rewards for successful training angbroved performance. ...
Use on-the-job training and relatable simulations.
Strategies for increasing student engagement amudviement
Use Technology. ...
Create a positive classroom environment. ...
Create a learning contract with students. ...
Incorporate active learning techniques. ...
Inquiry-based learning. ...
Give students a choice in their activities. ...
Use personalized learning materials. ...
Start small.
Types of Learner Engagement
Cognitive. Cognitive learner engagement has to iflo @ach student's level of
interest in or curiosity about the course topics. .
Emotional.
Behavioral.
Social.
Physical.

Cultural.

1.7 STUDENTS CLASSROOM PERFORMANCE
Students classroom performance can be assessednbidering their study
habits, participation in class activities, learnipgrformance and student-teacher

relationship.



1.7.1 STUDY HABITS

Study habit is an action such as reading,takings)abolding study groups
which the students perform regularly and habituadlprder to accomplish the task of
learning. Study habits can be described as effeativineffective depending upon
whether or not they serve the students well. Shalyits include behaviors and skills
that can increase motivation and convert the statdyan effective process with high
returns, which ultimately increases the learningud$ habits refer to the behaviors
and techniques that individuals employ to faciétaheir learning and academic
performance. These habits can include activitieh sas reading, note-taking, time
management, and maintaining physical and mentdtbeahg . Good study habits are
essential for effective learning and can contribiteacademic success. They help
individuals in organizing their study materials, denstanding the content, and
preparing for tests. Study habits are consideredbéoa significant factor in
determining a student's academic performance. Hemévis important to note that
study habits can vary among individuals, and whatk& for one person may not
work for another. Therefore, it is crucial for séunds to develop study habits that are
personalized and effective for their own learnihgdes and needs.

Study habits have a significant impact on acadesniccess. Good study
habits, such as effective time management, coretémty and effort, are important
factors that contribute to academic achievemenideéits who have good study
habits, including completing homework, participgtim class, and managing their
time well, tend to perform better academically. tha other hand, poor study habits
can lead to lower academic performance. Additignatudy habits such as note-
taking, reading ability, and maintaining good hieadire particularly relevant in
improving academic performance. However, some stutlave found no significant
relationship between study habits and academicopaence. Overall, developing
effective study habits is crucial for studentsuoceed academically.

Developing healthy study habits can help studetag sn top of their tasks
and balance their studying with everything theycheedo. They can also help them
study more efficiently, so they can make the mésheir study time.



1.7.2 STUDENT PARTICIPATION IN CLASSROOM ACTIVITIES

When we think of student participation, we typigahink of activities such as
students asking and answering questions during dagparticipating in group work.
But there are a variety of reasons this may naui@ble, whether for reasons related
to the course material or student characteristiearticipation can allow the
incorporation of local knowledge, skills and resms in the design of interventions, it
can ensure responsiveness to students needs, éinbamce the goal of sustainability
and assist breaking the mentality of dependency.

Students that regularly participate in class arsstantly involved with the
material and are more likely to remember a greadetion of the information. Active
class participation also improves critical and leiglhevel thinking skills. Students
who participate in class have studied the matese@ll enough to introduce new
concepts to their peers. This level of thinking gbeyond simple comprehension of
text, and can also improve memory. Participation akso help students learn from
each other, increasing comprehension through catpar This can in turn improve
relationships between students and between therstaad teacher.

Some of the benefits of participation in classraastivities are:

feeling in control.

having a sense of dignity.

feeling connected to others in the community.

developing relationships.

increased independence.

increased self-awareness.

greater levels of physical activity.

increased self-esteem.

When students engage in the activities among attuetents doing the same,
feelings of self-identity and well-being are reirded. Engaging with people, whether
by attending a religious service or being involvedther community events, has a
great impact on our own well-being and that of thasound us. Learning activities
play an important role in student learning and gegeent. Students benefit from the
opportunity to reflect upon their learning and tecertain progression towards
outcomes. Learning activities should: align to oates and assessment.
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Classroom participation is an interaction that sal@ace either between
teacher and students. or among the students incldss. Brown (2000)defines,
“Interaction is the collaborative. exchange of thlots, feelings, or ideas between two
or more people, resulting in a reciprocal.

The Hierarchy of Participation:

Level 1 Information.

Level 2 Consultation.

Level 3 Deciding together.

Level 4 Acting together.

Level 5 Supporting.

G
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1.7.3 LEARNING PERFORMANCE

Learning is “a process that leads to change, wlicburs as a result of
experience and increases the potential for imprgertbrmance and future learning”
(Ambrose et al, 2010, p.3). The change in the Eramay happen at the level of
knowledge, attitude or behavior.

Learning performance can be defined as studenfst\sduation of acquired
knowledge, understanding and skills developed, #rar desire to learn more
(Young, Klemz, & Murphy, 2003). Academic achievermnean be described by the
grades obtained by the student. Relatively pernmtawgbéanges in knowledge or

behaviour that support retention and transfer (&atden et al., 2015).

10



There are four performance levels: Below Basic, i@a®roficient, and
Advanced. The goal for all students is to scor¢hat proficient or advanced level.
Information about student learning can be assesedgh both direct and indirect
measures. Direct measures may include homeworkzesy exams, reports, essays,
research projects, case study analysis, and rufori@gal and other performances.

The stages of learning reflect how learners proaesisassimilate information

Stage 1: Concrete Experience (CE) assimilating'mé&tion.

Stage 2: Reflective Observation (RO) processingrinétion.

Stage 3: Abstract Conceptualization (AC) assirmainformation.

Stage 4: Active Experimentation (AE)

The learning performance can be defined as theewehient of a learning
activity in a given situation. The learning perf@mnce is identified according to two
criteria: the result (“what” has been produced) &mel process (“how” it has been
produced). The learning performance is directhatesd to skill and is an indicator to
assess the acquisition of a skill. The current esad evaluation mainstream is still
mainly focused on the result of the performance.triaditional other-regulated
learning, the performance process is usually estaad, amoung all learners by the
teacher.

1.7.4 STUDENT-TEACHER RELATIONSHIP

A student-teacher relationship in the classroomaipositive relationship
between the teacher and the student in effortsato fyust and respect from each
other. This relationship may consist of gettindktmw your students better, providing
choice and encouraging the students to becomeggirdearners everyday. By doing
this teachers are showing respect to their studesaisiing their individuality and
being polite. Having a positive relationship witbuy students helps them become
more successful in the classroom as well as makes glassroom a safe and
welcoming environment for all.
Advantages of a Student-Teacher Relationship

Student- teacher relationships have displayed radmgintages in the classroom.
To start, students who share a positive relatignalith their teacher develop stronger

social-emotional skills. In addition, these studemtre more likely to absorb an

11



increased amount of academic knowledge (Positizehter-student relationships have
cascading benefits, 2021). The result of a strandent-teacher relationship is that it
allows students to feel confident through explamatiand taking risks in their
academic tasks. In short, students who have aiyp®student-teacher relationship
demonstrate a stronger performance in the classr@@aositive teacher-student
relationships have cascading benefits, 2021). Heweone of the most important
impacts of a positive student-teacher relationshighe production of an environment
that incorporates mutual respect. One way an educean produce a strong
relationship with a student is to explicitly defifearning goals and expectations in a
positive manner. This could look different for gpsuof students or individual
students. The strong relationship will allow fouedtors to be aware of their students’
learning and adjust their learning goals and exgirxts as needed (Admin, 2017). In
the same manner, the educator should allow opptigsirior students of all learning
styles to participate in class discussions throogt and written communication. In
addition to academic advantages, positive studsadhker relationships improve
mental health and assists students in developingwseh (Admin, 2017).
Oftentimes, students look up to their educatomnastors. With this in mind, students
are likely to feel pride when the educator encoesapem in their learning and social
interactions. Social competence, problem-solvingteds, autonomy, and a feeling of
a bright future or purpose are protective elemémas boost resilience, these all can
be developed in a supportive teaching atmospheoady et al., 2007). As noted,
students benefit from positive student-teacherticelahips. Likewise, educators
benefit as well. While creating strong relationshvpith their students, educators are
strengthening their own interpersonal and professicskills (Admin, 2017). By
strengthening their interpersonal communicatiodlskeducators are more likely to
respond effectively to stressful situations. In iadd, educators are able to form
relationships with parents and coworkers. In sunymi@rcan be noted that students
and educators equally benefit from the creation pafsitive student-teacher
relationships. What do positive teacher-studerdticeiships look and feel like in the
classroom?

Mutual respect — respectful interactions

Open communication

12



Teacher is supportive but encourages independence

Individuality of each student is valued

Kind and polite interactions

Honest and kind feedback is given to students

Teachers get to know their students and their rdiffees

Teacher believes in each student

Simple gestures shared (hello and goodbye, a saitep on the shoulder)
What do you believe is the strongest indicator ofifive teacher-student
relationships?

Communication that is respectful between the two

The Importance of Student-Teacher Relationships

As stated, student-teacher relationships are higkkential in an effective
classroom. Specifically, student-teacher relatigmstare important for students in
their short term and long term education. Studeatter relationships are important
in the short term because it creates a thrivingsctzom environment, helps students
develop self worth and improves student mentalthe@uffet, 2019). In the same
manner, these positive relationships may decreabavioral problems and promote
academic success. Student- teacher relationshlpsfaster the academic success of
students. With this being said, student-teachatimships assist students in the short
term. These relationships support students forsiecific year they spend in that
educational setting with the educator (Buffet, 2019

Likewise, a positive student-teacher relationskipery important in the long
term because it gives students confidence as wedhauring that they know that their
ideas are valuable. In turn, this allows studeatgdrry this confidence throughout
their future years pursuing academics. Also, tlisfidence and recognition of self-
worth can be seen in social and emotional aspddiseostudents life. Another long
term effect is that positive teacher relationshigach students that mistakes are an
indication that they are learning. Learning is angcand students are able to identify
this through the production of positive studenttesx relationships. This type of

relationship will foster confidence in the long+tefor the student.
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Causes of poor Student Teacher Relationships
Poor teacher-student relationships result from thstructor's lack of

awareness. Some students require tailored edueht@proaches since they do not
respond to learning in the same way as others. Whé&sacher fails to regard an
individual student’s educational needs, relatiopghioblems between teachers and
students arise. Each student’s ability to learniatetact with educators is influenced
by their personality, family backgrounds, mentalqasses, learning styles, priorities,
maturity levels, and academic ambitions (Tucker2130 When possible, teachers
should treat each student as an individual who rdeseone-on-one attention and
specialized, concentrated education. In additioppar student-teacher relationship
will develop if the educator’s main or only prigritn the classroom is academics
(Tucker, 2021). In correspondence with academtaslemts need to feel cared for and
have the chance to feel strong emotions. Educaogsresponsible for building
relationships with students that are not surfaceelleor academically focused.
Students should feel that their educator is somébeg can trust and communicate
freely with. The lack of empathy displayed by aruemtor can result in a poor

student-teacher relationship.

1.8 NEED AND SIGNIFICANCE OF THE STUDY

Due to the Covid situations during couple of yedlere is a gap in the
education of the students and the Tamil Nadu gowernt wants to reduce this gap for
classes 1 to 8 through lllam Thedi Kalvi (ITK) same Students have forgotten
basics as the pandemic lockdown left them with egutar classes. However, with
the introduction of the scheme, more students araimg forward to do various
activities. The students get home based trainirgythnse students who completed
their 12" class and above can get an opportunity to teaetstidents by registering
online for the scheme. Volunteers teach the stsdeestween 5PM and 7PM, after
ending of the school time. Students get benefgeifing help in their studies right at
their homes, free of cost. In ITK, since students made to learn through singing,
dancing, and other various interesting activitiesy are more receptive to the ITK classes.
This will definitely fill the learning gap and hawepact on the performance of the

students those who involve and utilise the progiana right way. The scheme
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mainly aims to improve the level of school educatim the state. The ITK
volunteers act as messengers of the governmenbtkshalents for the betterment
of the overall education level in the state. Toesgthen ITK scheme, it is
necessary to analyse its influence in improvingstlents classroom performance.
The investigator being a DIET educator, understbedneed and wants to analyse the
effectiveness of ITK in filling the learning gap @fto 8 standard students and its

influence on students classroom performance in Kaisirict.

1.9 STATEMENT OF THE PROBLEM

At present in Karur district 3029 ITK centres andunction under lllam Thedi
Kalvi scheme. This will definitely fill the learnghgap and have impact on the
performance of the students those who involve aiitel the program in a right
way. This study will analyse the effectiveness TK lin filling the learning gap of
upper primary students and its influence on stuglesiassroom performance at

primary and upper primary level in Karur district.

1.10 THEORICAL RATIONALE OF THE STUDY

The lllam Thedi Kalvi scheme is an excellent edioratl approach in the
state. The main idea for the scheme launch is tmwage 1 lakh students for
admission in the government schools and this weunhghower the educational field.
lllam Thedi Kalvi scheme is giving the school stote an interactive learning
experience, making it interesting for the kids. ITHasses are different from
regular classes as it channelises kids with theia @f interest. The convenience of
not having books and uniforms keeps them happyrésent in Karur district 3029
centres are in function under this scheme. So fastndies were made to analyse
whether ITK influences students classroom perforceaim Karur district. This is
the reason why the investigator selected this topiter research.

1.11 OBJECTIVES
To assess the ITK scheme considering the ITK veknstlevel of commitment,
ITK module relevance with respect to current tegbly reliability of ITK

scheme and students involvement in ITK.
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To assess the ITK students classroom performancsiceing the study

habits, participation in classroom activities, leag performance and student-
teacher relationship.

To find out the significant difference in the votaars opinion about ITK

scheme based on the level of students and locality.

To find out the significant difference in the teach opinion about students
classroom performance based on Gender, cadre ealityo

To find out the relationship between ITK scheme ahddents classroom

performance at primary and upper primary level.

1.12 RESEARCH QUESTIONS

1. Do the Rural ITK volunteers have good opinion' bk scheme?

2. Do the Urban ITK volunteers have good opinion Dk scheme?

3. Does the Urban ITK volunteers opinion on ITK acfe differ from Rural
volunteers opinion?

4. What do the rural teachers feel about the ITilshts classroom performance?

5. What do the urban teachers feel about the ITiesits classroom performance?
6. How is the rural ITK students classroom perfance differ from urban students?
7. Is there any significant difference betweenakyrimary and upper primary ITK
volunteers opinion on ITK scheme?

8. Do the urban primary and upper primary ITK vakers have different opinion on
ITK scheme?

9. Is there any significant difference between aarbnd rural ITK volunteers opinion
on ITK scheme?

10. Do the urban primary and upper primary teachmpmionon ITK students
classroom performance differ?

11. Is there any significant difference betweeibaarprimary and upper primary ITK
students classroom performance?

12. Is there any significant difference betweenbanr and rural ITK students
classroom performance?

13.How does the ITK scheme affect ITK studentsstlaem performance in urban

schools?
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14. Is there any significant relationship betwediK Ischeme and ITK students

classroom performance in rural schools?

1.13 DELIMITATIONS
This study is limited to four blocks of Karur distronly.
Only 120 volunteers and 120 teachers in primarywyer primary level were
selected for this study.
This could be extended to all primary and middlleosds of Karur district and

even to other districts of Tamilnadu.

1.14 SCOPE OF THE STUDY
Findings of the study will be useful to know wheathe
The ITK volunteers have full commitment in educgtthe ITK students.
The students are attending the ITK classes withriublvement.
There is any improvement in the classroom perfoeant the ITK students

compared to other students in the class.

1.15 CHAPTERIZATION

Chapter | Includes the introductory aspects such as introoloicimportance
and benefits of ITK scheme in Tamil Nadu, the vasi@imensions considered under
ITK scheme and students classroom performancectolgs, need and scope of the
study.

Chapter Il Includes an introduction to review of relatedrkiieire, a review of
research studies conducted and conclusion.

Chapter 1l Includes method used in the study, populationtha study,
sample and distribution of sample, tool for thedgtwilot study and description of the
tool, scoring procedure, validity, reliability, stdical technique used and conclusion.

Chapter IV Includes analysis and interpretation of the datd @so includes
tables and figures to substantiate the resultjrfiggland discussions.

Chapter V Includes findings and discussions, recommendatiedacational

implications, suggestion for further research aoalctusion.
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1.16 CONCLUSION

The first chapter presented the introductory aspescich as introduction,
Importance and benefits of ITK scheme in Tamil Nathe various dimensions
considered under ITK scheme and students classpmvfarmance, objectives, need
and scope of the study. It also brought out théndigtions and organization of the

report. The next chapter deals with the reviewetdted literature.
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REVIEW OF RELATED STUDIES

* INTRODUCTION

« PURPOSE OF REVIEW OF RELATED STUDIES
* INDIAN STUDIES

« SUMMARY OF THE STUDIES

« CONCLUSION

2.1 INTRODUCTION

A literature review is a written scholarly work bgsearches and scholars, and
it includes contrasting perspectives, theoretiggdraaches, methodologies, findings,
and summary. In this chapter, an effort has beethent@review past related studies to
identify the research gaps in the current scenahe. author has adopted a systematic
literature method to explain the relationship betwesach of the works. So that
required knowledge is intended to establish a fimonk for the present study. It
provides the evidence and discussion that are aeteto the topic and also put
information that reflects the research objectivAse review of work is vital for the
framework of the present study. The literature eevprovides the affected area of
study and also critically analyses the data amatindtion by identifying research gaps in
current knowledge. It helps to identify in-deptlagp of the present work by providing
the valuable guiding principle for defining staterthand significance of problems. It
provides a useful guide to develop a new argumerdea which is the foundation of
the present work and to understand the real nafiultee problems and research gaps.

A good research study in any field of knowledgeursgs an adequate
familiarity with the works, which have already bedone in the same area. A
summary of the writings of recognized authoritiesl @f previous research provides
evidence that the research is familiar with whagtli®ady known and what is still
unknown and untested. Since, effective researblased on past knowledge; this step
helps to eliminate the duplication of what has bakeeady done. Furthermore, critical

analysis of related studies provides assistandermulating the research problem,
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specifying objectives, making useful hypothesesetiping theoretical background,
to suggest promising data gathering devices toggpjate study design, to identify
sources of data, to make effective analysis andidgameaningful conclusions and
generalizations. Citing studies that show substbatjreement and those that seem to
present conflicting conclusions helps to sharpehdefine in depth understanding of
existing knowledge in the problem area, providémekground for the research topic
and makes the investigator aware of the statuseofssue. Review of related studies,
therefore, is the prerequisite for any scientifiwdstigation as it provides direction
and guidance to research in the same way as historgcts and guides us from many
pit-falls.

The present study deals with assessing ITK interid$K students classroom
performanceand the investigator has studied retgeamals, conference proceedings,
government pamphlets, thesis and dissertationéaofi Thedi Kalvi scheme.

2.2 IMPORTANCE OF REVIEW OF RELATED LITERATURE

A literature review is an integral part of the rasdh work and sets the primary
platform to design the current research. S.P.Suéhth P.V Mehrotra (1966) stated
that “both availability and utilisation of adequateurces of related information are
essential for proper research activity. Surveyetdited literature does form one of the
early chapters of a thesis, but also useful purp®kes review of literature includes
systematic identification and analysing of relatefbrmation to the research area.

Being familiar with earlier research also help2&interpret and find results. It also

helps the investigator to frame the research questand research hypotheses that

provide future directions for the investigator. Rev of literature provides recent
work and strategies that make the productive iny&stn and also provides following
guidelines.

1. To focus on research problems: While reviewing likerature helps to learn
different aspects of a research area that have &emmined by the others. After
the critical examination of such aspects, the itigator has identified the focus
area of research and research gaps which are ie¢$er present study.

2. To improve research methodology: A literature rewiells about the various

methodology which have been used by others and prioailems they have faced
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after adopting the particular methodology. The Bevhelps the investigator to
select a better methodology that capable of pragidesearch questions.

3. To avoid duplication of well -established findingé: proper review avoids
duplication of work which has established with valet data & facts.

4. To contextualise research findings: Research figglimust fit into research work
after obtaining research questions. Literatureewwwenables to compare findings
with others, and it is essential to put the finding the context of existing
perception of research work.

5. To know the previous findings and conclusions: Tirmal suggestions and

conclusions of the previous research are the guidisources for the present work

2.3 PURPOSE OF REVIEW OF RELATED STUDIES

The major purpose of reviewing the literature islédermine what has already
been done that relates to our topic. This knowledge only prevents us from
unintentionally duplicating another person’s resbait also gives the understanding
and insight needed to place our topic within adagjiframe. The review tells what has
been done and what needs to be done. Previougstadn provide the rationale for
research hypothesis, and indications of what todbee can help to justify the
significance of our study. Another important purpas reviewing the literature is to
discover research strategies and specific dataeatmh approaches that have or have
not been productive in investigations of similapits. This information will help to
avoid other researchers’ mistakes and profit frbeirtexperiences. It may suggest
approaches and procedures that previously had @en lconsidered. There is no
published literature on studies conducted on uggalof QR codes in education and
its impact on achievement in Karur district. Howewan effort is made to review the
available literature pertaining to the objectivégste study. The literature reviewed
which helps to gain insight into the past and pmégavestigations are grouped under
the following headings. Some main aspects of thieeve of literature are pinpointed
as follows: Review of literature gives an idea oiwhmuch research has been done
inInvestigator’s area of interest.

It helps to delimit the problem.

It provides necessary insight to the problem.
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It helps to avoid unnecessary duplication of prasicesearch.

It suggests valuable basis for hypothesis.

It suggests appropriate method for the problem ustsly.

Sometimes it helps to locate the data used in coatiga interpretation

of results. It widens the horizon of the researcher

If any pit falls or loopholes occurred in previaesearch findings of

wirings or recognized experts and if the invesogébund the same, he

will never allow such pit falls.

It provides fine background for methodology of theearch under study.
Recommendations or suggestions of previous resesuthies give valuable
clue for the investigator's research study.

It helps to orient the researcher about the deptheoresearch.

It broadens the ideas of the researcher and gieasways to conduct the
study.

It helps to follow the footsteps of the previouseastigator and thus it helps
the researcher to enter the field of research ancbhtinue his work in the

right paths.

2.4 INDIAN STUDIES

In this division, the researcher has studied matigles, thesis, reports etc.
related to research work, but it was decided tectg¢hose studies which are directly
or indirectly related to the studies.

Sunil Behari Mohanty (1985) has suggested somes $tepniversalisation of
elementary education in “universalisation of PriynBducation in India: Lesson of
Experience and Pointer for Action”. The suggestimese
i) Poor Families children should provide MDM, reagliand writing materials and
clothing Teachers should be allowed to develop alshourricula including school
working days and timetable.

i) Appointment of schools in specific schools aaablition of transfer system from
one school to another.
iii) There should be the provision of in-servicaiting of teachers in every district.
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iv) Improvement of the quality of administrationdasupervision by proving pre-
service and in-service training.

Pratichi Institute (2012), investigated the impa€tSSA on the delivery of
education in the North Bengal in this report vasiossues have been addressed like
staff shortage, availability of classrooms enrolim@nSC, ST and private tuition and
mid-day meal. The research team reported that 7ge of the schools had been
provided new classrooms, and average attendanc&2vpser cent while 19 per cent
of the schools had an average attendance belowe&®m.Mid day meal found to
functional 89 per cent of the schools but theremaa@y complaints about the MDM.
In respect of teacher allocation, 41 per cent efttital schools had a surplus teacher,
and 31 per cent of schools had a shortage of teathe shortage of teacher was
found higher in Coochbehar (60.6 per cent). It &asmd that all the schools had the
toilet facility, but only 26 per cent of the schedlad a proper toilet facility.

In respect of community participation, 49 per cehparents were unaware of
this fact. Out of surveyed 267 households in Jglpai seven students were found to
drop out. It is also revealed that inspection & #ehools by the authority was quite
irregular.

Yash Agarwal (1998) suggested about the greatersfes needed in the highly
concentrated tribal area and other backward pod&etsiversalisation of elementary
education also stated various dimensions of aceess retention in the primary
classes in the paper “Access and retention und&FAR national overview”. Every
child should access to education at a reasonahllengalistance. Although above 90
per cent of the population was provided with a stheithin 1 km distance, some
useful parameters were absent in those schoolsirikastructure facility, teachers
and quality of education. So, a more significantber of students stayed away from
primary schools. The study was conducted among4thalistricts covered under
DPEP-I and 1993-94 was selected as a base yead @8+97 as a terminal year for
comparative analysis. Yash Agarwal analysed thelemant trends at all India level
and observed that primary classes enrolment inedebg 5 per cent during 70’s and
by 7 per cent during 80’s. The growth rate declite®.67 percent between 1993-94
and 196-97. The decline rate observed in somesstkie Kerala, Goa, Tamilnadu.
Various innovative techniques and models were besgglarized to provide quality
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education, but there were 10 districts (Dhubri, idaon, Mallapuram, Rewa, sidhi)
where more than 5% decline in class-I enrolmentepiesi between 1996-97 and
1997-98.

The comparison between DPEP district and non-DPEfials provided an
idea about the differential progress and the comsparshown that DPEP states
(Haryana, Assam , Maharashtra) relatively high@gpess in enrolment as compared
to the non-DPEP district. The present paper alscusfed on primary school
infrastructure which is an essential indicator loé fprimary school education. Since
DPEP was introduced to make easy access to edadatieducationally backward
districts, it was urgently needed to open a nevosthr to construct of the additional
classroom to avoid overcrowded class room. Thelatility of classroom space for
the instructional purpose is worse in Assam, nea@ypercent of the school without
even a single class room. However, it was found Kexala state had the average
student classroom ratio 31 in 1997 due to a lowsufation base. Regarding girls
enrolment, total enrolment increased from 45.5 garan 1995-96 to 46.3 percent in
1997-98. Out of the 42 districts surveyed, 16 ditdrhad the experienced of the
gender gap. Gender related inequalities should \come in the educationally
backward districts having a more significant coriion of tribal population by
adopting alternative schooling. The literacy am&ogand ST particularly to female is
not satisfactory due to low economic status ancefolevel of earnings. To judge the
social inequities, the author calculated the InoeSocial equity (ISE) and found that
more substantial proportion of children belongingSC and ST are out of school in
some districts in Madhya Pradesh and Assam. Thieoauwtlso calculated internal
efficiency from the drop out rate and repetitiorteraand observed that Assam
contributed highest repetition rate, and Keralatigcbated lowest. The present paper
commented on DPEP goal in 42 districts and innwea&i cost- effective strategy to
be discovered in place of traditional strategy takeneasy access to education in
isolate group.

A report on “Improving School Attendance-A Resouf@aide For Virginia
School” by the Virginia Department of Education @8) published a report to serve
as an informational source in respect to improvy®setattendance and to intervene
students for irregular students. The report disdogbout three levels of attendance
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intervention; legal interventions (Enforcing lawarly intervention(reducing barrier to

attendance and prevention (establishing expectatod positive school climate. The

research team identified the following factors dtisenteeism

i. School factors-it includes school size, attitudethef administrator's teacher and
other students.

ii. Family Factors-It includes lack of parent supenmsipoverty, substance abuse at
home, domestic violence, etc

iii. Economic Factors-It includes employment among sttgjéehave parents multiple
jobs and lack of affordable transport facilities.

iv. Student factors-It includes mental health probl@wor physical health, lack of
familiarity with school attendance and laws. Thedgtteam also mentioned about
some social and economic related issues regardieg barriers to school
attendance, and it includes association with wrpagple or friends, putting time
for household works, believing that school does woffer interesting and
rewarding classes or activities, transportatiorbf@ms etc.

Reetika Khera (2006) expressed her opinion aboukxchievement and
challenges in her paper “ MDM in primary schoolhfevement and Challenges”.
MDM success stories faced some challenges in thenuarea partly due to crowding,
inadequate and lack of hygiene. The nutritionak@f of MDM depend on the
quantity and quality of MDM provided in the schoolfhe lack of adequate
infrastructure and hygiene weaken the objectivadddM. The author identified three
major infrastructure facilities which remain majchallenges for the Govt i) water
facilities ii)Kitchen shed and storage facilitieg cooking and serving utensils. The
author concluded that the success of the programmdd be possible with the
involvement of public and private partnership aegular vigilance by the authority.

Rajshri and Dora (2006) in “ the impact of schasidhes on primary school
enrolment: Evidence from India’s midday meal schemmghlighted assessment of
the enrolment effects of MDM. The data incorporaf80,000 schools observed
annually from 2002 to 2004. The study revealed prahary school enrolment has
increased by 18 per cent in grade | and 19% ingytadt also observed that there is a

positive correlation between improved nutritionnfrdd DM and learning achievements.
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The paper also examined the gender disaggregatgubnse in enrolment and
enrolment in girls is higher than boys.MDM
is not a significant factor to alter the gender gaprimary schools enrolment.

Kumar Rana (2006) expressed his views regardingadtsp problems and
possibilities of mid-day meal (MDM) in the papehét possibilities of the mid-day
meal programme in West Bengal”. With the introdoictof MDM, the initial impact
was found positive in respect of attendance ofstinéents. In this study, the research
team found a different response from different £laased on the interview. Majority
of SC, ST and other poor people wanted a cooked foe¢he children, while other
relatively affluent people consider it unnecessamg also harmful to schooling. In
order to draw a broad picture of MDM, the study wdase in Bhirbhum district of
West Bengal. For this study,15 primary schoolse(fftom each block) were taken
where the MDM had been operative and another Ifagyi schools (five from each
block) without having the programme. The preserfdeuager a negative force in the
classroom and it exists in large extent in Bhirbhuvturshidabad, Puruliya and
Jalpaiguri. A comparative study was made on anagesattendance of students, and
it shows that 10.1 per cent point increase in e of attendance and that the
attendance of the children was much higher amongd, Palivasi and Muslim.The
major complaints about the MDM were the quality ahdiness of the menu. Not
only that, inadequate infrastructure, ingredielt®, remuneration for the cook raised
the problems of MDM.

Many of the teachers argued that most of the e¥fed¢eaching hours disrupts
the teaching activity due to MDM arrangements, ipalarly in the school with high
enrolment. Apart from these problems, nearly 80 @amt of the parents actively
accepted the MDM. With the help from parents suppearent-teacher relationship
become cooperative which leads to high enrolmenthe class due to regular
discussion took place between them in a friendlyirenment. The author concluded
the paper with some remarks such as more extenpivaic participation,
decentralisation of power, utilisation the unusedd to generate income (such as
planting trees) and above all, serious willingnesl be required from political

parties.
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A. Pandey (2007) examined the various dimensioacggss and retention in
SSA, mainly focused on gender disparity in educatithough the higher enrolment
found in girls dropout rate still higher than boyswas found that, due to socio-
cultural and economic factors, girls have not bable to take the full advantage of
UEE. For this, active community participation isqgueéed through panchayat and
VEC.NGOs and other local communities should be vabti involved in girls
education and other gender-related issues. Ther gaghlighted the efforts and
commitments Mahila Samakhya programme in respecerwblling children into
primary schools. To ensure the girls' enrolmenthe SSA programme, VEC should
be formed, and gender sensitisation camps shoufdriveed for proper implementation
of SSA.

Universalisation of elementary education is theidbabjective of SSA. The
objectives can be fruitful if the teacher remainsikable in the school and deliver
quality education. Delivery of teaching processoaldepends on the students’
attendance. A study was conducted by the Rese&rcilyation, and Studies Unit
(2007) on the topic “Study of students’ attendamcteprimary and upper primary
schools”. The research team conducted the extessigy by taking 5188 primary
schools in sample spread over 20 states (AndhraleBna Bihar, Karnataka,
Maharashtra, Madhya Pradesh, Orissa, Rajasthamr BPtadesh, West Bengal,
Gujarat TamilNadu, Himachal Pradesh, Jammu & Kashamd Delhi). The present
study revealed that the overall attendance ratthefprimary level is 68.5 percent,
Bihar having the lowest (42.2 percent) and Himadhaldesh contributed the highest
attendance rate at 94.6 percent. They also poouedthat, there is an average gap in
attendance rate between the first hour and last dicihe school working hours.

The attendance rate of SC, ST and Muslim studentka first hour is quite
less than that of total students. The class-wisdyais shown that the attendance rate
is the lowest in Class-I (65.6 percent) and it @ases slowly from class-I to VIII.
Moreover, still, there is an average gap of attendarate in rural (68 percent) and
urban (71.2 percent) primary schools. During tharmounced visit, the research
team found that teacher attendance in primary daBd8il.7 percent. Lowest absent
rate of the teacher was found in West Bengal, andas quite high in Madhya
Pradesh and Assam. The research team listed oytodsble reasons for students’
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low attendance on the basis of information givenhbgd teachers, teachers, village
education committee. Reasons are i) child usuallytwith their domestic work and
keep them engage with their parents in their ociopal work for earnings. 1)
Temporary migration iii) Parents’ indifference idck of basic facilities in school iv)
difficult access to school due to lack of transaton v) teacher shortage v)
unattractive school environment vi) poor qualityedching.

Ever since its inception in 2000, the SSA has gudlagn impressive role to
ensure elementary education. In the paper “Hovwhéae we come in Sarva Shiksha
Abhiyan” by Amarendra Das (2007) emulated a rdalisssessment of SSA. As per
census 2001, Kerala was the highest literacy r8te gercent) and the lowest
(47 percent) in Bihar. Most of the developed stdiles Maharashtra, Tamilnadu,
Punjab, Gujarat, Karnataka, and Haryana perfornegtsfactory rate in literacy.
However, the literacy rates on the gender basisvetoa discriminating picture
except for Kerala, Maharashtra, Tamilnadu, and &unJhe author has expressed his
serious concern about the dropout rates. The palperfocused on the enrolment in
the Government school, and it has observed thateges 2003-04 and 2004-05, there
had taken place a decline in the percentage ofreerd in Government Schools. Role
of the Government is of particular importance te tmiversalisation of elementary
education.

However, the result showed that basic educatiaifitias were not provided in
many state schools, as reported that” there isarghgle state, which has more than
90% of school in good condition”. Undoubtedly, tpeality of education depends on
skilled teacher and fact is that except Andhra &shd Haryana. Kerala and West
Bengal, in all states more than 10% of the prinsiyool have only one teacher for
five classes. There is also the inadequacy of gepither ratio (PTR), The author had
shown that Bihar, Jharkhand, UP and West Bengatexkthe PTR of 50, only states
like Andhra Pradesh, Assam, Kerala maintaining IBWR of 30. To enhancing
enrolment, attendance to the universalisation @hehtary education, the Central and
State Government need to improve efficiency regardinovative policy intervention.

The overview of school education in India is exgexl by Geeta Gandhi
Kingdon (2007) in the paper “the progress of schemhication in India”. The author
compared the literacy rate in India along with oth®ernational Countries in the
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BRIC group (Brazil, Russian Federation, India, &ftina). The data showed that,
India’s literacy rate better than Pakistan and Baohesh while it lags substantially
behind all the other BRIC countries and Sri Lanka&. Guthor analyzed the schooling
access and quality in primary education and stitatdschool enrolment in secondary
level is low due to a shortage of school in neaaby this leads to the increase of
private schooling system. Gender disparity in sdeoy school is seen Bihar,
Rajasthan, Jharkhand, and Chhattisgarh.But thigadiy is quite low in Kerala and
Tamilnadu. Despite schooling access quality, thtendiance rate is also a major
indicator of schooling participation than enrolmeates.

From the report NFHS-1 (National Family Health Seys) and NFHS-II in the
6 yearperiod, it was observed that verysignificanprovements in their current
school attendance rates particularly in rural @&ezept Gujarat, Bihar, and Orissa.
But at the same time, the author stated that adteced ratedoes not guarantee grade
completion. Over this 10 years (1991-2001), thedgengap reducedsubstantially
especially in Madhya Pradesh and Rajasthan. Theadiy rate increased largelyin
Uttar Pradesh and Andhra Pradesh. On the basissofvay carried out by Pratham
(2006), revealed that near about 47 percent cmldregrade V could not read story
text at grade lllevel and in Mathematics, 55 peragngrade V and 25 percent of
grade VIII children couldnot solve a simple mathéosa

On the basis of data survey (2005), West Bengatyate,Bihar, Uttaranchal,
Chhattisgarh less them 50 percent children could sotve a simplemathematical
problem. School quality is another serious issuackvidirectly depends on the
education system. According to a survey among 24&ges across five North Indian
State (Bihar, Madhya Pradesh, Rajasthan, UttareBradand Himachal Pradesh) by
PROBE(1999), reported that 26 percent of schodlsout the blackboard, 52 percent
had no playground, 59 percent no drinking water, pgfcent no library. These
statistical figures showed that existence of vaygranfrastructure facility in primary
schools. These basic problems have encouragedttiogluction of private schools in
India. Nearly 96 percent of the total increase lipam primary enrolment was due to
the growth of private schooling. Here, the authompared the effectiveness of
private and public schools. According to the regBratham, 2006), it was found that
private schools students could able to read th¢ aexl solve the mathematical
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problem more easily than Government school studdims author has also expressed
views in regard to the relative cost of educatiorprivate and Government schools
and found out from the data from five differenttetain the early to mid-1990s that
private school teacher’s salary was about 40-56gm¢rof Government teacher. From
this paper, it was observed that India’s educatianhievements are one of the mixed
successes.

Indian Institute of Management (IIM), Kolkata hanede a Monitoring and
evaluation report for Maldah, Dakshin Dinajpur abdrjeeling in 2007-08. They
have taken a sample of 80 schools in Maldah, 88dshn Dakshin Dinajpur. For the
Darjeeling district, they analysed the DISE date 2006-07 as made available by
NUEPA (National University of Educational Planni&gAdministration). They found
that the Government has taken steps like Total t&m Campaign (TSC) for
providing drinking water facility in schools. Howewn the provision of TSC has
provided only 30 per cent of schools. However, he Dakshin Dinajpur TSC has
taken place in 70 per cent schools. In Darjeelimiridt, according to DISE data
(2004-05), toilet facility for girls was availablenly 8 per cent, and drinking water
facility was available in 29 per cent schools. Texiks were available in all school
and all students in 88 percent of total school ialdah district and 92 percent in
Dakshin Dinajpur

However, in Darjeeling district, textbooks weretdimuted not even 1 per cent
of the total students. To enhancing enrollmentengbn & attendance and
simultaneously improving nutritional level amongldren, the National Programme
of Nutritional Support to Primary Education (NP-N§Rwvas introduced. In Maldah
district and Dakshin Dinajpur, mid-day meal (MDMasvrunning 83 per cent and 81
per cent of the total schools, respectively. Inj@amng district; the research team
observed an increasing trend in enrolment at pgrferel due to SARVA SHIKSHA
ABHIYAN interventions, but stagnation trend was ineable in upper primary level.
Enrolment increased by 36 per cent over the lasetlyears. There is also a positive
influence of infrastructure on SSA.

According to DISE data, 3 per cent of the primaskiaols and 2.4 per cent of
upper primary schools did not have proper infragtme facility. The ASER (Annual
Status Education Report) 2011 survey was conductessess the status of children
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schooling and primary learning achievements ancbtapare this result with the last
year (2010) data. The sampling was done in all districts covering 600 households
per district. This sample was obtained by selecB@gyillages from each district.

It was found that private schooling enrolment inafundia has increased by
5.5 per cent and enrolment in North-west State j@byrRajasthan) have a very high
percentage of enrolment in private schools.ASERsweal the effectiveness of the
school system and found that a large proportiorctoldren cannot read the text
without the tutor. It was also observed that theneng level of Government schools
drop substantially, especially in Rajasthan, Umali The learning levels of children
were compared among the states like Karnataka, lfadu, Punjab, Haryana. It was
revealed that Punjab had shown steady improvemesit levels of children between
Std | to std V. The survey result showed that al®ditper cent of children in the age
group 6-14 not currently enrolled in school wheraagrivate schooling participation
increased to 25.6 per cent in 2011. In regardiagher attendance, on average 87 per
cent of all teachers were found to be present ensithool, but children attendance
declined in rural primary schools from 73.4 pertcen7.09 per cent in 2011. The
research team found the facility of the computesdhools and Kerala experienced a
high percentage (78 per cent) computer facilitpimary schools. With the planned
efforts of universalisation of elementary educatidime literacy rate in 2011 has
increased to 74.04 per cent, not only that; fenfitdeacy rate increased from 53.67
per cent to 65.46 per cent in 2011 while maleditgrrate rose from 75.26 per cent to
78.21percent.

Epstein and Sheldon (2012) identified five key pemgme parameters on their
article “Getting student to School: using familydacommunity involvement to reduce
chronic absenteeism”. The authors observed thabatcHamily and community
partnership could effectively decrease chronic atesesm in the school. They
identified five key variables to reduce absencaf@schools. These are
1) A regular visit to homes to frequently absenidgnts
i) Rewarding students for improving attendance
iii) Establishment of a relationship with parents
iIv) Conducting a workshop for families about attance.

v) Taking the help of counsellors for chronicallysant student
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Yawar Hamid and Asmat Hamid (2012) attempted teessshe impact of
MDM on attendance, enrolment, drop out of childremprimary schools of district
Anantnag in Jammu Kashmir. The study was undertakeanterviewed 100 students,
50 parents, 20 teachers and 20 Govt. Officiale $tudy revealed that MDM has
produced a significant positive impact on atten@aawed drop out in both general and
reserved categories. With the MDM, Sarva Shikshiydn also contributed to a
great extent for increasing enrolment and decrgadiop out. However, the quality of
the food is not satisfactory, and with this finacassistance & supervision and
monitoring, the programme is also not adequate.

Farzana Afridi and Bidisha Barooah (2013) studiedpa&cific mechanism
which could improve student’s learning in publichsols in Delhi. The authors
measure the student’s performance by solving alpufancreasing difficulty within
a specified time. The results suggested that sshmehls positively affect classroom
concentration. The study concluded that free osislised meals could improve the
performance of students in classrooms.

Richard Coelho, Sierra Fischer and Forres Mckni@itl5) evaluated the
marginal impact of first-grade absence on studeftiewement on a third-grade
standardised test. Consistent attendance helpsrgtitb build a foundation for the
development of the future. Poor student attendam@e cause of failure in college-
level education. The study revealed that absemteeis harmful to student
performance in math and reasoning skills. The rebea identified that each day
absence is correlated with a reduction of mathestgr 0.4 points and 0.2 points in
reading the score. The highest rate of absentegasrfound from students belonging
to a low-income group or members of an ethnic mipor

Tanika Chakraborty and Rajshri Jayaraman (201fjietl the effect of the
MDM programme on children learning outcomes in thiscussion paper “school
feeding and learning achievement: Evidence fromalsdMidday meal Programme”.
The study based on secondary data from ASER.The MBIds to increase test score
and mathematical ability. The authors found a peesito-relation between MDM
exposure and test score. The test score is lowagifis than comparing to boys. The
study revealed that MDM has a significant effecti@arning achievement with a test
score in primary schools, increasing by 18 perdentreading and 9 percent for
mathematics.
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2.5 SUMMARY OF THE STUDIES

The universalisation of elementary education inekidhe objectives of
achieving universal primary education, i.e. to easthat all children complete
primary schooling. One strand of literature exammihew far elementary education
achieves its objectives. Gita Gandhi Kingdon (20(Nijyupam Bajpai & Sangeeta
Goyal (2004), Amarendra Das(2004), Nitya Rao (20fa@ind that SSA has made
impressive strides in seeking to ensure univerahentary education. However, at
the same time, it was observed about so many conprasiems exist which were
pointed out by the authors as mentioned above liek of quality education, an
infrastructure facility, inadequacy of teachingfstatc. Yash Agarwal (1995) argued
about the universalisation of elementary educatidoackward pockets, and here, the
author found out the same problems as others. bbeeaall the paper analysed the
determinants of school participation using survegtad Indian Institute Of
Management, Kolkata (2008) published a report aliogitprogress of SSA in West
Bengal and addressed their primary concern in thsicbfacility in schools,
availability of textbooks, Midday meal, VEC, etcolpert Jenking & Eimar Barr
(2006) found out in order to address all of theed®tnation of social exclusion. It is
essential for any intervention designed to reduspatlities to include strengthening
local capacity to manage a comprehensive response.

Research, Evaluation Studies Unit (2007) pointet) children from SC, ST,
OBC have lower attendance in school than thattal siudents. Ratan Khasnabasis &
Taniya Chatterjee (2007) examines reasons for ta pattendance behaviour of
student in formal schools, and they observed te&ining the students in a formal
school is far more difficult than enrolling themamly if the students are from an
impoverished economic background. This problem ¢dad managed by promoting
community participation in school education (VasaRao, 2009). By implementing
community participation and MDM (Kumar Rana, 20@rdgramme participation in
school education can be ensured. Another majoeisselementary education is the
existence of private tuition. Amatya Sen (2009) resped his deep concern about
private tuition in primary schooling in West Bengaid the reformation of private

schooling curriculum.
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The literature as mentioned earlier attemptesbns on the problems of mid-
day meal from different aspects such as qualitygidne issues and also the
perception of the parents, teachers and studeoist dalve midday meal. Some of the
studies attempted to examine the effect of mid-desal in respect of attendance,
enrolment and retention and learning achievememMMssues in different aspects
were studied by Kumar Rana (2006), S. Kaushal (ROBK. Sharma (2010),
Y.Hamid (2012)J. Ali (2013) T. Chakraborty (2018esides these, the influence of
NGO on MDM was studied by A.K. Sharma(2010). Onilaiorks, a good number of
studies were carried out by the several reseastftutions. In infrastructural context,
the studies were carried out by IIM, Kolkata (200Bjogramme Evaluation
Organisation (2010), Social & Rural Reseach Insti{@011). Besides, several studies
were conducted by S.Paul(2009), G.S.Bhunia(201Baddhopadhaya (2010).

Regarding attendance of the primary students, itfleence of different
factors was studied by Epstein and Sheldon (20&6@)Ra Coelho (2011). Regarding
learning achievement of the primary students, ASE®L1) surveyed to access the
learning achievements of the students.

The papers as mentioned earlier analysed thedtatémary education. Using
various data-source and secondary research dedcsddent features of the public
education system for primary schools as well ascatiopnal outcomes.The
development of the above mentioned studies prosigigificant support to formulate

hypothesis for the present study.

2.6 DISTINGUISHING FEATURES OF THE STUDY

After reviewing the above studies, the investigaattempts to incorporate
these features into the present study. From theeabiiscussion, the researcher found
that there were so many projects; researches ctettlat the national and state level
on the performance of SSA and other related fadtuas affects SSA progress and
implementation. However, the investigator has mminfi any published relevant
research paper or articles that evaluated & andlytse lllam Thedi Kalvi scheme in
Tamil Nadu. So, in the above context, the researehk try to make a holistic
assessment on ITK in Karur district. The area chdsg the researcher is a virgin

field of interest that requires careful investigati While studying on the present
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research work, a few studies were carried out edldb SSA in respect of girl's
education, civil works but have not found a reldvatudy regarding ITK in Karur
district.

2.6 CONCLUSION

The lllam Thedi Kalvi scheme is an excellent ediaretl approach in the
state. The main idea for the scheme launch is tmwage 1 lakh students for
admission in the government schools and this weunhghower the educational field.
lllam Thedi Kalvi scheme is giving the school stot$e an interactive learning
experience, making it interesting for the kids. I€kasses are different from regular
classes as it channelises kids with their areantdrést. The convenience of not
having books and uniforms keeps them happy. Atgmes Karur district 3029
centres are in function under this scheme. So ¢astudies were made to analyse
whether ITK influences students classroom perfocaan Karur district. This is the
reason why the investigator selected this topih&rresearch.

Once the review of related study is completed,nivet step on the part of the
investigator is to plan for the logical and seqisrgxecution of the development of
methodology of the study i.e., the development @dl,t sample selection, data
collection and statistical techniques used for @atalysis. The next chapter explains

in detail about the research design followed inghesent investigation.
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METHODOLOGY

INTRODUCTION

PROCEDURE OF THE STUDY
POPULATION OF THE STUDY
SAMPLE DESIGN
INSTRUMENTATION

DEVELOPMENT OF RATING SCALE FOR TEACHERS AND STUDEN TS
POOLING OF ITEMS

SOURCE OF ITEMS

CRITERIA FOR SELECTION OF ITEMS
EXPERTS OPINION

SCORING PROCEDURE
DIMENSIONS OF RATING SCALE
DATA COLLECTION

STATISTICAL TECHNIQUES
CONCLUSION

3.1 INTRODUCTION

One of the contributing factors of a successfukaesh is itsmethodology.
This chapter describes the procedure adopted byinestigatorin selecting the
sample of the study, the variables used, the weN®loped,and the strategies applied
for gathering necessary research data. Investigatequired to prepare a plan of
action for the study. This plan of action is knowna@search design. In formal
language, a research design indicates a guidelinéf® researcher to enable or
execute the plan of actions in the right direcfltne design is simply a specific
presentation of the various steps in the procegsafarch. The research design simply
constitutes the blueprint for the collection, measwent and analysis of data. In this
chapter, an attempt is made to understand the wheltbgy adopted for the study in a
systematic and sequential manner. As this study srvey, adequate planning is
necessary in developing the tool step by step asduious administration is also

needed.
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3.2 PROCEDURE OF THE STUDY

1. Identification of problem.

2. Formation of Objectives and Research Questions.

3. Development and standardization of the tool.

4. Select required number of sample from High/HrgBecondary
Government, Government Aided, and Matriculationdds.

5. Administration of the tools for data collection.

6. Data analysis and Interpretation of the findings

3.3 POPULATION OF THE STUDY

The word ‘population or universe is fundamentathe theory of sampling and
it denotes an aggregate or group of individualsaaly nature, whose general
characteristics are studied in a statistical ingasbn. The population may be finite,
when the investigation is made about the humangseifihe word ‘Population’ refers
to human population. A population is the totalitf all possible values
(measurements, counts etc.) of a particular chenatt for a specific group of
objectives and a sample is part of a populatioectetl according to some rule of
plan.The larger group we wish to learn about isedahs ‘Population’ whereas the
smaller group we actually study is called as ‘Sanpgh population is any group of
individuals that have one or more characteristicsdmmon that are of interest to the
researcher. The population may be all the indivslwd a particular type or a more
restricted part of the group.

A sample is a small portion of a population selédte analysis. By observing
the characteristics of the sample, one can makéaiceinferences about the
characteristics of the population from which itdimwn (Best and Khan, 1992). The
process of selecting a sample from the entire iddals or objects is known as

sampling.

3.4 SAMPLE DESIGN
Based on the conceptual frame work cited aboveirthestigator identified

and defined the population and sample of the stlidg.sample includes
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Four blocks of Karur district namely Thogaimalaiodk, Kadavur block,
Kulithalai block and Krishnarayapuram block.
In each block 30 volunteers (15 primary level abdupper primary level) and
30 teachers (15 BT and 15 SGT).

Hence a total of 240 samples were selected fostiindy.

Table 3.1
Sampling Design for Teachers
i Total
S.No Variable Variable name
group Sample

Male 60

1 Gender
Female 60
SGT 60

2 Cadre
BT Assistant 60
Rural 60

3 Location
Urban 60

Total number of Teachers : 120
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Fig.3.1 Sampling Design for Teachers

Table 3.2
Sampling Design for Volunteers
: Total
S.No Variable Variable name
group Sample
1 Gender Female 120
Primary level 60
2 Level
Upper primary level 60
Rural 60
3 Location
Urban 60

Total number of Volunteers : 120
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Fig.3.2 Sampling Design for Volunteers

3.5 INSTRUMENTATION

Selection of the tool is an important ingredienaaduccessful research study.
There are various tools available to collect theessary data for a research study.
Investigator consults the sources that give himntlost accurate, complete and upto
date information. To make this job more scientéied purposeful, the researcher can
select a suitable tool or tools if they are readilsailable. In case, such tools are
inadequate to collect the necessary data, it igsalle to prepare necessary tools,
which serve the purposes of the study. The invatiigdeveloped the tools namely
Questionnaire for teachers and Questionnaire ftunteers to collect the data about

thelTK and ITK students classroom performance.

3.5.1 DEVELOPMENT OF RATING SCALE FOR TEACHERS AND
VOLUNTEERS

Questionnaire for teachers and Questionnaire fdrvdlunteers were developed
by the investigator in order to measure the opinamout ITK and ITK students
classroom performance. The systematic steps wdi@ved while constructing the

tool.
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3.5.2 POOLING OF ITEMS

The teachers Questionnaire covered the areasstabis}participation in
classroom activities, learning performance andetudeacher relationship. The ITK
volunteers Questionnaire covered the areas ITKntekrs commitment, ITK module
relevance, ITK reliability and Students involvement
3.5.3 SOURCE OF ITEMS

Drawing items from the following sources, the prehary item pool was
prepared by:

a) Surveying widely available literature.

b) Meeting and discussing with teachers and ITKint#ers.

c) Discussion with Thogamalai block ITK co-ordinato

d) Workshop conducted with lectures and Alagappe&isity Professor.

By careful analysis of the above sources, statésneare prepared. Thus 40

items were constructed.

3.5.4 CRITERIA FOR SELECTION OF ITEMS

The following criteria were applied for screeniig items.

a) The language of the statement should be simlgar and unambiguous.

b) The compound and complex sentences shouldddeal/

c) The item should not lead to multiple interptietas.

d) Double negative statements which are likelpecendorsed by almost everyone or
more should be avoided.

e) The statement should express one opinion ogtitou

f) The direction should be clear and comprehendivehould also indicate the need

for honest response.

3.9 EXPERT'S OPINION

Before administering the tool, the investigatoiciedd the opinion of the
experts in the area of study regarding the suitgbdnd objectivity of the items
pooled. The committee consisted of five memberd. tA¢ items were given to
committee’s opinion regarding their suitability amthrity. In order to establish
whether agiven item really belongs to that pardctdctor, the items were arranged in
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a randomorder and subjected to experts’ scrutimgeB on the experts’ opinion, some
itemswere modified, some items were rearrangedsamge items were omitted. At
last, 28 items in the questionnaire for ITK scheand 28 items in the questionnaire

for students classroom performance were prepared.

3.9.1 ITEM ANALYSIS

The tools for ITK volunteers and teachers eachistets of 28 itemsas per the
experts’ opinion.It was decided to subject all tteens in both the tools under item
analysis procedure. The tool for ITK volunteers wagen to a sampleof 15ITK
volunteers and teachers tool was given to a saaifé teachers. The ITK volunteers
and teahers were asked torespond their positieadh item without skipping any one
and time limit wasimposed. Tools were collectedor8s obtained by each individual
were summed up and used forfurther analysis.
a) Item-total correlation co-efficient was used delect the valid items for the
finalstudy. The scores of each item correlated witibal scores and r-value
wasobtained for each item.
b) The scores were arranged from the highest eoldtvest. The top 33% of the
scripts were kept in one group, which was known@ser group. The bottom 33% of
the scripts was kept in another group, which waswnas lower group. The middle
group that consists of 34% of therespondent scigrse not considered. Then the
significance of differencebetween the upper grong wer group was found using
't’- test for each item.The items with r > 0.27 ane 2.66 were selected as valid item
for final scale.
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Tool 1:Questionnaire for ITK volunteers
Table 3.3

Standardization of Rating Scale

Sl. r t Whether Sl No. r t Whether
No. | value | value Selected value value Selected
1 0.126 1.75 No 15 0.368 4.14 Yes
2 0.351 3.48 Yes 16 0.339 3.57 Yes
3 0.367 3.52 Yes 17 0.124 1.12 No
4 0.098 3.72 No 18 0.430 3.91 Yes
5 0.332 3.57 Yes 19 0.368 4.16 Yes
6 0.343 411 Yes 20 0.144 2.38 No
7 0.420 3.99 Yes 21 0.466 3.79 Yes
8 0.398 4.26 Yes 22 0.431 4.10 Yes
9 0.335 4.06 Yes 23 0.122 0.70 No
10 | 0.123 1.72 No 24 0.374 3.23 Yes
11 0.350 4.44 Yes 25 0.087 3.12 No
12 0.376 3.25 Yes 26 0.476 3.3% Yes
13 | 0.282 3.40 Yes 27 0.381 3.29 Yes
14 | 0.196 1.83 No 28 0.276 4.45 Yes

Tool 2:Questionnaire for Teachers
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Table 3.4
Standardization of Rating Scale

Sl. r t Whether Sl No. r t Whether
No. | value | value Selected value value Selected
1 0.422 3.98 Yes 15 0.456 3.59 Yes
2 0.388 4.26 Yes 16 0.431 4.19 Yes
3 0.136 1.81 No 17 0.357 4.23 Yes
4 0.315 3.43 Yes 18 0.339 3.44 Yes
5 0.122 1.22 No 19 3.52 0.36Y Yes
6 0.364 2.93 Yes 20 0.198 3.50 No
7 0.187 2.12 No 21 0.312 2.52 Yes
8 0.446 4.32 Yes 22 0.349 4.71 Yes
9 0.285 3.31 Yes 23 0.385 451 Yes
10 | 0.236 4.35 Yes 24 0.144 1.66 No
11 0.134 2.13 No 25 0.352 4.42 Yes
12 0.461 3.81 Yes 26 0.390 3.24 Yes
13 | 0.377 4.18 Yes 27 0.288 4.30 Yes
14 | 0.143 2.31 No 28 0.166 2.37 No

3.9.2 FINALIZATION OF THE TOOL

Items, which are significant at r > 0.270 and t.662 were selected in the final
tool. This stage was concerned with the randonribigton of final items in the
value rating scale. In tool-1 and tool-2 the itemsmbering 20 were randomly
distributed in the value rating scale. Thus thdescavere finalized. A copy of the

final tools is given in the appendix section.

3.10 SCORING PROCEDURE

The score is (1) for strongly agree,(2) for fa@gree, (3) for neither agree nor
disagree, (4) for fairly disagree and (5) for sgiyndisagree in positive items and
reverse for negative items. The maximum possibtgesevill be 100 and minimum

will be 20. Higher score indicates the presenceeny high values among the sample.
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3.10.1 RELIABILITY OF THE TOOL

A test is reliable to the extent that it measuresueately and consistent from
one time to another (Best1977). Reliability is tbensistency with which a tool
measures what it measures (Garret, 1979). Reltabte whatever they measure yield
comparable score on repeated administration. Tls&ruiments that have a high
coefficient of reliability and errors of measurerhbave been reduced to a minimum.
If it is to be said in more technical terms, evengasures of test reliability denote
what proportion of the total variance of test ssareerror variance. The reliability of
a test or scale can be computed by using Test and® method, Split half method
and equivalent or parallel forms, depending upa@anrtature of the reliability required
by the investigator. For the data collection of gresent study the investigator used

Test and Re-test method.

3.10.2 TEST — RETEST METHOD
Symonds (1931) summarized a number of studies amttlwded that

thecorrelation between the ratings given by twoepehdent test scores for
theconventional type of point scale. The test-tetesthod was used for measuring
thereliability of the scale. In order to establtble reliability of the value rating scale
forteachers, a pilot study was conducted on a sgmtative sample of 10 ITK
volunteers and 10 teachersfrom different schodte rB-test was conducted after one
week among the same sample. The test-retest sserestabulated and the correlation

coefficientbetween test and retests scores wecslleddd.
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Table 3.5
Reliability of theTool-1

Subjects Test Retest
1 63 66
2 41 45
3 43 48
4 74 69
5 64 67
6 55 60
7 59 63
8 74 72
9 44 46
10 53 50

The correlation coefficient between test-retestresavas found to be 0.84. It
indicates that the tool is highly reliable.
Table 3.6
Reliability of the Tool-2

Subjects Test Retest
1 56 61
2 62 66
3 68 62
4 53 57
5 44 46
6 71 65
7 42 45
8 53 48
9 64 61

10 65 68
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The correlation coefficient between test-retestressavas found to be 0.86. It

indicates that the tool is highly reliable.

3.11 LEVEL OF DIMENSIONS
3.11.1DIMENSIONS OF ITK(Tool-1) RATING SCALE
The dimensions considered are

ITK volunteer committment

Module relevance

ITK reliability
Students involvement
Table 3.7
Description of the Rating Scale -Level of Dimensiagnof ITK
_ _ _ Level of Dimension
SI.No Dimensions Maximum :
: of ITK Score Low Moderate High
0 -40% 41-80% 81-100%
1 | [TKvolunteer 25 0-10 11-20 21-25
committment
2 Module 25 0-10 11-20 21-25
relevance
3 ITK reliability 25 0-10 11-20 21-25
4 _Students 25 0-10 11-20 21-25
involvement
Total score 100 0-40.00 41-80 81-100

3.11.2 DIMENSIONS OF STUDENTS CLASSROOM PERFORMANCHTool-
2) RATING SCALE

The dimensions considered are

« Study habit

* Learning performance

* Exam anxiety

* Achievement
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Table 3.8
Description of the Rating Scale - Level of Dimensiw of

students classroom performance

Dimensions _ Level of Dimension
SI.No of students Maximum _

' classroom Score Low Moderate High
performance 0 -40% 41-80% 81-100%

1 Study habit 25 0-10 11-20 21-25

2 Learning 25 0-10 11-20 21-25
performance

3 Exam anxiety 25 0-10 11-20 21-25

4 Achievement 25 0-10 11-20 21-25

Total score 100 0-40.00 41-80 81-100

3.12 DATA COLLECTION
The investigator visited schools in the followirauf blocks of Karur district
for tool administration.
Thogamalai block
Kulithalai block
Kadavur block
Krishnarayapuram block
The investigator selected 30 teachers and 30 ITIknteers from primary and
upper primary level from each block and hence Iptdl20 teachers and 120
volunteers for this study and administered thegoBinally, the administered tools
were collected and each item was scored accordingcbring procedure. The
collected data were classified on the basis of genzthdre and level of the students.

The scores were analysed by using the approptatisteal techniques.

3.13 STATISTICAL TECHNIQUES
Statistical techniques used for analysing the detia
1. Descriptive Analysis — Mean and Standard Deviafmmassessing ITK scheme

and ITK students classroom performance.
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2. "t test to find the significance of difference the opinion about ITK scheme
and ITK students classroom performance by considegender, cadre and level
of the students.

3. “r’ Correlation co-efficient to find out the relamship between ITK scheme and

ITK students classroom performance.

3.14 CONCLUSION

In chapter lll, the investigator has described aliba population of study to
whom the results of the present study would be igdized, sample of the study,
instrumentation which elaborated the constructiselection, standardization and
administration of tools, variables, research desmocedure of data collection and
statistical techniques for the data analysis. Téet khapter describes the statistical

analysis of the collected data and interpretation.
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DATA ANALYSIS AND INTERPRETATION

INTRODUCTION

DATA ANALYSIS
DESCRIPTIVE ANALYSIS
DIFFERENTIAL ANALYSIS
RELATIONSHIP STUDIES
CONCLUSION

4.1 INTRODUCTION

According to LeCompte and Schensul, research datlysis is a process used
by researchers to reduce data to a story and neterpto derive insights. The data
analysis process helps reduce a large chunk of idedasmaller fragments, which
makes sense. Three essential things occur durendata analysis process - the first is
data organization. Summarization and categorizatgether contribute to becoming
the second known method used for data reductidrelfis find patterns and themes in
the data for easy identification and linking. Tierd and last way is data analysis —
researchers do it in both top-down and bottom-shpita. Researchers rely heavily on
data as they have a story to tell or research pnadlto solve. It starts with a question,
and data is nothing but an answer to that question.

Every kind of data has a rare quality of describihopgs after assigning a
specific value to it. For analysis, we need to aiga these values, processed and
presented in a given context, to make it usefublatalysis is considered to be an
important step and heart of the research in resemock. After collection of data with
the help of relevant tools and techniques, the tegical step, is to analyze and
interpret data with a view to arriving at empiricedlution to the problem. This
chapter deals with the modern operation of critanralysis of collected data through
appropriate statistical techniques. The valid,atdé and adequate data may serve
purpose of data analysis if they are carefully pssed, systematically shifted,

classified and tabulated, scientifically analyzietglligently interpreted and rationally
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concluded. Once the data are collected throughdatdized tools, they must be
processed and analyzed to arrive correct inferences

According to John W. Best (1977), “Statistical dd&scribes group behavior
or group characteristics abstracted from a numlbendvidual observations which
are combined to make generalization possible.” ysialof data is thus considered as
an important aspect of any type of research. ldsdagh level of judgment skill,
thorough knowledge and technical ability of geneedion. Therefore, analysis of
data is a vital component of any type of reseangbhysical sciences, social sciences,
engineering and medical sciences. Without analybis, adequate description of a
phenomenon is relatively impossible. So, an anslydi data means, studying the
tabulated materials in order to determine inhefaots of meanings. It involves the
breaking of the existing complex factors into simphrts and putting them together
in a new arrangement for the purpose of interpietatinterpretation is not a
mechanical process. It is the careful, logical antical examination of the results
analyzed. This is useful in making statements abwdt the results of analysis
indicate. The data, after collection was processetlanalyzed in accordance with the
outline laid down in the research plan. This iseasial for any scientific study and for
ensuring the investigator has all relevant datanfaking contemplated comparisons
and analysis. The term analysis refers to the clatnmn of certain measures along
with searching for pattern of relationships thatsexamong data groups. For the
present study, the investigator collected the ftata IX standard students studying in
high and higher secondary government, governmelgdaiand matriculation schools.
Data was gathered through the tool developed bynestigator from teachers and
students.

4.2 DATA ANALYSIS

In order to apply proper statistical techniquesatistical experts were
consulted for analyzing the data. Having ensuret #il the safeguards, attempts
were made to classify and analyze the data the wlata analyzed at three levels —
descriptive, differential and co-efficient of cdagon. For descriptive part of
analysis, mean and standard deviation values wenguted. For finding out the

significance of difference between the two groupsest was adapted. For finding the
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relationship between the values and academic aemment, the product moment

correlation coefficient(r) value was computed.

4.3 DESCRIPTIVE ANALYSIS
4.3.1 DESCRIPTIVE ANALYSIS OF DATA COLLECTED FROM I TK
VOLUNTEERS.

The data was collected from ITK volunteers and lteex The data was collected
from the selected four blocks in Karur district. eThmean scores were found and
analysed. Tis section gives the answer for the research mumssin detail.

Table 4.1

Rural VolunteersOpinion about ITK Scheme -Mean scoe percentage

. : Standard

S.No Dimension Group Mean Score Deviation
1 ITK volunteers level of | Upper Primary 98.267 4.098
' commitment Primary 98 2.863
Upper Primary 97.6 5.863
2. ITK module relevance Primary 97 066 2079
S Upper Primary 93.866 8.449
3. Reliability of ITK scheme Primary 90933 8747
. . Upper Primary 95.867 6.888
4. Students involvement in IT} Primary 956 7
. | Upper Primary 96.4 4.244
5. Opinion about ITK Scheme Primary 95 3 3489

Research Question:1 Do the Rural ITK volunteers haw good opinion on ITK
scheme?

From the table 4.1, in rural schools it is foundttthe mean score percentage
of upper primary and primary ITK volunteersregagdiifK volunteers level of
commitment is 98.267 and 98 which means that th@euprimary ITK volunteers
level of commitment is the same as that of primdiyg volunteers. The mean score
percentage of upper primary and primary ITK volenseregarding ITK module
relevance is 97.6 and 97.066 which means that gperuprimary ITK volunteers
opinion about ITK module relevance is the samehas of primary ITK volunteers.
The mean score percentage of upper primary andapyiiTK volunteers regarding
Reliability of ITK scheme is 93.866 and 90.933 whimeans that the upper primary
ITK volunteers opinion about Reliability of ITK seme is higher than that of primary
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ITK volunteers. The mean score percentage of ugpenary and primary ITK
volunteers regarding Students involvement in ITR3%867 and 95.667 which means
that the upper primary ITK volunteers opinion abdstudents involvement in ITK is
the same as that of primary ITK volunteers.

The mean score percentage of upper primary andapyifTK volunteers
regarding ITK scheme is 96.4 and 95.3 which me&ias the upper primary ITK

volunteers opinion about ITK scheme is higher ttheat of primary ITK volunteers.

Rural Volunteers Opinion about ITK Scheme

100
98

96
94
92
9

88

86

Mean score
[==]

Upper Primary Upper Primary Upper Primary Upper Primary Upper Primary

Primary Primary Primary Primary Primary
ITKvolunteers.  ITKmodule Reliability of Students Opinion about
level of relevance ITKscheme involvementin  ITKScheme
commitment ITK

Dimension and Category

Fig 4.1 Rural Volunteers Opinion about ITK Scheme Mean score percentage

Table 4.2
UrbanVolunteers Opinion about ITK Scheme -mean sca percentage
. . Standard
S.No Dimension Group Mean Score Deviation
1 ITK volunteers level of | Upper Primary|  82.933 14.165
' commitment Primary 95.267 10.829
Upper Primary 91.266 14.279
2. ITK module relevance Primary 94.8 11983
S Upper Primary 85.933 2.149
3. Reliability of ITK scheme Primary 98 667 1635
: . Upper Primary 88.867 3.384
4. Students involvement in IT} Primary 98 133 1824
. | Upper Primary 87.4 5.557
5. Opinion about ITK Scheme Primary 96.66 10.407
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Research Question:2 Do the Urban ITK volunteers hay good opinion on ITK
scheme?

From the table 4.2, inurban schools it is found tha mean score percentage
of upper primary and primary ITK volunteers regaglilTK volunteers level of
commitment is 82.933 and 95.267 which means that dpper primary ITK
volunteers level of commitment is lower than thatpdamary ITK volunteers. The
mean score percentage of upper primary and prifid€yvolunteers regarding ITK
module relevance is 91.266 and 94.8 which means ttie upper primary ITK
volunteers opinion about ITK module relevance iwdo thanthat of primary ITK
volunteers. The mean score percentage of upperpriand primary ITK volunteers
regarding Reliability of ITK scheme is 85.933 ar&l@b7 which means that the upper
primary ITK volunteers opinion about Reliability @K scheme is lower than that of
primary ITK volunteers. The mean score percentdgepper primary and primary
ITK volunteers regarding Students involvement ik 1iE 88.867 and 98.133 which
means that the upper primary ITK volunteers opirabout Students involvement in
ITK is lower than that of primary ITK volunteers.

The mean score percentage of upper primary andapyifTK volunteers
regarding ITK scheme is 87.4 and 96.66 which mehas the upper primary ITK
volunteers opinion about ITK scheme is lower thaat of primary ITK volunteers.
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Fig 4.2 Urban Volunteers Opinion about ITK Scheme Mean score percentage
Table 4.3

Volunteers Opinion about ITK Scheme -mean score peentage Urban Vs Rural

. . Standard
S.No Dimension Group Mean Score Deviation
1 ITK volunteers level of Urban 89.1 14.04
' commitment Rural 08.133 3.538
Urban 93.03 13.299
2. ITK module relevance
Rural 97.33 5.04
o Urban 92.3 13.286
3. Reliability of ITK scheme
Rural 92.4 8.724
) ) Urban 93.5 13.91
4, Students involvement in ITK
Rural 95.867 6.44
o Urban 92.033 9.54
5. Opinion about ITK Scheme
Rural 95.85 3.924
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Research Question:3 Does the Urban ITK volunteerspmion on ITK scheme
differ from Rural volunteers opinion?

From the table 4.3, it is found that the mean sgmeentage of urban and
rural ITK volunteers regarding ITK volunteers level commitment is 89.1 and
98.133 which means that the urban ITK volunteevsllef commitment is lower than
that of rural ITK volunteers. The mean score petaga of urban and rural ITK
volunteers regarding ITK module relevance is 930d 97.33 which means that the
urban ITK volunteers opinion about ITK module kelace is lower than that of rural
ITK volunteers. The mean score percentage of urdaa rural ITK volunteers
regarding Reliability of ITK scheme is 92.3 and®&hich means that the urban ITK
volunteers opinion about Reliability of ITK schensethe same as that of rural ITK
volunteers. The mean score percentage of urbamruaatl ITK volunteers regarding
Students involvement in ITK is 93.5 and 95.867 whioeans that the urban ITK
volunteers opinion about Students involvemenfli is lower than that of rural ITK
volunteers.

The mean score percentage of urban and rural ITiKneers regarding ITK
scheme is 92.033 and 95.85 which means that trenuftk volunteers opinion about

ITK scheme is lower than that of rural ITK voluntee

Urban vs Rural Volunteers Opinion about ITK Scheme
100
98

3543]3]3 J

Urban Rural Urban Rural Urban Rural Urban Rural Urban Rural

Mean score

ITK volunteers ITKmodule  Reliability of ITK Students Opinion about
level of relevance scheme involvementin  ITKScheme

L commitment ITK J

Dimension and Category

Fig 4.3 Rural vs Urban Volunteers Opinion about
ITK Scheme - Mean score percentage
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Table 4.4
Rural Teachers Opinion about students classroom p&rmance

Mean score percentage

S.No Dimension Group '\S/I:;ré [S)tea:/?gﬁé?‘
Upper
1, Study habit Primary 8l.2 12.14
Primary 79.2 13.83
| Upper 81.33 13.037
2. Learning performance Primary
Primary 80.667 14.934
Upper
3. Exam anxiety Primary 82.93 9.29
Primary 82.667 11.469
Upper
4. Achievement Primary 84.53 9.507
Primary 86.267 11.25
Upper
5 StUd:rnff)Srrﬂgﬁiéoom Primary 82.53 9.38
P Primary 82.33 11.878

Research Question:4 What do the rural teachers feabout the ITK students
classroom performance?

Table 4.4, shows that, in rural schools, it is fduthat the mean score
percentage of upper primary and primary teachegarding ITK students Study
habitis 81.2 and 79.2 which means that the upperapy ITK students’ Study habit is
better than that of primary ITK students. The msaore percentage of upper primary
and primary teachers regarding ITK students Legrnperformanceis 81.33 and
80.667 which means that the upper primary ITK shisld earning performance is
better than that of primary ITK students. The meaore percentage of upper primary
and primary teachers regarding ITK students Exaxnesyis 82.93 and 82.667 which
means that the upper primary ITK students Exam eapxis higher than that of
primary ITK students. The mean score percentageppler primary and primary
teachers regarding ITK students Achievement is 84udd 86.267 which means that
the upper primary ITK students Achievement is lowean that of primary ITK

students.
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The mean score percentage of upper primary andapyiteachers regarding
ITK students classroom performanceis 82.53 and3®/Bich means that the upper
primary ITK students classroom performance is higen that of primary ITK students.

Rural Teachers Opinion about students classroom
performance

Primary Primary Primary Primary Primary

~ Study habit Learning Exam anxiety Achievement students
performance classroom
performance

Dimension and Category

Fig 4.4 Rural Teachers Opinion about students classom
performance - mean score percentage

Table 4.5
Urban Teachers Opinion about students classroom p&rmance

mean score percentage

S.No Dimension Group '\S/I((:a(?rg [S)tee:/?gs(;ﬂ
Upper
1. Study habit Primary 74.8 12.442
Primary 72.667 17.831
. Upper 76.67 18.62
2. Learning performance Primary
Primary 81.33 13.04
Upper
3. Exam anxiety Primary 8.6 13.378
Primary 70.4 17.239
Upper
4. Achievement Primary 8.6 13.38
Primary 70.4 17.24
students classroom U_pper 77 12.948
> erformance Primary
P Primary 74.133 16.374
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Research Question:5 What do the urban teachers fealbout the ITK students
classroom performance?

From the table 4.5, inurban schools, it is fourat the mean score percentage
of upper primary and primary teachers regarding sfikdents Study habit is 74.8 and
72.667 which means that the upper primary ITK stisl&Study habit is better than
that of primary ITK students. The mean score pdsegn of upper primary and
primary teachers regarding ITK students Learningopmance is 76.67 and 81.33
which means that the upper primary ITK studentsrhieg performance is lower than
that of primary ITK students. The mean score pdsegn of upper primary and
primary teachers regarding ITK students Exam apxgef78.6 and 70.4which means
that the upper primary ITK students Exam anxietiigher than that of primary ITK
students. The mean score percentage of upper griamar primary teachers regarding
ITK students Achievement is 78.6 and 70.4 which methat the upper primary ITK
students Achievement is higher than that of primi&ak students.

The mean score percentage of upper primary andapyiteachers regarding
ITK students classroom performance is 77 and 74B@&h means that the upper
primary ITK students classroom performance is higtan that of primary ITK

students.
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Fig 4.5 Urban Teachers Opinion about students classom
performance - mean score percentage

Table 4.6

Teachers Opinion about students classroom performae

mean score percentage Urban Vs Rural

S.No Dimension Group hsﬂfc?rr:a [S)te"’:/ri]:t?ég
1 Study habit Urban 73.73 15.412
Rural 80.2 13.052

5 Learning performance Urban 77.53 18.375
Rural 81 14.021

3 Exam anxiety Urban 74.5 15.965
Rural 82.8 10.438

4 Achievement Urban 7.7 17.936
Rural 88.4 10.452

5 students classroom Urban 75.567 14.83
' performance Rural 82.433 10.703
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Research Question:6 How is the rural ITK students lassroom performance
differ from urban students?

From the table 4.6, it is found that the mean squecentage of teachers
regarding urban and rural ITK students Study habit3.73 and 80.2 which means
that the urban ITK students Study habit is lowemtlhat of rural ITK students. The
mean score percentage of teachers regarding urmhmuaal ITK students Learning
performance is 77.53 and 81 which means that tharnudiTK students Learning
performance is lower than that of rural ITK studefbe mean score percentage of
teachers regarding urban and rural ITK studentsrEaaxiety is 74.5 and 82.8 which
means that the urban ITK students Exam anxietyovget than that of rural ITK
students. The mean score percentage of teacheasdmeg urban and rural ITK
students Achievement is 77.7 and 88.4 which mehas the urban ITK students
Achievement is lower than that of rural ITK student

The mean score percentage of teachers regardingarighrural ITK students
classroom performance is 75.567 and 82.433 whiclansyéhat the urban ITK

students classroom performance is lower than thatal ITK students.

2.1

35
75
70
65

students
classroo

Fig 4.6 Rural vs Urban Teachers Opinion about stud@s classroom
performance - mean score percentage
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Table 4.7

Teachers Opinion about students classroom performare

mean score percentage Male Vs Female

S.No Dimension Group Mean S‘af.‘df?"d
Score Deviation
. Male 79.467 12.89
1 Study habit Female 74.467 15.817
2. Learning performance Male 83.77 12.808
Female 75.2 18.558
3 Exam anxiety Male 81.833 12.823
Female 75.467 14.615
4 Achievement Male 85.433 12.017
Female 77.667 16.912
5 students classroom Male 82.583 10.479
' performance Female 75.42 14.919

From the table 4.7, it is found that the mean sqerentage of male and
female teachersopinion regarding ITK students Sthdpit is 79.467 and 74.467
which means that themale teachers opinion on ITidestts Study habit is better than
female teachers. The mean score percentage of amalefemale teachers opinion
regarding ITK students Learning performance is 8&iid 75.2 which means that the
male teachers opinion onITK students Learning perémce is higher than female
teachers. The mean score percentage of male aradefeeachers opinion regarding
ITK students Exam anxiety is 81.833 and 75.467 wimeans that the male teachers
opinion on ITK students Exam anxiety is higher tleamle teachers. The mean score
percentage of male and female teachers opiniorrdegpl TK students Achievement
is 85.433 and 77.667 which means that the maleh&acopinion on ITK students
Achievement is higher than female teachers.

The mean score percentage of male and female tsacpeion regarding
ITK students classroom performance is 82.583 andZrwhich means that the male
teachers opinion on ITK students classroom perfageais higher than female

teachers.
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Fig 4.7 Male vs Female Teachers Opinion about stedts classroom
performance - mean score percentage

4.4 DIFFERENTIAL ANALYSIS

The't- test is a statistical test that allows ngpare two means to determine
the probability that shows the difference betwden heans that is a real difference
rather than a chance difference. The test of saante of the difference between the
two means is known as the ‘t’ test. It involves tmmputation on the ratio between
experimental variance (observed difference betweensample means) and the error

variance (the sampling error factor).

X =X,

Where,

x1 - Mean score of the first group

X2 - Mean score of the second group

S1 - Standard deviation of the first group

S2 - Standard deviation of the second group
nl - Size of the first group

n2 - Size of the second group
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The computed ‘t' value is compared with the valeést given in the ‘t’
tables at the appropriated degrees of freedom tatia aequired level of significance.
If the calculated ‘t’" value is greater than or dqtathe table ‘t’ value, then the
difference between the sample mean is significatitealevel of significance.

Level of Significance

The experimenters and research workers have, fowetoence, chosen
several arbitrary standards called levels of sigaifce of which the 0.05 and 0.01
levels aremost often used. The confidence with Wwhaa experimenter rejects or
retains a nullhypothesis depends on the levelgrfistance adopted. In psychological
and educational circles, the 5 percent (0.05) alpkal of significance is used as a
standard for rejection. A more rigorous test ofngigance is the 1 percent (0.01)
alpha level. Rejecting a null hypothesis at thel @e¥el would suggest that as large a
difference as that between the experimental anttr@lomean achievements would not
likely have resulted from sampling error in morarthl in 100 replications of the
study. With alpha equal to 0.001 there is only @hance in a thousand of being

wrong.

4.4.1 IDENTIFYING THE DIFFERENCE IN VOLUNTEERS OPIN ION
ABOUT ITK SCHEME BETWEEN ANY TWO SUBGROUPS OF THE
SAMPLE BY APPLYING T'- TEST.

This section analyzes the dimensions of differarnt groups and find out
whether there is significant difference or not bexw two different sub groups in their

mean scores of various dimensions.
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Table 4.8
Opinion about ITK Scheme — Rural Volunteers

Dimension category Mean SD t' value silg_r?i\;ieclzlacr)lfce
ITK volunteers Upper
level of Primary 98.267 4.098 -0.292 NS
commitment Primary 98 2.863
Upper
'Tn';é‘\“/gﬂ‘éf Primary | °'© 5.836 -0.41 NS
Primary 97.066 4.079
L Upper
'Tﬁ!asbc"r'gn?é Primary | 5800 8449 | 13: NS
Primary 90.933 8.747
Students Upper
involvement in | Primary 95.867 6.888 0.1613 NS
ITK Primary 95.6 5.874
- Upper
??E"gﬂhae?ﬁé” Primary | 204 4244 1 4 0967 NS
Primary 95.3 3.489

Fig 4.8 Rural Volunteersopinion about ITK Scheme -Mean, SD and t-value
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Research Question:7 Is there any significant diffexnce between rural primary
and upper primary ITK volunteers opinion on ITK scheme?

From the table 4.8, in rural schools, it is seeat,tlthe calculated t-value -
0.292 for ITK volunteers level of commitment measore of upper primary and
primary handling group is lesser than the tablalti 2.0 at 0.05 level of significance.
Therefore, it is proved that there exist no sigaifit difference in ITK volunteers
level of commitment between upper primary and primaandling ITK volunteers
group.

The calculated t-value -0.41 for ITK module reles@ammean score of upper
primary and primary handling group is lesser thantable t-value 2.0 at 0.05 level
of significance. Therefore, it is proved that thexrgst no significant difference in ITK
module relevance between upper primary and prinfaagdling ITK volunteers
group.

The calculated t-value -1.321 for reliability of KTscheme mean score of
upper primary and primary handling group is lesban the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thia¢re exist no significant difference
in the reliability of ITK scheme between upper painyn and primary handling ITK
volunteers group.

The calculated t-value 0.1613 for students involeetrin ITK mean score of
upper primary and primary handling group is lesban the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thia¢re exist no significant difference
in the students involvement in ITK between uppémpry and primary handling ITK
volunteers group.

The calculated t-value -1.0967 for Opinion abouf IScheme mean score of
upper primary and primary handling group is lesban the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thia¢re exist no significant difference
in the Opinion about ITK Scheme between upper pynaaad primary handling ITK
volunteers group.
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Table 4.9
Opinion about ITK Scheme —UrbanVolunteers

. : Level of
Dimension Group Mean SD t' value sigr?i\;iecl:acr)lce
ITK volunteers | Upper | o, gaq 14.165
level of Primary 3.789 S
commitment | Primary | 95.267 10.829
Upper
ITK module Primary 91.266 14.279 1.0382 NS
relevance -
Primary 94.8 11.983
o Upper
Reliability of Primary 85.933 2.149 4.229 S
ITK scheme _ '
Primary | 98.667 16.3
Students | UPPer | ggg57 | 3384
involvement in | Primary 2.736 S
ITK Primary | 98.133 18.24
- Upper
Opinion about | primar 87.4 5.557
ITK Scheme Y 4.302 S
Primary 96.66 10.447

Research Question:8 Do the urban primary and uppeprimary ITK volunteers
have different opinion on ITK scheme?

From the table 4.9, in urban schools, it is seat, tthe calculated t-value
3.789 for ITK volunteers level of commitment measore of upper primary and
primary handling group is higher than the tablealize 2.0 at 0.05 level of
significance. Therefore, it is proved that there significant difference in ITK
volunteers level of commitment between upper primand primary handling ITK
volunteers group.

The calculated t-value 1.0382 for ITK module relesa mean score of upper
primary and primary handling group is lesser thantable t-value 2.0 at 0.05 level of
significance. Therefore, it is proved that therésero significant difference in ITK

module relevance between upper primary and prinfagdling ITK volunteers

group.
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The calculated t-value 4.229for reliability of IT3¢heme mean score of upper
primary and primary handling group is higher thhe table t-value 2.0 at 0.05 level
of significance. Therefore, it is proved that thesesignificant difference in the
reliability of ITK scheme between upper primary apdimary handling ITK
volunteers group.

The calculated t-value 2.736 for students involveime ITK mean score of
upper primary and primary handling group is higtiiam the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thia¢re is significant difference in the
students involvement in ITK between upper primand grimary handling ITK
volunteers group.

The calculated t-value 4.302 for opinion about I'B€heme mean score of
upper primary and primary handling group is higtiniam the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thia¢re is significant difference in the
opinion about ITK Scheme between upper primary a@mdnary handling ITK

volunteers group.

Fig 4.9 Urban Volunteersopinion about ITK Scheme Mean, SD and t-value
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Table 4.10
Volunteers Opinion about ITK Scheme -Urban Vs Rural

S.No Dimension Group Mean S.D t' value Level of
Score

ITK volunteers Urban 89.1 14.04

1. level of -4.834 S
commitment Rural 98.133 3.538
ITK module Urban 93.03 13.299

2 relevance Rural 97.33 5.04 -2.342 S
Reliability of ITK | Urban 92.3 13.286

3. scheme Rural 92.4 8.724 -0.049 NS
Students Urban 93.5 13.91

4, |nvoI\|/$r|11ent in Rural 95.867 6.44 -1.1955 NS
Opinion about Urban 92.033 9.54

> ITK Scheme Rural 95.85 3.924 -2.865 S

Research Question:9 Is there any significant diffeence between urban and rural
ITK volunteers opinion on ITK scheme?

From the table 4.10, it is seen that, the calcdlatgalue -4.834 for ITK
volunteers level of commitment mean score of urbad rural group is higher than
the table t-value 2.0 at 0.05 level of significantherefore, it is proved that there is
significant difference in ITK volunteers level admmitment between urban and rural
ITK volunteers group.

The calculated t-value -2.342 for ITK module reles@ mean score of urban
and rural group is higher than the table t-valu@ & 0.05 level of significance.
Therefore, it is proved that there is significaiffedence in ITK module relevance
between urban and rural ITK volunteers group.

The calculated t-value -0.049 for reliability of KTscheme mean score of
urban and rural group is lesser than the tableue/2.0 at 0.05 level of significance.
Therefore, it is proved that there is no significdifference in the reliability of ITK

scheme between urban and rural group ITK voluntgersp.
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The calculated t-value -1.1955 for students invimigat in ITK mean score of
urban and rural group is lesser than the tabldueva.0 at 0.05 level of significance.
Therefore, it is proved that there is significarffedence in the students involvement
in ITK between urban and rural ITK volunteers group

The calculated t-value -2.865for opinion about I'B€heme mean score of
urban and rural group is higher than the tablaltte 2.0 at 0.05 level of significance.
Therefore, it is proved that there is significafffedence in the opinion about ITK

Scheme between urban and rural ITK volunteers group

Fig 4.10 Rural vs Urban Volunteersopinion about ITK
Scheme — Mean, SD & t-value
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Table 4.11
Opinion about ITK students classroom performance -Rural Teachers

Dimension Group Mean SD t' value _Le_v_el of
significance
, Upper
Study habit Primary 81.2 12.14 0.595 NS
Primary 79.2 13.83
Learning Upper
performance Primary 8133 13.037 0.1842 NS
Primary 80.667 14.934
: Upper
Exam anxiety Primary 82.93 9.29 0.099 NS
Primary 82.667 11.469
Upper
Achievement | Primary 84.53 9.507 -0.6445 NS
Primary 86.267 11.25
students Upper
classroom Primary 82.53 9.38 0.0724 NS
performance Primary 82.33 11.878

Research Question:10 Do the urban primary and upperprimary teachers
opinion on ITK students classroom performance diffe?

Table 4.11 shows that, in rural schools the catedld-value 0.595 for ITK
students study habit mean score of upper primagypaimary group is lower than the
table t-value 2.0 at 0.05 level of significance efidfore, it is proved that there is no
significant difference in ITK students study habétween upper primary and primary
group.

The calculated t-value 0.1842 for ITK students n@ay performance mean
score of upper primary and primary group is lowert the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved tlilaére is no significant difference in
ITK students learning performance between uppengmy and primary group.

The calculated t-value 0.099 for ITK students examxiety mean score of
upper primary and primary group is lower than thielé t-value 2.0 at 0.05 level of
significance. Therefore, it is proved that therencs significant difference in ITK

students exam anxiety between upper primary amdagoyi group.
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The calculated t-value -0.6445 for ITK studentsiaebment mean score of
upper primary and primary group is lower than thielé t-value 2.0 at 0.05 level of
significance. Therefore, it is proved that therencs significant difference in ITK
students achievement between upper primary andapyigroup.

The calculated t-value 0.0724 for ITK students flasm performance mean
score of upper primary and primary group is lowert the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved tlilaére is no significant difference in
ITK students classroom performance between upperapy and primary group.

Fig 4.11 Rural Teachers opinion about ITK studentslassroom
performance — Mean, SD & t-value
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Table 4.12
Opinion about students classroom performance —Urbaheachers

Dimension Group Mean SD t' value _Le_v_el of
significance
. Upper
Study habit Primary 74.8 12.442 05374 NS
Primary 72.667 17.831
Learning Upper
performance | Primary 76.67 18.62 -1.1245 NS
Primary 81.33 13.04
. Upper
Exam anxiety Primary 78.6 13.378 2 0583 S
Primary 70.4 17.239
Upper
Achievement | Primary 8.6 13.38 2.0583 S
Primary 70.4 17.24
students Upper
classroom Primary " 12.948 0.752 NS
performance | Primary 74.133 16.374

Research Question:11 Is there any significant diffence between urban primary
and upper primary ITK students classroom performanae?

In table 4.12 it is shown that, in urban schooks tlalculated t-value 0.5374
for ITK students study habit mean score of uppenary and primary group is lower
than the table t-value 2.0 at 0.05 level of sigaifice. Therefore, it is proved that
there is no significant difference in ITK studestsdy habit between upper primary
and primary group.

The calculated t-value -1.1245 for ITK studentsri@ag performance mean
score of upper primary and primary group is lowert the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thlagre is no significant difference in
ITK students learning performance between uppengmy and primary group.

The calculated t-value -1.1245 for ITK studentsmxanxiety mean score of
upper primary and primary group is lower than thielé t-value 2.0 at 0.05 level of
significance. Therefore, it is proved that therents significant difference in ITK

students exam anxiety between upper primary amdagoyi group.
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The calculated t-value 2.0583 for ITK students eacément mean score of
upper primary and primary group is higher than tédde t-value 2.0 at 0.05 level of
significance. Therefore, it is proved that thersignificant difference in ITK students
achievement between upper primary and primary group

The calculated t-value 0.752 for ITK students dlass performance mean
score of upper primary and primary group is lowert the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved tlilaére is no significant difference in
ITK students classroom performance between upperapy and primary group.

Fig 4.12 Urban Teachers opinion about ITK studentglassroom
performance — Mean, SD & t-value
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Table 4.13
Teachers Opinion about ITK students classroom perfianance -Urban Vs Rural

S.No Dimension Group Mean S.D t' value _Le_v_el of
Score significance
_ Urban 73.73 15.412
1. Study habit -2.48 S

Rural 80.2 13.052

Learning Urban 77.53 18.375

-1.162 NS
performance Rural 81 14.021

_ Urban 74.5 15.965
3. Exam anxiety -3.371 S
Rural 82.8 10.438

) Urban 77.7 17.936
4, Achievement -2.873 S
Rural 88.4 10.452

students Urban 75.567 14.83

5. classroom -2.908 S
performance Rural 82.433 10.703

Research Question:12 Is there any significant diffence between urban and
rural ITK students classroom performance?

Table 4.13 shows that, the calculated t-value -Zot8ITK students study
habit mean score of urban and rural group is highan the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thiagre is significant difference in ITK
students study habit between urban and rural group.

The calculated t-value -1.162 for ITK students méag performance mean
score of urban and rural group is lower than theetd-value 2.0 at 0.05 level of
significance. Therefore, it is proved that therenc significant difference in ITK
students learning performance between urban amad gtoup.

The calculated t-value -3.371 for ITK students examxiety mean score of
urban and rural group is higher than the tableltiv2.0 at 0.05 level of significance.
Therefore, it is proved that there is significantfedlence in ITK students exam

anxiety between urban and rural group.
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The calculated t-value -2.873 for ITK students aehment mean score of
urban and rural group is higher than the tableltiv2.0 at 0.05 level of significance.
Therefore, it is proved that there is significaiftedlence in ITK students achievement
between urban and rural group.

The calculated t-value -2.908 for ITK students staem performance mean
score of urban and rural group is higher than Hidet t-value 2.0 at 0.05 level of
significance. Therefore, it is proved that thersignificant difference in ITK students

classroom performance between urban and rural group

Fig 4.13 Urban vs Rural Teachers opinion about ITKstudents classroom
performance — Mean, SD & t-value
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Table 4.14

Teachers Opinion about students classroom performare —Male Vs Female

) ) Mean Standard . Level of
S.No Dimension Group o t'value | . ..
Score | Deviation significance
_ Male 79.467 12.89
1. Study habit 1.192 NS
Female 74.467 15.817
i Male 83.77 12.808
2 L‘iam'“g 3.351 S
periormance | pemale 75.2 18.558
_ Male 81.833 12.823
3. Exam anxiety 2.537 S
Female 75.467 14.615
Male 85.433 12.017
4, Achievement 2.899 S
Female 77.667 16.912
students Male 82.583 10.479
5. classroom 3.045 S

From table 4.14 it is evident that, the calculatedlue 1.192for ITK students
study habit mean score of male and femaleteachdosver than the table t-value 2.0
at 0.05 level of significance. Therefore, it is yed that there is no significant
difference in ITK students study habit between nzadd female teachers.

The calculated t-value 3.351for ITK students leagrperformance mean score
of male and female teachers is higher than theet&blalue 2.0 at 0.05 level of
significance. Therefore, it is proved that thersignificant difference in ITK students
learning performance between male and female tesche

The calculated t-value 2.537 for ITK students examxiety mean score of
male and female teachers is higher than the tabiglue 2.0 at 0.05 level of
significance. Therefore, it is proved that thersignificant difference in ITK students
exam anxiety between male and female teachers.

The calculated t-value 2.899 for ITK students actiment mean score of male
and female teachers is higher than the table tevalQ at 0.05 level of significance.
Therefore, it is proved that there is significaiftedence in ITK students achievement

between male and female teachers.
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The calculated t-value 3.045 for ITK students dlass performance mean
score of male and female teachers is higher thanathle t-value 2.0 at 0.05 level of
significance. Therefore, it is proved that thersignificant difference in ITK students

classroom performance between male and femaledeach

Fig 4.14 Male vs Female Teachers opinion about ITKtudents classroom
performance — Mean, SD & t-value

4.5 RELATIONSHIP STUDIES

Correlation is the relationship between two or mpaged variables between
two or more sets of data. The degree of relatignefay be measured and represented
by the co-efficient of correlation. This co-effiaiemay be identified by the symbol
r(of person). The formula for calculating the céieaént of correlation is Where X
and Y are the raw scores for each variable andtNeisisumber of pairs ofindividuals.
Co-efficient of correlation is indices ranging oweiscale, which extends from -1.00
through 0.00 to +1.00. A positive correlation irades large amount of the onevariable
tend to accompany large amount of the others. Aativgy correlationindicates that
small amount of one variable tend to accompanyelaagount of others.A Zero

correlation indicates no relationship between ta@aoables.
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Significance of r

The relationship between two variables may be anahafactor or real.
Theamount of relationship (that is the value ofrelation calculated) is so much that
itcannot occur due to chance factor then the walahip is said to be significant.
Thesignificance amount of correlation depends ennilimber of cases. If N increases
to 100 and r of 0.256 will be significant. (at 0.l@tel what does this 0.01 level mean;
itmeant that probability of obtaining so much vabfe due to chance factor is only 1
in100). The minimum r value required to be sigmific at 0.05 and 0.01 levels
areshown in the r table. Thus the correlation @icteht is a precise way of stating the
extent to whichone variable is related to anoti#erd a correlation co-efficient is
always to bejudged with reference to the conditionder which it was obtained and
the objectivesto the experiment.

Correlation Direction and
Coefficient(r) strength of correlation

-1 Perfectly negative
-0.8 Strongly negative
-0.5 Moderately negative
-0.2 Weakly negative

0 No association
0.2 Weakly positive
0.5 Moderately positive
0.8 Strongly positive

1 Perfectly positive
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Table 4.15
Correlation between themean scores of ITK scheme

and ITK students classroom performance in Urban schols

Mean score
percentage » Level Strength
S.No.| Category ITKstudents of of
Value | . .. .
ITK scheme | classroom significance| correlation
performance
1 | Primary|  96.66 74133 | 0.2008 0.1 | Weakly
positive
Uoper Weakly
2 PP 87.4 77 -0.0241 0.1 Negative
primary

Research Question:13 How does the ITK scheme affelK students classroom
performance in urban schools?

The table 4.15 reveals that in urban schools, thefficient of correlation “r”
calculated for ITK scheme and ITK students classrgerformanceat primary level
is 0.2008. The Co-efficient of correlation ‘r' dibetween 0.00 and +1.00. Hence both
ITK scheme and ITKstudents classroom performangeatary level have significant
relationship at 0.1 level. The strength of coriielais weakly positive.

The co-efficient of correlation “r” calculated f6fK scheme and ITK students
classroom performance at upper primary level i92481. The Co-efficient of
correlation ‘r' lies between 0.00 and -1.00. Hehoth ITK scheme and ITK students
classroom performance at upper primary level harg \ow significant relationship

at 0.1 level. The strength of correlation is weakdbgative.
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Fig 4.15 Correlation between ITK scheme and ITK stdents classroom
performance in Urban Primary schools

Fig 4.16 Correlation between ITK scheme and ITK stdents classroom

performance in Urban upper Primary pschools
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Table 4.16
Correlation between themean scores of ITK scheme driTK students classroom

performance in Rural schools

Mean score

percentage . Level Strength
S.No.| Category ITK Vatlue of of
ITK scheme CT;ii?:é?n significance| correlation
performance

1 | Primary 95.3 82.33 0.108 0.01 | Weakly
positive
o | Upper 96.4 8253 | 00lo4 o001 | \eakly
primary positive

Research Question:14 Is there any significant relainship between ITK scheme
and ITK students classroom performance in rural scbols?

The table 4.16 reveals that in rural schools, thefticient of correlation “r”
calculated for ITK scheme and ITK students classrgerformance at primary level
is 0.103. The Co-efficient of correlation ‘r' liéetween 0.00 and +1.00. Hence both
ITK scheme and ITK students classroom performahqeimary level have significant
relationship at 0.1 level. The strength of coriielais weakly positive.

In rural schools, the co-efficient of correlatiori talculated for ITK scheme
and ITK students classroom performance at uppengsi level is 0.0194. The Co-
efficient of correlation ‘r' lies between 0.00 andl.00. Hence both ITK scheme and
ITK students classroom performance at upper primiyel have significant

relationship at 0.1 level. The strength of coriielais weakly positive.
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Fig 4.17 Correlation between ITK scheme and ITK stdents classroom
performance in Rural primary schools

Fig 4.18 Correlation between ITK scheme and ITK stdents classroom
performance in Rural upper primary schools
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Table 4.17
Correlation between themean scores of ITK scheme driTK students classroom

performance in Rural and Urban schools

Mean score
percentagIeTK » Level Strength
S.No.| Category tudent Value of of
ITK scheme| > odents significance| correlation
classroom
performance
1 | Rural 95.85 82433 | 00587 o001 | Weakly
positive
2 | Urban 92.033 75567 | 01617 o001 | ~eakly
positive

The table 4.17 reveals that, the co-efficient ofrelation “r’ calculated for
ITK scheme and ITK students classroom performanogial schools is 0.0587. The
Co-efficient of correlation ‘r' lies between 0.08da+1.00. Hence both ITK scheme
and ITK students classroom performance in rurabglshhave significant relationship
at 0.1 level. The strength of correlation is wegkbgitive.

The co-efficient of correlation “r” calculated f6FK scheme and ITK students
classroom performance in urban schools is 0.16h&. Go-efficient of correlation ‘r'
lies between 0.00 and +1.00. Hence both ITK schame ITK students classroom
performance in urban schools have significanticeiahip at 0.1 level. The strength of

correlation is weakly positive.
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Fig 4.19 Correlation between ITK scheme and ITK stdents classroom
performance in Rural schools

Fig 4.20 Correlation between ITK scheme and ITK stdents classroom

performance in Urban schools
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4.6 CONCLUSION

The data collected from the ITK volunteers and leas were put in to
descriptive, differential and relationship analyscs determine and interpret the ITK
scheme and its influence on ITK students classrgariormance. The findings,

recommendations and conclusion are given in tié cteapter.
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FINDINGS, RECOMMENDATIONS AND CONCLUSION

INTRODUCTION
FINDINGS OF THE STUDY

o DESCRIPTIVE STUDY

o DIFFERENTIAL STUDY

0 RELATIONSHIP STUDIES
RECOMMENDATIONS
EDUCATIONAL IMPLICATIONS OF THE STUDY
SCOPE FOR FURTHER RESEARCH
CONCLUSION

5.1 INTRODUCTION

Findings are basically the key outcome of the itigation. It is basically a
key fact which we can discover during an investagyatResearch findings are facts
and phrases, observations, and experimental dau#ing from research.

It's important to note that “finding” does not alygamean “factual information”
because conductive research relies on resultsraplications rather than measurable
facts.

Governments and other decision-makers can usercbséadings to inform
policy decisions, helping to ensure that the mdfgtcéve policies are implemented.
Drawing conclusions and making recommendationsadiner important aspects of
themonitoring and evaluation proces$he conclusions and recommendations that
are drawn from the evaluation findings can helpnform decision-making, improve
program effectiveness, and promote learning anduateability.

The main objective of the finding section in a @asé paper is

To display or showcase the outcome in a logical mearby utilizing, tables,

graphs, and charts.

The objective of research findings is to providédistic view of the latest

research findings in related areas.
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Research findings also aim at providing novel cpte@nd innovative find in

Tgs that can be utilized for further research, tgwaent of new products or

services, implementation of better business stiegegtc.
The finding section in the research paper has gmgatrtance as

It is the section in a research paper or dissertathat will help you in

developing an in-depth understanding of the re$earablems.

This is the section where the theories where youacaept or reject theories.

The findings section helps you in demonstrating shgnificance of the

problem on which you are performing research.

It is through analysis of the finding section yoanceasily address the

correlational research between the different tygfesariables in the study.

Conclusions refer to the key findings or resultshe evaluation that provide
insights into the effectiveness and efficiency loé fprogram or intervention being
evaluated. They are based on the analysis of datacted during the evaluation
process and are used to determine the extent twhwihé program or intervention has
achieved its intended objectives. Conclusions mhela summary of the evaluation
results, highlighting what worked well and what didt work. They also provide an
assessment of the program or intervention’s impsiestainability, and scalability.
Conclusions are an essential component of the wramif and evaluation process as
they provide decision-makers with evidence-basddrimation that can be used to
improve future programs or interventions.

As for as this research is concerned the reseavderery much interested in
finding the effectiveness of lllam Thedi Kalvi sche. Due to the Covid situations
during couple of years, there is a gap in the etlucaf the students and the Tamil
Nadu government wants to reduce this gap for ckadséo 8 through lllam Thedi
Kalvi(ITK) scheme. Students have forgotten basiedre pandemic lockdown left
them with no regular classes. However, with theodtiction of the scheme, more
students are coming forward to do various actisiti€he students get home based
training and those students who completed thetm X2ass and above can get an
opportunity to teach the students by registerinnenfor the scheme. Volunteers
teach the students between 5PM and 7PM, after grafithe school time. Students

get benefit of getting help in their studies rigttttheir homes, free of cost. In ITK,
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since students are made to learn through singirmgcidg, and other various
interesting activities, they are more receptivéhe ITK classes. This will definitely
fill the learning gap and have impact on the perfance of the students those who
involve and utilise the program in a right way. Tde&heme mainly aims to improve
the level of school education in the state. The Mi#Hfunteers act as messengers of
the government school students for the bettermetiieoverall education level in
the state. To strengthen ITK scheme, it is necgstaranalyse its influence in
improving the students classroom performance. Tineestigator being a DIET
educator, understood the need and analysed thetieffieess of ITK in filling the
learning gap of 1 to 8 standard students and ifisience on students classroom

performance in Karur district. The findings of thteidy is stated below.

5.2 FINDINGS OF THE STUDY

5.2.1 DESCRIPTIVE STUDY

1. In rural schools, it is found that the mean sgoercentage of upper primary and
primary ITK volunteers regarding ITK volunteers éwf commitment is 98.267 and
98 which means that the upper primary ITK volurgelewvel of commitment is the
same as that of primarylTK volunteers. The meamespercentage of upper primary
and primary ITK volunteers regarding ITK moduleenence is 97.6 and 97.066
which means that the upper primary ITK volunteemnmn about ITK module
relevance is the same as that of primary ITK vadend. The mean score percentage of
upper primary and primary ITK volunteers regardiRgliability of ITK scheme is
93.866 and 90.933 which means that the upper pyiiifa€ volunteers opinion about
Reliability of ITK scheme is higher than that ofirpary ITK volunteers. The mean
score percentage of upper primary and primary I'dfunteers regarding Students
involvement in ITK is 95.867 and 95.667 which me#mst the upper primary ITK
volunteers opinion about Students involvement iK [$ the same as that of primary
ITK volunteers. The mean score percentage of ugpenary and primary ITK
volunteers regarding ITK scheme is 96.4 and 95.3chvimeans that the upper
primary ITK volunteers opinion about ITK scheméigher than that of primary ITK

volunteers.
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2. In urban schools it is found that the mean spemeentage of upper primary and
primary ITK volunteers regarding ITK volunteers éwf commitment is 82.933 and
95.267 which means that the upper primary ITK videns level of commitment is
lower than that of primary ITK volunteers. The meseore percentage of upper
primary and primary ITK volunteers regarding ITK dube relevance is 91.266 and
94.8 which means that the upper primary ITK volenseopinion about ITK module
relevance is lower than that of primary ITK voluert® The mean score percentage of
upper primary and primary ITK volunteers regardiRgliability of ITK scheme is
85.933 and 98.667 which means that the upper pyiiifa€ volunteers opinion about
Reliability of ITK scheme is lower than that of mary ITK volunteers. The mean
score percentage of upper primary and primary I'dfunteers regarding Students
involvement in ITK is 88.867 and 98.133 which med#nst the upper primary ITK
volunteers opinion about Students involvementTid Is lower than that of primary
ITK volunteers. The mean score percentage of ugpgnary and primary ITK
volunteers regarding ITK scheme is 87.4 and 96.6&chv means that the upper
primary ITK volunteers opinion about ITK schemdawer than that of primary ITK
volunteers.

3. The mean score percentage of urban and rural Vdlkinteers regarding ITK
volunteers level of commitment is 89.1 and 98.138clv means that the urban ITK
volunteers level of commitment is lower than thatwal ITK volunteers. The mean
score percentage of urban and rural ITK volunteegarding ITK module relevance
iIs 93.03 and 97.33 which means that the urban I'6Kinteers opinion about ITK
module relevance is lower than that of rural ITKlwdeers. The mean score
percentage of urban and rural ITK volunteers reiggr@Reliability of ITK scheme is
92.3 and 92.4 which means that the urban ITK veers opinion about Reliability of
ITK scheme is the same as that of rural ITK volerde The mean score percentage of
urban and rural ITK volunteers regarding Student®lvement in ITK is 93.5 and
95.867 which means that the urban ITK volunteersniop about Students
involvement in ITK is lower than that of rural ITKolunteers. The mean score
percentage of urban and rural ITK volunteers reiggrdTK scheme is 92.033 and
95.85 which means that the urban ITK volunteersiopi about ITK scheme is lower

than that of rural ITK volunteers.
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4. In rural schools, it is found that the mean scgoercentage of upper primary and
primary teachers regarding ITK students Study habB1.2 and 79.2 which means
that the upper primary ITK students’ Study habibetter than that of primary ITK
students. The mean score percentage of upper grimar primary teachers regarding
ITK students Learning performance is 81.33 and &D.which means that the upper
primary ITK students Learning performance is betiean that of primary ITK
students. The mean score percentage of upper priamar primary teachers regarding
ITK students Exam anxiety is 82.93 and 82.667 whwans that the upper primary
ITK students Exam anxiety is higher than that afmary ITK students. The mean
score percentage of upper primary and primary &achegarding ITK students
Achievement is 84.53 and 86.267 which means thatugper primary ITK students
Achievement is lower than that of primary ITK stateeThe mean score percentage
of upper primary and primary teachers regarding $filkdents classroom performance
is 82.53 and 82.33 which means that the upper pyiliBK students classroom
performance is higher than that of primary ITKdsnts.

5. In urban schools, it is found that the mean esgarcentage of upper primary and
primary teachers regarding ITK students Study higbf4.8 and 72.667 which means
that the upper primary ITK students Study habibédter than that of primary ITK
students. The mean score percentage of upper priamal primary teachers regarding
ITK students Learning performance is 76.67 and 3Bich means that the upper
primary ITK students Learning performance is lowkan that of primary ITK
students. The mean score percentage of upper grimar primary teachers regarding
ITK students Exam anxiety is 78.6 and 70.4 whiclansethat the upper primary ITK
students Exam anxiety is higher than that of pnmaikK students. The mean score
percentage of upper primary and primary teachergarding ITK students
Achievement is 78.6 and 70.4 which means that {heeu primary ITK students
Achievement is higher than that of primary ITK stats.The mean score percentage
of upper primary and primary teachers regarding $tikdents classroom performance
is 77 and 74.133 which means that the upper prim@k students classroom
performance is higher than that of primary ITKd=nts.
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6. The mean score percentage of teachers regawbapn and rural ITK students
Study habit is 73.73 and 80.2 which means thatutban ITK students Study habit is
lower than that of rural ITK students. The meanrscpercentage of teachers
regarding urban and rural ITK students Learningquarance is 77.53 and 81which
means that the urban ITK students Learning perfoomas lower than that of rural
ITK students. The mean score percentage of tescbgarding urban and rural ITK
students Exam anxiety is 74.5 and 82.8 which mehasthe urban ITK students
Exam anxiety is lower than that of rural ITK stuteefihe mean score percentage of
teachers regarding urban and rural ITK studentséMament is 77.7 and 88.4 which
means that the urban ITK students Achievement vwgetothan that of rural ITK
students. The mean score percentage of teachessdimegurban and rural ITK
students classroom performance is 75.567 and 82M#8&h means that the urban
ITK students classroom performance is lower tha ¢ rural ITK students.

7. The mean score percentage of male and femathaeaopinion regarding ITK
students Study habit is 79.467 and 74.467 whichnézat the male teachers opinion
on ITK students Study habit is better than femaéehers. The mean score percentage
of male and female teachers opinion regarding lTklents Learning performance is
83.77 and 75.2 which means that the male teaclp@ngoa on ITK students Learning
performance is higher than female teachers. Thenraeare percentage of male and
female teachers opinion regarding ITK students Exauxiety is 81.833 and 75.467
which means that the male teachers opinion on Ilidents Exam anxiety is higher
thanfemale teachers. The mean score percentagalefand female teachers opinion
regarding ITK students Achievement is 85.433 an®G7 which means that the male
teachers opinion on ITK students Achievement ishéigthan female teachers. The
mean score percentage of male and female teachem®m regarding ITK students
classroom performance is 82.583 and 75.42 whichnméhat the male teachers

opinion on ITK students classroom performance ghér than female teachers.
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5.2.2 DIFFERENTIAL ANALYSIS
8. In rural schools, it is seen that, the calcuatealue -0.292 for ITK volunteers
level of commitment mean score of upper primary anichary handling group is
lesser than the table t-value 2.0 at 0.05 levedigiificance. Therefore, it is proved
that there exist no significant difference in ITKlunteers level of commitment
between upper primary and primary handling ITK vis&ers group. The calculated t-
value -0.41 for ITK module relevance mean scoreugber primary and primary
handling group is lesser than the table t-value &.00.05 level of significance.
Therefore, it is proved that there exist no sigaifit difference in ITK module
relevance between upper primary and primary hagdlirK volunteers group.The
calculated t-value -1.321 for reliability of ITK Iseme mean score of upper primary
and primary handling group is lesser than theetdblalue 2.0 at 0.05 level of
significance. Therefore, it is proved that therésexo significant difference in the
reliability of ITK scheme between upper primary apdimary handling ITK
volunteers group. The calculated t-value 0.1613 diudents involvement in ITK
mean score of upper primary and primary handlingug is lesser than the table
t-value 2.0 at 0.05 level of significance. Therefoit is proved that there exist no
significant difference in the students involvemantTK between upper primary and
primary handling ITK volunteers group. The calcatht-value -1.0967 for Opinion
about ITK Scheme mean score of upper primary amdapy handling group is lesser
than the table t-value 2.0 at 0.05 level of sigmaifice. Therefore, it is proved that
there exist no significant difference in the Opm@about ITK Scheme between upper
primary and primary handling ITK volunteers group.
9. In urban schools, it is seen that, the calcdlatealue 3.789 for ITK volunteers
level of commitment mean score of upper primary anichary handling group is
higher than the table t-value 2.0 at 0.05 levesighificance. Therefore, it is proved
that there is significant difference in ITK voluete level of commitment between
upper primary and primary handling ITK volunteenoup.The calculated t-value
1.0382 for ITK module relevance mean score of ugpinary and primary handling
group is lesser than the table t-value 2.0 at (208l of significance. Therefore, it is
proved that there exist no significant differencelTK module relevance between
upper primary and primary handling ITK volunteenoup.The calculated t-value
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4.229 for reliability of ITK scheme mean score gbper primary and primary
handling group is higher than the table t-value @t00.05 level of significance.
Therefore, it is proved that there is significanffedence in the reliability of ITK
scheme between upper primary and primary handlift§ volunteers group. The
calculated t-value 2.736 for students involvemaniTK mean score of upper primary
and primary handling group is higher than the @atsvalue 2.0 at 0.05 level of
significance. Therefore, it is proved that theraignificant difference in the students
involvement in ITK between upper primary and prigndrandling ITK volunteers
group. The calculated t-value 4.302 for opinion wbl@K Scheme mean score of
upper primary and primary handling group is higtiiam the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thia¢re is significant difference in the
opinion about ITK Scheme between upper primary a@ndnary handling ITK
volunteers group.
10. the calculated t-value -4.834 for ITK volunte&vel of commitment mean score
of urban and rural group is higher than the tablalte 2.0 at 0.05 level of
significance. Therefore, it is proved that there significant difference in ITK
volunteers level of commitment between urban amdlriTK volunteers group.The
calculated t-value -2.342 for ITK module relevamean score of urban and rural
group is higher than the table t-value 2.0 at 0ed®l of significance. Therefore, it is
proved that there is significant difference in IModule relevance between urban and
rural ITK volunteers group. The calculated t-val@®049 for reliability of ITK
scheme mean score of urban and rural group isrldsse the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thilaere is no significant difference in
the reliability of ITK scheme between urban andalugroup ITK volunteers
group.The calculated t-value -1.1955 for student®Ilvement in ITK mean score of
urban and rural group is lesser than the tablues2.0 at 0.05 level of significance.
Therefore, it is proved that there is significarffedence in the students involvement
in ITK between urban and rural ITK volunteers grduge calculated t-value -2.865
for opinion about ITK Scheme mean score of urbathramal group is higher than the
table t-value 2.0 at 0.05 level of significance.efiéfore, it is proved that there is
significant difference in the opinion about ITK &che between urban and rural ITK
volunteers group.
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11. In rural schools the calculated t-value 0.5856ITK students study habit mean
score of upper primary and primary group is lowert the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thlaere is no significant difference in
ITK students study habit between upper primary @mchary group. The calculated t-
value 0.1842 for ITK students learning performamssan score of upper primary and
primary group is lower than the table t-value 2t00205 level of significance.
Therefore, it is proved that there is no significdifference in ITK students learning
performance between upper primary and primary grote calculated t-value 0.099
for ITK students exam anxiety mean score of uppénary and primary group is
lower than the table t-value 2.0 at 0.05 level ighdicance. Therefore, it is proved
that there is no significant difference in ITK studis exam anxiety between upper
primary and primary group. The calculated t-valu®6445 for ITK students
achievement mean score of upper primary and prirgeoyp is lower than the table t-
value 2.0 at 0.05 level of significance. Therefoitejs proved that there is no
significant difference in ITK students achievemdrgtween upper primary and
primary group.The calculated t-value 0.0724 for IS#Kidents classroom performance
mean score of upper primary and primary group vgelothan the table t-value 2.0 at
0.05 level of significance. Therefore, it is provédt there is no significant difference
in ITK students classroom performance between upperary and primary group.

12. In urban schools the calculated t-value 0.5874TK students study habit mean
score of upper primary and primary group is lowert the table t-value 2.0 at 0.05
level of significance. Therefore, it is proved thiaére is no significant difference in
ITK students study habit between upper primary grchary group.The calculated t-
value -1.1245 for ITK students learning performameean score of upper primary
and primary group is lower than the table t-valu@ & 0.05 level of significance.
Therefore, it is proved that there is no significdifference in ITK students learning
performance between upper primary and primary gidup calculated t-value -
1.1245 for ITK students exam anxiety mean scoreimger primary and primary
group is lower than the table t-value 2.0 at 0®%l of significance. Therefore, it is
proved that there is no significant difference TiKIstudents exam anxiety between
upper primary and primary group. The calculatedilts® 2.0583 for ITK students
achievement mean score of upper primary and prirgesyp is higher than the table
t-value 2.0 at 0.05 level of significance. Therefat is proved that there is significant
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difference in ITK students achievement between umgpenary and primary group.
The calculated t-value 0.752 for ITK students adlass performance mean score of
upper primary and primary group is lower than thielé t-value 2.0 at 0.05 level of
significance. Therefore, it is proved that therenc significant difference in ITK
students classroom performance between upper priamal primary group.

13. The calculated t-value -2.48 for ITK studeritegdg habit mean score of urban and
rural group is higher than the table t-value 2.0.86 level of significance. Therefore,
it is proved that there is significant differenicelTK students study habit between
urban and rural group.The calculated t-value -1.162 ITK students learning
performance mean score of urban and rural grolgwisr than the table t-value 2.0 at
0.05 level of significance. Therefore, it is prowedt there is no significant difference
in ITK students learning performance between urdwadh rural group. The calculated
t-value -3.371 for ITK students exam anxiety meeors of urban and rural group is
higher than the table t-value 2.0 at 0.05 levesighificance. Therefore, it is proved
that there is significant difference in ITK studemixam anxiety between urban and
rural group.The calculated t-value -2.873 for ITkKdents achievement mean score of
urban and rural group is higher than the tableltv2.0 at 0.05 level of significance.
Therefore, it is proved that there is significaiftedence in ITK students achievement
between urban and rural group. The calculated ueval.908 for ITK students
classroom performance mean score of urban andgroap is higher than the table t-
value 2.0 at 0.05 level of significance. Therefotes proved that there is significant
difference in ITK students classroom performandsvben urban and rural group.

14. The calculated t-value 1.192 for ITK studentslg habit mean score of male and
female teachers is lower than the table t-value &.®.05 level of significance.
Therefore, it is proved that there is no significdifference in ITK students study
habit between male and female teachers. The c#dculavalue 3.351 for ITK
students learning performance mean score of maldeanale teachers is higher than
the table t-value 2.0 at 0.05 level of significanTherefore, it is proved that there is
significant difference in ITK students learning foemance between male and female
teachers. The calculated t-value 2.537 for ITK etud exam anxiety mean score of
male and female teachers is higher than the tabiglue 2.0 at 0.05 level of
significance. Therefore, it is proved that thersignificant difference in ITK students
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exam anxiety between male and female teachers dlbalated t-value 2.899 for ITK

students achievement mean score of male and feéewdbers is higher than the table
t-value 2.0 at 0.05 level of significance. Therefat is proved that there is significant
difference in ITK students achievement between mael female teachers.The
calculated t-value 3.045 for ITK students classrqmrformance mean score of male
and female teachers is higher than the table tevalQ at 0.05 level of significance.
Therefore, it is proved that there is significarftedence in ITK students classroom

performance between male and female teachers.

5.2.3 RELATIONSHIP STUDIES

15. In urban schools, the co-efficient of corraatir” calculated for ITK scheme and
ITK students classroom performance at primary ley€.2008. The Co-efficient of
correlation ‘r' lies between 0.00 and +1.00. Heloth ITK scheme and ITK students
classroom performance at primary level have sigaifi relationship at 0.1 level. The

strength of correlation is weakly positive. The eftieient of correlation “r”
calculated for ITK scheme and ITK students classrperformance at upper level is -
0.0241. The Co-efficient of correlation ‘r' libgtween 0.00 and -1.00. Hence both
ITK scheme and ITK students classroom performarcepper primary level have
very low significant relationship at 0.1 level. Te&gength of correlation is weakly
negative.

16. In rural schools, the co-efficient of corredatti“r” calculated for ITK scheme and
ITK students classroom performance at primary leged.103. The Co-efficient of
correlation ‘r" lies between 0.00 and +1.00. Heloth ITK scheme and ITK students
classroom performance at primary level have sigaift relationship at 0.1 level. The
strength of correlation is weakly positive. In fdurschools, the co-efficient of
correlation “r’ calculated for ITK scheme and ITKidents classroom performance at
upper primary level is 0.0194. The Co-efficientcofrelation ‘r' lies between 0.00 and
+1.00. Hence both ITK scheme and ITK students otass performance at upper
primary level have significant relationship at @etel. The strength of correlation is
weakly positive.

17. The co-efficient of correlation “r" calculatddr ITK scheme and ITK students

classroom performance in rural schools is 0.058i& To-efficient of correlation ‘r'
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lies between 0.00 and +1.00. Hence both ITK schantk ITK students classroom
performance in rural schools have significant retaghip at 0.1 level. The strength of
correlation is weakly positive.

The co-efficient of correlation “r” calculated f6FK scheme and ITK students
classroom performance in urban schools is 0.16h&. Go-efficient of correlation ‘r'
lies between 0.00 and +1.00. Hence both ITK schante ITK students classroom
performance in urban schools have significant i@lghip at 0.1 level. The strength

of correlation is weakly positive.

5.3 RECOMMENDATIONS
The class teachers must have regular meetings thighconcerned ITK
volunteers and inform them about the ITK studemgsiformance in the
regular classroom.
ITK volunteers must make the ITK students learn hwinterest and
involvement.
Government must take steps to review the currentistof ITK scheme in all
the districts of Tamil Nadu and strengthen throd@K co-ordinators and
teachers.
The education department higher officials such B®B, DEO’s, CEO’s and
DIET educators can visit ITK centres regularly angde guidance to the ITK

volunteers.

5.4 EDUCATIONAL IMPLICATIONS OF THE STUDY

1. Findings of the study will be useful to know ifner
The ITK volunteers have full commitment in educgtithe ITK
students.
The students are attending the ITK classes withriublvement.
There is any improvement in the classroom perfooeanf the ITK
students compared to other students in the class.

2. Findings of the study will be useful for the IT¥olunteers to realize the ITK

student’s performance in the regular classroom.
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3. Findings of the study will be useful to the teexs, teacher educators, curriculum
writers and educational policy makers for underdiag the current status of ITK
scheme.

4. The tool prepared by the investigator will héfhye educationists to analyse the
current status, of ITK scheme all the district§d afmil Nadu.

5. The findings will help the teachers to underdtéime level of involvement of the
ITK students in their ITK classes.

6. Based on the findings of this study, the teazla@d ITK volunteers can categorize
their students and adopt suitable instructionaltsgies for class room activities based
on the level of student’s performance.

7. This study will help the Government to take dexi whether to review the current
status of ITK scheme in all the districts of TaM@ddu and strengthen the scheme.

8. The findings may help the policy makers to corapthe effectiveness of ITK
scheme in rural and urban schools.

9. The study may also help the policy makers to gamm the effectiveness of ITK
scheme in primary and upper primary schools of Kdrstrict.

10. The results indicate that, since ITK schemeussg minimum positive effect on
reducing the learning gap of the ITK students, @ife positive changes can be made
in the classroom, particularly when the ITK volereimplement innovative strategies

to improve students involvement.

5.5 SCOPE FOR FURTHER RESEARCH

1. The study has been carried out among teachgnsnaary and middle school level
in four blocks of Karur district. This can be extled to other blocks of Karur district.
2. The study can be extended to other districtBaofil Nadu.

3. The impact of ITK scheme on variables other tsialents classroom performance
can be studied.

4. The dimensions other than those selected ferr#siearch can be analysed.
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5.6 CONCLUSION
Education through physical modality is the primagogal of the lllam Thedi

Kalvi Scheme plan. Due to this plan, students whaite to rely on internet resources
to further their knowledge because volunteers wodl so. In addition, the
educational gap will be closed with the use of {hisn. Each and every student in
Tamil Nadu would be able to receive an educatioa tduthe Scheme. To strengthen
ITK scheme, it is necessary to analyse its infleemt improving the students
classroom performance. The investigator assessedldm Thedi Kalvi scheme by
consideringlTK volunteers level of commitment, ITKodule relevance with respect
to current text book, reliability of ITK scheme astudents involvement in ITK.
Students classroom performance was assessed bydeamg their study habits,
participation in class activities, learning perfamee and student-teacher relationship.
The investigator being a DIET educator, understtioel need and analyzed the
effectiveness of ITK in filling the learning gap &fto 8 standard students and its
influence on students classroom performance in Kdrstrict. The findings of the
study, implications, recommendations and scopéutore studies are stated clearly in

this chapter.
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DATA COLLECTED FROM UPPER PRIMARY VOLUNTEERS

ITK
S.No Volunteers Module Reliability Student Total
. relevance Involvement
commitment
1. 100 100 100 100 100
2. 100 100 84 100 96
3. 92 100 100 100 98
4, 100 92 100 88 95
5. 100 100 92 100 98
6. 100 100 84 100 96
7. 100 84 100 84 92
8. 100 100 84 100 96
9. 100 100 84 100 96
10. 100 100 84 100 96
11. 100 100 84 100 96
12. 92 88 92 84 89
13. 100 100 100 100 100
14. 100 96 100 100 99
15. 88 100 92 92 93
DATA COLLECTED FROM PRIMARY VOLUNTEERS
ITK
S.No Volunteers Module Reliability Student Total
. relevance Involvement
commitment
1. 100 88 100 100 97
2. 100 100 100 100 100
3. 100 100 100 100 100
4, 92 100 100 100 98
5. 100 100 84 100 96
6. 100 100 84 100 96
7. 100 100 100 100 100
8. 96 100 100 80 94
9. 100 100 76 96 93
10. 100 84 92 88 91
11. 96 100 88 96 95
12. 100 100 96 88 96
13. 100 100 100 100 100
14. 100 100 100 100 100
15. 96 96 100 92 96




DATA COLLECTED FROM UPPER PRIMARY TEACHERS

Study Pa_rticipation Learning Teacher
Sl. No : in Class Student Total

Habit o Performance ) .

Activities relationship

1. 92 88 96 100 94
2. 96 96 88 92 93
3. 76 76 80 92 81
4, 76 76 80 92 81
5. 92 84 100 96 93
6. 72 84 80 80 79
7. 76 76 80 76 77
8. 80 88 80 76 81
9. 72 76 72 80 75
10. 84 88 84 92 87
11. 96 88 92 88 92
12. 84 88 80 80 83
13. 92 68 68 64 73
14. 80 84 88 96 87
15. 92 88 100 88 92

DATA COLLECTED FROM PRIMARY TEACHERS

ITK
S.No Volunteers Module Reliability Student Total
. relevance Involvement
commitment

1. 84 76 84 100 86
2. 84 76 80 92 83
3. 76 92 88 96 88
4, 88 88 80 88 86
5. 88 84 80 88 85
6. 64 72 80 84 75
7. 64 72 80 84 75
8. 64 72 80 84 75
9. 72 72 92 84 80
10. 100 92 84 96 93
11. 84 72 76 80 78
12. 72 72 72 84 75
13. 76 84 80 72 78
14. 96 96 96 92 95
15. 92 100 100 100 98




DATA COLLECTED FROM UPPER PRIMARY VOLUNTEERS

KADAVUR BLOCK

ITK
S,No Volunteers Module Reliability Student Total
. relevance Involvement
commitment
1. 100 100 88 92 95
2. 96 88 92 84 90
3. 84 76 84 76 80
4, 96 96 96 100 97
5. 92 92 92 84 90
6. 100 100 80 92 93
7. 100 100 100 100 100
8. 100 100 100 100 100
9. 100 100 96 100 94
10. 100 100 68 100 92
11. 100 100 100 100 100
12. 100 100 92 100 98
13. 100 100 100 100 100
14. 100 100 84 100 96
15. 100 100 76 100 94
DATA COLLECTED FROM PRIMARY VOLUNTEERS
ITK
S.No Volunteers Module Reliability Student Total
. relevance Involvement
commitment
1. 96 96 96 88 94
2. 92 96 92 92 93
3. 100 100 68 100 92
4, 100 96 96 100 98
5. 100 100 100 100 100
6. 100 100 100 100 100
7. 96 96 100 100 98
8. 100 96 96 100 98
9. 92 96 88 84 90
10. 92 96 84 84 89
11. 100 100 100 92 98
12. 100 100 100 100 100
13. 100 100 100 100 100
14. 100 100 100 100 100
15. 100 88 76 96 90




DATA COLLECTED FROM UPPER PRIMARY TEACHERS

Study Pa_rticipation Learning Teacher
Sl. No : in Class Student Total
Habit o Performance : .
Activities relationship
1. 76 88 84 84 83
2. 80 96 92 92 90
3. 80 76 76 76 77
4, 92 88 88 76 86
5. 84 72 84 92 83
6. 76 92 80 72 80
7. 76 84 76 80 79
8. 80 80 84 88 83
9. 80 60 80 68 72
10. 92 80 80 88 85
11. 60 72 76 88 74
12. 88 88 84 92 88
13. 76 92 80 80 82
14. 36 28 56 68 47
15. 100 96 100 100 99
DATA COLLECTED FROM PRIMARY TEACHERS
ITK
S,No Volunteers Module Reliability Student Total
. relevance Involvement
commitment
1. 36 28 56 44 41
2. 84 84 92 92 88
3. 76 88 80 92 84
4, 100 100 100 100 100
5. 88 92 96 88 91
6. 84 84 92 96 89
7. 68 80 76 88 78
8. 84 92 84 80 88
9. 72 92 80 80 81
10 68 76 72 76 73
11. 80 76 76 80 78
12. 92 96 100 96 96
13. 56 44 48 72 55
14. 88 84 88 80 85
15. 96 84 88 100 93




DATA COLLECTED FROM UPPER PRIMARY VOLUNTEERS

KR PURAM BLOCK

ITK
S.No Volunteers Module Reliability Student Total
. relevance Involvement
commitment
1. 100 100 96 100 99
2. 96 100 100 96 98
3. 100 100 96 100 99
4, 96 96 100 100 98
5. 100 96 96 100 98
6. 100 100 100 100 100
7. 100 20 96 84 75
8. 100 100 100 100 100
9. 100 96 96 96 97
10. 100 96 100 100 99
11. 100 92 100 100 98
12. 100 96 100 100 99
13. 100 96 100 100 99
14. 96 96 100 96 97
15. 100 96 92 96 96
DATA COLLECTED FROM PRIMARY VOLUNTEERS
ITK
S.No Volunteers Module Reliability Student Total
. relevance Involvement
commitment
1. 100 96 92 96 96
2. 100 96 100 88 96
3. 96 96 92 96 95
4, 92 80 96 92 90
5. 100 96 100 88 96
6. 100 96 100 88 96
7. 100 96 100 88 96
8. 92 92 92 92 92
9. 28 28 20 24 25
10. 100 100 96 100 99
11. 100 100 76 100 94
12. 100 100 100 100 100
13. 100 100 96 100 99
14. 100 100 96 100 99
15. 100 100 96 100 99




DATA COLLECTED FROM UPPER PRIMARY TEACHERS

Study Pa_rticipation Learning Teacher
SI.No . in Class Student Total

Habit . Performance ) .

Activities relationship

1. 60 80 64 76 70
2. 76 84 80 80 80
3. 64 76 84 68 73
4, 88 96 88 76 87
5. 60 76 64 88 72
6. 60 72 80 88 75
7. 88 88 100 76 88
8. 80 80 100 84 86
9. 56 32 68 56 53
10. 76 80 76 80 78
11. 80 80 80 80 80
12. 60 64 40 40 51
13. 64 56 60 36 54
14. 56 36 68 56 54
15. 76 80 64 92 78

DATA COLLECTED FROM PRIMARY TEACHERS

Participation . Teacher
SI.No Stud_y in CFI)ass Learning Student Total

Habit L Performance : .

Activities relationship

1. 72 68 72 40 63
2. 68 68 76 68 70
3. 80 72 72 76 75
4, 80 84 56 80 75
5. 80 52 68 60 65
6. 68 92 84 92 84
7. 68 92 84 92 84
8. 84 96 96 96 93
9. 92 92 88 100 93
10 72 84 52 76 76
11. 88 96 32 96 78
12. 96 100 88 96 95
13. 96 100 96 96 97
14. 96 92 96 100 96
15. 100 96 96 100 98




DATA COLLECTED FROM UPPER PRIMARY VOLUNTEERS

KULITHALAI BLOCK

ITK
S,No Volunteers Module Reliability Student Total
. relevance Involvement
commitment
1. 96 96 100 100 98
2. 100 100 96 96 98
3. 96 96 100 100 98
4, 96 100 96 100 98
5. 96 96 100 100 98
6. 100 100 100 100 100
7. 20 96 100 96 78
8. 100 100 100 96 97
9. 96 100 100 96 98
10. 96 96 100 100 98
11. 94 100 100 100 99
12. 96 100 100 100 99
13. 92 100 100 100 98
14. 96 100 96 100 98
15. 96 84 100 92 93
DATA COLLECTED FROM PRIMARY VOLUNTEERS
ITK
S,No Volunteers Module Reliability Student Total
. relevance Involvement
commitment
1. 84 100 96 92 93
2. 92 100 96 28 79
3. 72 96 96 100 91
4, 88 92 80 100 90
5. 96 100 96 100 98
6. 96 100 96 100 98
7. 96 100 96 100 98
8. 100 92 92 100 96
9. 72 78 78 78 76
10. 68 100 100 100 92
11. 80 100 100 100 95
12. 80 100 100 100 95
13. 80 100 100 100 95
14. 68 96 100 100 91
15. 76 100 96 100 93




DATA COLLECTED FROM UPPER PRIMARY TEACHERS

Study Pa_rticipation Learning Teacher
Sl. No : in Class Student Total
Habit . Performance ) .
Activities relationship
1. 64 64 84 92 76
2. 88 96 92 84 90
3. 88 92 88 80 87
4, 88 96 80 96 90
5. 88 100 100 100 97
6. 64 48 68 84 66
7. 68 64 74 60 66
8. 100 100 100 100 100
9. 84 96 84 100 91
10. 84 88 84 84 85
11. 92 96 88 100 94
12. 88 92 76 100 71
13. 68 64 68 68 67
14. 64 100 76 68 77
15. 72 76 80 68 74
DATA COLLECTED FROM PRIMARY TEACHERS
Participation . Teacher
S,No Stud_y in CFI)ass Learning Student Total
Habit L Performance ) .
Activities relationship
1. 80 80 80 96 84
2. 48 40 64 64 50
3. 40 40 48 32 40
4, 40 48 44 44 44
5. 40 44 44 64 48
6. 40 44 44 64 48
7. 68 76 64 68 69
8. 68 76 64 68 69
9. 68 76 64 68 69
10 52 80 72 80 71
11. 76 80 72 80 77
12. 84 80 72 80 79
13. 88 100 84 100 93
14. 88 84 80 78 82
15. 60 68 60 48 59




DATA COLLECTED FROM URBAN-MALE TEACHERS

Study Pa_rticipation Learning Teacher
Sl. No Habit n .C'."J!SS Performance Stgdent_ Total
Activities relationship

1. 64 64 84 92 76
2. 88 96 92 84 90
3. 88 92 88 80 87
4, 88 96 80 96 90
5. 88 100 100 100 97
6. 64 48 68 84 66
7. 68 64 74 60 66
8. 100 100 100 100 100
9. 68 76 64 68 69
10. 52 80 72 80 71
11. 76 80 72 80 77
12. 84 80 72 80 79
13. 88 100 84 100 93
14. 88 84 80 78 82
15. 60 68 60 48 59
16. 60 80 64 76 70
17. 76 84 80 80 80
18.. 64 76 84 68 73
19 88 96 88 76 87
20. 60 76 64 88 72
21. 60 72 80 88 75
22. 88 88 100 76 88
23. 80 80 100 84 86
24. 92 92 88 100 93
25. 72 84 52 76 76
26. 88 96 32 96 78
27. 96 100 88 96 95
28. 96 100 96 96 97
29. 96 92 96 100 96
30. 100 96 96 100 98




DATA COLLECTED FROM URBAN-FEMALE TEACHERS

Study Pa_rticipation Learning Teacher
Sl-No Habit n .C'."’?SS Performance Stt.jdent. Total
Activities relationship
1. 80 80 80 96 84
2. 48 40 64 64 50
3. 40 40 48 32 40
4. 40 48 44 44 44
5. 40 44 44 64 48
6. 40 44 44 64 48
7. 68 76 64 68 69
8. 68 76 64 68 69
9. 84 96 84 100 91
10. 84 88 84 84 85
11. 92 96 88 100 94
12. 88 92 76 100 71
13. 68 64 68 68 67
14. 64 100 76 68 77
15. 72 76 80 68 74
16. 56 32 68 56 53
17. 76 80 76 80 78
18.. 80 80 80 80 80
19 60 64 40 40 51
20. 64 56 60 36 54
21. 56 36 68 56 54
22. 76 80 64 92 78
23. 72 68 72 40 63
24. 68 68 76 68 70
25. 80 72 72 76 75
26. 80 84 56 80 75
27. 80 52 68 60 65
28. 68 92 84 92 84
29. 68 92 84 92 84
30. 84 96 96 96 93




DATA COLLECTED FROM RURAL-MALE TEACHERS

Study Pa_rticipation Learning Teacher
Sl-No Habit n .C'."’?SS Performance Stt.jdent. Total
Activities relationship
1. 92 88 96 100 94
2. 96 96 88 92 93
3. 76 76 80 92 81
4. 76 76 80 92 81
5. 92 84 100 96 93
6. 72 84 80 80 79
7. 76 76 80 76 77
8. 80 88 80 76 81
9. 84 76 84 100 86
10. 84 76 80 92 83
11. 76 92 88 96 88
12. 88 88 80 88 86
13. 88 84 80 88 85
14. 64 72 80 84 75
15. 64 72 80 84 75
16. 76 88 84 84 83
17. 80 96 92 92 90
18.. 80 76 76 76 77
19 92 88 88 76 86
20. 84 72 84 92 83
21. 76 92 80 72 80
22. 76 84 76 80 79
23. 80 80 84 88 83
24. 36 28 56 44 41
25. 84 84 92 92 88
26. 76 88 80 92 84
27. 100 100 100 100 100
28. 88 92 96 88 91
29. 84 84 92 96 89
30. 68 80 76 88 78




DATA COLLECTED FROM RURAL-FEMALE TEACHERS

Study Pa_rticipation Learning Teacher
Sl-No Habit n .C'."’?SS Performance Stt.jdent. Total
Activities relationship
1. 72 76 72 80 75
2. 84 88 84 92 87
3. 96 88 92 88 92
4. 84 88 80 80 83
5. 92 68 68 64 73
6. 80 84 88 96 87
7. 92 88 100 88 92
8. 64 72 80 84 75
9. 72 72 92 84 80
10. 100 92 84 96 93
11. 84 72 76 80 78
12. 72 72 72 84 75
13. 76 84 80 72 78
14. 96 96 96 92 95
15. 92 100 100 100 98
16. 80 60 80 68 72
17. 92 80 80 88 85
18.. 60 72 76 88 74
19 88 88 84 92 88
20. 76 92 80 80 82
21. 36 28 56 68 47
22. 100 96 100 100 99
23. 84 92 84 80 88
24. 72 92 80 80 81
25. 68 76 72 76 73
26. 80 76 76 80 78
27. 92 96 100 96 96
28. 56 44 48 72 55
29. 88 84 88 80 85
30. 96 84 88 100 93




DATA COLLECTED FROM URBAN-UPPER PRIMARY TEACHERS

Study Pa_rticipation Learning Teacher
Sl-No Habit n .C'."’?SS Performance Stt.jdent. Total
Activities relationship
1. 60 80 64 76 70
2. 76 84 80 80 80
3. 64 76 84 68 73
4. 88 96 88 76 87
5. 60 76 64 88 72
6. 60 72 80 88 75
7. 88 88 100 76 88
8. 80 80 100 84 86
9. 56 32 68 56 53
10. 76 80 76 80 78
11. 80 80 80 80 80
12. 60 64 40 40 51
13. 64 56 60 36 54
14. 56 36 68 56 54
15. 76 80 64 92 78
16. 64 64 84 92 76
17. 88 96 92 84 90
18.. 88 92 88 80 87
19 88 96 80 96 90
20. 88 100 100 100 97
21. 64 48 68 84 66
22. 68 64 74 60 66
23. 100 100 100 100 100
24. 84 96 84 100 91
25. 84 88 84 84 85
26. 92 96 88 100 94
27. 88 92 76 100 71
28. 68 64 68 68 67
29. 64 100 76 68 77
30. 72 76 80 68 74




DATA COLLECTED FROM URBAN- PRIMARY TEACHERS

Study Pa_rticipation Learning Teacher
Sl-No Habit n .C'."’?SS Performance Stt.jdent. Total
Activities relationship

1. 72 68 72 40 63
2. 68 68 76 68 70
3. 80 72 72 76 75
4. 80 84 56 80 75
5. 80 52 68 60 65
6. 68 92 84 92 84
7. 68 92 84 92 84
8. 84 96 96 96 93
9. 92 92 88 100 93
10. 72 84 52 76 76
11. 88 96 32 96 78
12. 96 100 88 96 95
13. 96 100 96 96 97
14. 96 92 96 100 96
15. 100 96 96 100 98
16. 80 80 80 96 84
17. 48 40 64 64 50
18.. 40 40 48 32 40
19 40 48 44 44 44
20. 40 44 44 64 48
21. 40 44 44 64 48
22. 68 76 64 68 69
23. 68 76 64 68 69
24. 68 76 64 68 69
25. 52 80 72 80 71
26. 76 80 72 80 77
27. 84 80 72 80 79
28. 88 100 84 100 93
29. 88 84 80 78 82
30. 60 68 60 48 59




DATA COLLECTED FROM RURAL-UPPER PRIMARY TEACHERS

Study Pa_rticipation Learning Teacher
Sl-No Habit n .C'."’?SS Performance Stt.jdent. Total
Activities relationship
1. 92 88 96 100 94
2. 96 96 88 92 93
3. 76 76 80 92 81
4. 76 76 80 92 81
5. 92 84 100 96 93
6. 72 84 80 80 79
7. 76 76 80 76 77
8. 80 88 80 76 81
9. 72 76 72 80 75
10. 84 88 84 92 87
11. 96 88 92 88 92
12. 84 88 80 80 83
13. 92 68 68 64 73
14. 80 84 88 96 87
15. 92 88 100 88 92
16. 76 88 84 84 83
17. 80 96 92 92 90
18.. 80 76 76 76 77
19 92 88 88 76 86
20. 84 72 84 92 83
21. 76 92 80 72 80
22. 76 84 76 80 79
23. 80 80 84 88 83
24. 80 60 80 68 72
25. 92 80 80 88 85
26. 60 72 76 88 74
27. 88 88 84 92 88
28. 76 92 80 80 82
29. 36 28 56 68 47
30. 100 96 100 100 99




DATA COLLECTED FROM RURAL- PRIMARY TEACHERS

Study Pa_rticipation Learning Teacher
Sl-No Habit n .C'."’?SS Performance Stt.jdent. Total
Activities relationship
1. 84 76 84 100 86
2. 84 76 80 92 83
3. 76 92 88 96 88
4. 88 88 80 88 86
5. 88 84 80 88 85
6. 64 72 80 84 75
7. 64 72 80 84 75
8. 64 72 80 84 75
9. 72 72 92 84 80
10. 100 92 84 96 93
11. 84 72 76 80 78
12. 72 72 72 84 75
13. 76 84 80 72 78
14. 96 96 96 92 95
15. 92 100 100 100 98
16. 36 28 56 44 41
17. 84 84 92 92 88
18.. 76 88 80 92 84
19 100 100 100 100 100
20. 88 92 96 88 91
21. 84 84 92 96 89
22. 68 80 76 88 78
23. 84 92 84 80 88
24. 72 92 80 80 81
25. 68 76 72 76 73
26. 80 76 76 80 78
27. 92 96 100 96 96
28. 56 44 48 72 55
29. 88 84 88 80 85
30. 96 84 88 100 93




DATA COLLECTED FROM URBAN-UPPER PRIMARY VOLUNTEERS

S,No VolluTnTeers Module 1 oo liapility |, Student Total
commitment relevance Involvement
1. 100 100 96 100 99
2. 96 100 100 96 98
3. 100 100 96 100 99
4. 96 96 100 100 98
5. 100 96 96 100 98
6. 100 100 100 100 100
7. 100 20 96 84 75
8. 100 100 100 100 100
9. 100 96 96 96 97
10. 100 96 100 100 99
11. 100 92 100 100 98
12. 100 96 100 100 99
13. 100 96 100 100 99
14. 96 96 100 96 97
15. 100 96 92 96 96
16. 96 96 100 100 98
17. 100 100 96 96 98
18.. 96 96 100 100 98
19 96 100 96 100 98
20. 96 96 100 100 98
21. 100 100 100 100 100
22. 20 96 100 96 78
23. 100 100 100 96 97
24. 96 100 100 96 98
25. 96 96 100 100 98
26. 94 100 100 100 99
27. 96 100 100 100 99
28. 92 100 100 100 98
29. 96 100 96 100 98
30. 96 84 100 92 93




DATA COLLECTED FROM URBAN- PRIMARY VOLUNTEERS

ITK

S,No Volunteers Module Reliability Student Total
commitment relevance Involvement
1. 72 68 72 40 63
2. 68 68 76 68 70
3. 80 72 72 76 75
4. 80 84 56 80 75
5. 80 52 68 60 65
6. 68 92 84 92 84
7. 68 92 84 92 84
8. 84 96 96 96 93
9. 92 92 88 100 93
10. 72 84 52 76 76
11. 88 96 32 96 78
12. 96 100 88 96 95
13. 96 100 96 96 97
14. 96 92 96 100 96
15. 100 96 96 100 98
16. 84 100 96 92 93
17. 92 100 96 28 79
18.. 72 96 96 100 91
19 88 92 80 100 90
20. 96 100 96 100 98
21. 96 100 96 100 98
22. 96 100 96 100 98
23. 100 92 92 100 96
24. 72 78 78 78 76
25. 68 100 100 100 92
26. 80 100 100 100 95
27. 80 100 100 100 95
28. 80 100 100 100 95
29. 68 96 100 100 91
30. 76 100 96 100 93




DATA COLLECTED FROM RURAL- UPPER PRIMARY VOLUNTEERS

S,No VoI:Efeers rg’l'g\‘/’;r']ie Reliability | _ \fgk/i(:]et:n (| Tota
commitment
1. 100 100 100 100 100
2. 100 100 84 100 96
3. 92 100 100 100 98
a. 100 92 100 88 95
5. 100 100 92 100 98
6. 100 100 84 100 96
7. 100 84 100 84 92
8. 100 100 84 100 96
9. 100 100 84 100 96
10. 100 100 84 100 96
11, 100 100 84 100 96
12, 92 88 92 84 89
13, 100 100 100 100 100
14, 100 96 100 100 99
15 88 100 92 92 03
16. 100 100 88 92 95
17, 96 88 92 84 90
18.. 84 76 84 76 80
19 96 96 96 100 97
20. 92 92 92 84 90
21. 100 100 80 92 93
22. 100 100 100 100 100
23. 100 100 100 100 100
24, 100 100 96 100 94
25. 100 100 68 100 92
26. 100 100 100 100 100
27. 100 100 92 100 98
28. 100 100 100 100 100
29. 100 100 84 100 96
30. 100 100 76 100 94




DATA COLLECTED FROM RURAL- PRIMARY VOLUNTEERS

S,No VoI:Efeers rg’l'g\‘/’;r']ie Reliability | _ \fgk/i(:]et:n (| Tota
commitment
1. 100 88 100 100 97
2. 100 100 100 100 100
3. 100 100 100 100 100
a. 92 100 100 100 98
5. 100 100 84 100 96
6. 100 100 84 100 96
7. 100 100 100 100 100
8. 96 100 100 80 94
9. 100 100 76 96 03
10. 100 84 92 88 o1
11, 96 100 88 96 95
12, 100 100 96 88 96
13, 100 100 100 100 100
14, 100 100 100 100 100
15 96 96 100 92 96
16. 96 96 96 88 94
17, 92 96 92 92 93
18.. 100 100 68 100 92
19 100 96 96 100 98
20. 100 100 100 100 100
21. 100 100 100 100 100
22. 96 96 100 100 98
23. 100 96 96 100 98
24, 92 96 88 84 90
25. 92 96 84 84 89
26. 100 100 100 92 98
27. 100 100 100 100 100
28. 100 100 100 100 100
29. 100 100 100 100 100
30. 100 88 76 96 90




PHOTOS
RESEARCH TOOL PREPARATION

RESEARCH TOOL VALIDATION







TEACHERS FILLING THE RESEARCH TOOL
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VOLUNTEERS FILLING THE RESEARCH TOOL
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