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INTRODUCTION 

·  INTRODUCTION 

·  ACHIEVEMENTS OF ITK SCHEME 

·  OBJECTIVE OF ITK SCHEME 

·  SCHEME FEATURES AND BENEFITS 

·  ELIGIBILITY CRITERIA FOR ITK SCHEME 

·  ITK ASSESSMENT 

·  STUDENTS CLASSROOM PERFORMANCE 

·  NEED OF THE STUDY 

·  SIGNIFICANCE OF THE STUDY 

·  STATEMENT OF THE PROBLEM 

·  OBJECTIVES 

·  RESEARCH QUESTIONS 

·  DELIMITATIONS 

·  SCOPE OF THE STUDY 

·  CHAPTERIZATION 

·  CONCLUSION 

 
1.1 INTRODUCTION 

‘Foundation laid for revolution in education; scheme will brighten up the 

future of younger generation’ Illam Thedi Kalvi means Education at doorsteps. 

School Education Department, Govt. of Tamil Nadu has launched a brand new 

scheme specifically TN Illam Thedi Kalvi Scheme 2021. Tamil Nadu state 

government has launched this scheme for Class 1 to 8. In the past few years, there has 

been seen education damage for those students who are in Class 1 to 8 mostly. To fill 

the education gap, state government has ditched the learning app and relied on 

volunteers who are eligible enough to provide education on doorsteps. 

llam Thedi Kalvi aims to address the learning gap that arose among students 

due to closure of schools during the pandemic imposed lockdowns.It was launched on 

a pilot project basis in 12 districts of the state. Based on the outcome, the project for 



 

 2 

classes 1-8 students of government schools was expanded to the remaining districts. 

Initially, it was launched for two weeks in Cuddalore, Dindigul, Erode, Kancheepuram, 

Kanyakumari, Krishnagiri, Madurai, Nagapattinam, Nilgiris, Thanjavur, Tiruchirappalli 

and Villupuram districts. The project was set to be implemented for a period of six 

months to impart educational skills among the children who had been missing their 

classes since the lockdown was imposed from March 2020 to contain the spread of the 

coronavirus.  The scheme was  implemented at an estimated cost of Rs 200 crore from 

this fiscal with participation of teachers, volunteers, NGOs and educationists. As a 

part of Tamil Nadu Illam Thedi Kalvi Scheme, volunteers will take courses close to 

the homes of scholars after faculty hours from 5 pm to 7 pm on a regular basis. 

Volunteer pupil ratio can be 1:20 and over one lakh volunteers are anticipated to hitch 

Tamil Nadu Illam Thedi Kalvi Scheme. All these individuals who have studied as 

much as Class twelfth can train college students of Classes 1st to fifth and degree-

holders can train centre faculty college students.  Parents are forthcoming and register 

themselves as volunteers, other than members of native NGOsThe volunteers should 

be willing to spend at least six hours a week with the kids (or) volunteer part-time. 

They must know Tamil to communicate with children. They must teach Tamil, 

English, and Mathematics. (Training and equipment will be provided). They should 

participate voluntarily without compulsion.  And they must be at least 17 years old. 

 
1.2 ACHIEVEMENTS OF ITK SCHEME 

The Illam Thedi Kalvi scheme has more than 2 lakh volunteers in two lakh 

centres across 92,000 habitations in the state. These education volunteers teach the 

students from Classes 1 to VIII for one and a half hours after school in Tamil, English, 

Science, Maths and Social Science subjects. The program is available to all the 

students who cannot afford transportation.The Illam Thedi Kalvi Scheme has been in 

Around 3 million children benefit from 2 lakh ‘Illam Thedi Kalvi’ centres manned by 

2 lakh trained volunteers across the State 

 
1.3 OBJECTIVE OF ITK SCHEME 

Education through physical modality is the primary goal of the Illam Thedi 

Kalvi Scheme plan. With the help of this programme, the government designated 
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volunteers to teach the students.Due to this plan, students won’t have to rely on 

internet resources to further their knowledge because volunteers would do so. The 

state’s literacy rate will rise thanks to this plan. In addition, the educational gap will 

be closed with the use of this plan. Each and every student in Tamil Nadu would be 

able to receive an education due to the Scheme. 

 
1.4 SCHEME FEATURES AND BENEFITS 

·  The Illam Thedi Kalvi Scheme has been introduced by the Tamil Nadu 

government. 

·  The pupils will receive instruction through this plan in a tangible way. 

·  Every subject and every class will receive a volunteer. 

·  These volunteers will conduct door-to-door efforts to educate the students. 

·  This programme is available to any students who cannot afford transportation. 

·  The monthly pay for volunteers under this programme would be Rs. 25,000. 

·  This programme will be available to about 1 lakh pupils. 

·  This programme will focus on kids who have experienced learning loss and 

psychosocial issues as a result of pandemic conditions. 

·  Under this programme, almost 86550 people have enrolled to work as 

volunteers. 

·  There are 86550 people in this city, 67691 of them are women, 32 transgender 

people, and 18557 males. 

 
1.5 ELIGIBILITY CRITERIA FOR ITK SCHEME 

·  Volunteers must live in Tamil Nadu permanently. 

·  Volunteers must hold a UG degree in order to instruct kids in classes 7 and 8; 

applicants must have completed their 12th grade in order to instruct students in 

classes 1 through 5. 

·  As the scheme has been launched in Tamil Nadu, only the native students of 

the state are eligible to enjoy the scheme benefits and get education in the 

government schools 
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·  Educational details – The students should furnish suitable educational details 

to justify that they are eligible to get government school facilities and continue 

their education. 

·  Sections of students – Students belonging to all sections of society are eligible 

for the scheme as it is a holistic approach towards securing the future of 

students of the state 

By successful implementation of the scheme, it would help to eliminate the 

gap formed due to online classes. So, the state government is trying to resume the 

school and class facilities in the government schools for improving the educational 

sector. This would help the children to become developed citizens and it would further 

help them to avail off better employment scope in future. 

 
1.6 ITK ASSESSMENT 

The investigator assessed the Illam Thedi Kalvi scheme by considering ITK 

volunteers level of commitment, ITK module relevance with respect to current text 

book, reliability of ITK scheme and students involvement in ITK. 

 
1.6.1 LEVEL OF COMMITMENT 

Teacher commitment to learners embraces educators' inclination to assist 

learners and take accountability for their education. Commitment to instruction offers 

educators the obligation to examine novel methods of instruction to build learners' 

educational encounters. 

Committed to the work 

·  Focuses on educational needs of the students 

·  Works with passion 

·  Keen to uphold the university's values 

·  Enthusiastic about work and about teaching 

To be committed means giving our time and energy to someone or something 

that we believe in or making a promise or a firm decision to do something. But a 

genuine commitment is much more than this. Commitment areas of teachers and 

learners mean the areas where the teachers and learners should be committed to. 
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These are a certain set of attitudes, goals, and activities that should be taken care of 

during the teaching-learning process. This includes being democratic, impartial, 

objectivity, respect, etc. 

 
1.6.2 MODULE RELEVANCE 

Textbooks serve as a reference tool for both teachers and students. They 

provide a repository of language knowledge, rules, and examples that can be referred 

to for clarification, revision, or further exploration.Modules are used to organize 

course content by weeks, units, or a different organizational structure. Modules 

essentially create a one-directional linear flow of what students should do in a course. 

Each module can contain files, discussions, assignments, quizzes, and other learning 

materials.Educational modules-concise units of study, composed of theoretical and 

practical content, which can be delivered to learners by using technological and 

computational resources-are relevant mechanisms to improve the learning processes. 

Similar to software products, educational modules require the establishment and 

integration of innovative methods. 

The image below is useful for thinking about how the different elements of a 

module fit together in constructive alignment. 

 

 
1.6.3 RELIABILITY 

Reliability is defined as the probability that a product, system, or service will 

perform its intended function adequately for a specified period of time, or will operate 

in a defined environment without failure. 



 

 6 

Components of Reliability 

 

 
1.6.4 STUDENTS INVOLVEMENT 

Student Involvement is the process of engaging students as partners in every 

facet of the education system for the purpose of strengthening their commitment to 

education, community and democracy. Student engagement refers to students' 

willingness to participate in and be successful in their learning process. Student 

engagement is made up of emotional, behavioural and cognitive engagement. It shows 

students' feelings about their instructor, classroom and sense of belonging. Learner 

engagement relates to student engagement where the degree of attention, curiosity, 

interest, optimism, and passion that students show when they are learning or being 

taught, which extends to the level of motivation they learn and progress in their 

education. 

Classroom activities should address students to 

·  Ask open-ended questions. 

·  Ask students what they know about a topic before instruction. 

·  Use more ungraded or credit-upon-completion assignments. 

·  Incorporate student discussion time into activities. 

·  Have students model or explain to other students. 

When students are engaged in the learning process, they are less likely to lose 

interest in what they are taught. Engaged students are more likely to excel in 

standardized tests and less likely to drop out. 
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Simple ways to engage and motivate learners 

·  Set clear learning goals. ... 

·  Make learning convenient. ... 

·  Get creative with course content. ... 

·  Reward learners for engagement. ... 

·  Create open communication channels. ... 

·  Offer real-life rewards for successful training and improved performance. ... 

·  Use on-the-job training and relatable simulations. 

Strategies for increasing student engagement and involvement 

·  Use Technology. ... 

·  Create a positive classroom environment. ... 

·  Create a learning contract with students. ... 

·  Incorporate active learning techniques. ... 

·  Inquiry-based learning. ... 

·  Give students a choice in their activities. ... 

·  Use personalized learning materials. ... 

·  Start small. 

Types of Learner Engagement 

·  Cognitive. Cognitive learner engagement has to do with each student's level of 

interest in or curiosity about the course topics. ... 

·  Emotional. 

·  Behavioral. 

·  Social. 

·  Physical. 

·  Cultural. 

 
1.7 STUDENTS CLASSROOM PERFORMANCE 

Students classroom performance can be assessed by considering their study 

habits, participation in class activities, learning performance and student-teacher 

relationship. 
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1.7.1 STUDY HABITS 

Study habit is an action such as reading,taking notes, holding study groups 

which the students perform regularly and habitually in order to accomplish the task of 

learning. Study habits can be described as effective or ineffective depending upon 

whether or not they serve the students well. Study habits include behaviors and skills 

that can increase motivation and convert the study into an effective process with high 

returns, which ultimately increases the learning. Study habits refer to the behaviors 

and techniques that individuals employ to facilitate their learning and academic 

performance. These habits can include activities such as reading, note-taking, time 

management, and maintaining physical and mental well-being . Good study habits are 

essential for effective learning and can contribute to academic success. They help 

individuals in organizing their study materials, understanding the content, and 

preparing for tests. Study habits are considered to be a significant factor in 

determining a student's academic performance. However, it is important to note that 

study habits can vary among individuals, and what works for one person may not 

work for another. Therefore, it is crucial for students to develop study habits that are 

personalized and effective for their own learning styles and needs. 

Study habits have a significant impact on academic success. Good study 

habits, such as effective time management, concentration, and effort, are important 

factors that contribute to academic achievement. Students who have good study 

habits, including completing homework, participating in class, and managing their 

time well, tend to perform better academically. On the other hand, poor study habits 

can lead to lower academic performance. Additionally, study habits such as note-

taking, reading ability, and maintaining good health are particularly relevant in 

improving academic performance. However, some studies have found no significant 

relationship between study habits and academic performance. Overall, developing 

effective study habits is crucial for students to succeed academically. 

Developing healthy study habits can help students stay on top of their tasks 

and balance their studying with everything they need to do. They can also help them 

study more efficiently, so they can make the most of their study time. 
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1.7.2 STUDENT PARTICIPATION IN CLASSROOM ACTIVITIES  

When we think of student participation, we typically think of activities such as 

students asking and answering questions during class or participating in group work. 

But there are a variety of reasons this may not be suitable, whether for reasons related 

to the course material or student characteristics. Participation can allow the 

incorporation of local knowledge, skills and resources in the design of interventions, it 

can ensure responsiveness to students needs, it can enhance the goal of sustainability 

and assist breaking the mentality of dependency. 

Students that regularly participate in class are constantly involved with the 

material and are more likely to remember a greater portion of the information. Active 

class participation also improves critical and higher level thinking skills. Students 

who participate in class have studied the material well enough to introduce new 

concepts to their peers. This level of thinking goes beyond simple comprehension of 

text, and can also improve memory. Participation can also help students learn from 

each other, increasing comprehension through cooperation. This can in turn improve 

relationships between students and between the student and teacher. 

Some of the benefits of participation in classroom activities are: 

·  feeling in control. 

·  having a sense of dignity. 

·  feeling connected to others in the community. 

·  developing relationships. 

·  increased independence. 

·  increased self-awareness. 

·  greater levels of physical activity. 

·  increased self-esteem. 

When students engage in the activities among other students doing the same, 

feelings of self-identity and well-being are reinforced. Engaging with people, whether 

by attending a religious service or being involved in other community events, has a 

great impact on our own well-being and that of those around us. Learning activities 

play an important role in student learning and engagement. Students benefit from the 

opportunity to reflect upon their learning and to ascertain progression towards 

outcomes. Learning activities should: align to outcomes and assessment. 
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Classroom participation is an interaction that takes place either between 

teacher and students. or among the students in the class. Brown (2000)defines, 

“Interaction is the collaborative. exchange of thoughts, feelings, or ideas between two 

or more people, resulting in a reciprocal. 

The Hierarchy of Participation: 

Level 1 Information. 

Level 2 Consultation. 

Level 3  Deciding together. 

Level 4  Acting together. 

Level 5  Supporting. 

 

 
1.7.3 LEARNING PERFORMANCE 

Learning is “a process that leads to change, which occurs as a result of 

experience and increases the potential for improved performance and future learning” 

(Ambrose et al, 2010, p.3). The change in the learner may happen at the level of 

knowledge, attitude or behavior. 

Learning performance can be defined as students' self-evaluation of acquired 

knowledge, understanding and skills developed, and their desire to learn more 

(Young, Klemz, & Murphy, 2003). Academic achievement can be described by the 

grades obtained by the student. Relatively permanent changes in knowledge or 

behaviour that support retention and transfer (Soderstrom et al., 2015). 
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There are four performance levels: Below Basic, Basic, Proficient, and 

Advanced. The goal for all students is to score at the proficient or advanced level. 

Information about student learning can be assessed through both direct and indirect 

measures. Direct measures may include homework, quizzes, exams, reports, essays, 

research projects, case study analysis, and rubrics for oral and other performances. 

The stages of learning reflect how learners process and assimilate information: 

·  Stage 1: Concrete Experience (CE) assimilating information. 

·  Stage 2: Reflective Observation (RO) processing information. 

·  Stage 3: Abstract Conceptualization (AC) assimilating information. 

·  Stage 4: Active Experimentation (AE) 

The learning performance can be defined as the achievement of a learning 

activity in a given situation. The learning performance is identified according to two 

criteria: the result (“what” has been produced) and the process (“how” it has been 

produced). The learning performance is directly related to skill and is an indicator to 

assess the acquisition of a skill. The current academic evaluation mainstream is still 

mainly focused on the result of the performance. In traditional other-regulated 

learning, the performance process is usually established, amoung all learners by the 

teacher. 

 
1.7.4 STUDENT-TEACHER RELATIONSHIP 

A student-teacher relationship in the classroom is a positive relationship 

between the teacher and the student in efforts to gain trust and respect from each 

other. This relationship may consist of getting to know your students better, providing 

choice and encouraging the students to become stronger learners everyday. By doing 

this teachers are showing respect to their students, valuing their individuality and 

being polite. Having a positive relationship with your students helps them become 

more successful in the classroom as well as makes your classroom a safe and 

welcoming environment for all. 

Advantages of a Student-Teacher Relationship 

Student- teacher relationships have displayed many advantages in the classroom. 

To start, students who share a positive relationship with their teacher develop stronger 

social-emotional skills. In addition, these students are more likely to absorb an 
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increased amount of academic knowledge (Positive teacher-student relationships have 

cascading benefits, 2021). The result of a strong student-teacher relationship is that it 

allows students to feel confident through exploration and taking risks in their 

academic tasks. In short, students who have a positive student-teacher relationship 

demonstrate a stronger performance in the classroom (Positive teacher-student 

relationships have cascading benefits, 2021). However, one of the most important 

impacts of a positive student-teacher relationship is the production of an environment 

that incorporates mutual respect. One way an educator can produce a strong 

relationship with a student is to explicitly define learning goals and expectations in a 

positive manner. This could look different for groups of students or individual 

students. The strong relationship will allow for educators to be aware of their students’ 

learning and adjust their learning goals and expectations as needed (Admin, 2017). In 

the same manner, the educator should allow opportunities for students of all learning 

styles to participate in class discussions through oral and written communication. In 

addition to academic advantages, positive student-teacher relationships improve 

mental health and assists students in developing self-worth (Admin, 2017). 

Oftentimes, students look up to their educators as mentors. With this in mind, students 

are likely to feel pride when the educator encourages them in their learning and social 

interactions. Social competence, problem-solving abilities, autonomy, and a feeling of 

a bright future or purpose are protective elements that boost resilience, these all can 

be developed in a supportive teaching atmosphere (Bondy et al., 2007). As noted, 

students benefit from positive student-teacher relationships. Likewise, educators 

benefit as well. While creating strong relationships with their students, educators are 

strengthening their own interpersonal and professional skills (Admin, 2017). By 

strengthening their interpersonal communication skills, educators are more likely to 

respond effectively to stressful situations. In addition, educators are able to form 

relationships with parents and coworkers. In summary, it can be noted that students 

and educators equally benefit from the creation of positive student-teacher 

relationships. What do positive teacher-student relationships look and feel like in the 

classroom? 

·  Mutual respect – respectful interactions 

·  Open communication 
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·  Teacher is supportive but encourages independence 

·  Individuality of each student is valued 

·  Kind and polite interactions 

·  Honest and kind feedback is given to students 

·  Teachers get to know their students and their differences 

·  Teacher believes in each student 

·  Simple gestures shared (hello and goodbye, a smile, a tap on the shoulder) 

What do you believe is the strongest indicator of positive teacher-student 

relationships? 

·  Communication that is respectful between the two 

 
The Importance of Student-Teacher Relationships 

As stated, student-teacher relationships are highly essential in an effective 

classroom. Specifically, student-teacher relationships are important for students in 

their short term and long term education. Student-teacher relationships are important 

in the short term because it creates a thriving classroom environment, helps students 

develop self worth and improves student mental health (Buffet, 2019). In the same 

manner, these positive relationships may decrease behavioral problems and promote 

academic success. Student- teacher relationships help foster the academic success of 

students. With this being said, student-teacher relationships assist students in the short 

term. These relationships support students for the specific year they spend in that 

educational setting with the educator (Buffet, 2019). 

Likewise, a positive student-teacher relationship is very important in the long 

term because it gives students confidence as well as ensuring that they know that their 

ideas are valuable. In turn, this allows students to carry this confidence throughout 

their future years pursuing academics. Also, this confidence and recognition of self-

worth can be seen in social and emotional aspects of the students life. Another long 

term effect is that positive teacher relationships teach students that mistakes are an 

indication that they are learning. Learning is ongoing and students are able to identify 

this through the production of positive student-teacher relationships. This type of 

relationship will foster confidence in the long-term for the student. 
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Causes of poor Student Teacher Relationships 

Poor teacher-student relationships result from the instructor’s lack of 

awareness. Some students require tailored educational approaches since they do not 

respond to learning in the same way as others. When a teacher fails to regard an 

individual student’s educational needs, relationship problems between teachers and 

students arise. Each student’s ability to learn and interact with educators is influenced 

by their personality, family backgrounds, mental processes, learning styles, priorities, 

maturity levels, and academic ambitions (Tucker, 2021). When possible, teachers 

should treat each student as an individual who deserves one-on-one attention and 

specialized, concentrated education. In addition, a poor student-teacher relationship 

will develop if the educator’s main or only priority in the classroom is academics 

(Tucker, 2021). In correspondence with academics, students need to feel cared for and 

have the chance to feel strong emotions. Educators are responsible for building 

relationships with students that are not surface level or academically focused. 

Students should feel that their educator is someone they can trust and communicate 

freely with. The lack of empathy displayed by an educator can result in a poor 

student-teacher relationship. 

 
1.8 NEED AND SIGNIFICANCE OF THE STUDY  

Due to the Covid situations during couple of years, there is a gap in the 

education of the students and the Tamil Nadu government wants to reduce this gap for 

classes 1 to 8 through Illam Thedi Kalvi (ITK) scheme. Students have forgotten 

basics as the pandemic lockdown left them with no regular classes. However, with 

the introduction of the scheme, more students are coming forward to do various 

activities. The students get home based training and those students who completed 

their 12th class and above can get an opportunity to teach the students by registering 

online for the scheme. Volunteers teach the students between 5PM and 7PM, after 

ending of the school time. Students get benefit of getting help in their studies right at 

their homes, free of cost. In ITK, since students are made to learn through singing, 

dancing, and other various interesting activities, they are more receptive to the ITK classes. 

This will definitely fill the learning gap and have impact on the performance of the 

students those who involve and utilise the program in a right way. The scheme 
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mainly aims to improve the level of school education in the state. The ITK 

volunteers act as messengers of the government school students for the betterment 

of the overall education level in the state. To strengthen ITK scheme, it is 

necessary to analyse its influence in improving the students classroom performance. 

The investigator being a DIET educator, understood the need and wants to analyse the 

effectiveness of ITK in filling the learning gap of 1 to 8 standard students and its 

influence on students classroom performance in Karur district. 

 
1.9 STATEMENT OF THE PROBLEM  

At present in Karur district 3029 ITK centres are in function under Illam Thedi 

Kalvi scheme. This will definitely fill the learning gap and have impact on the 

performance of the students those who involve and utilise the program in a right 

way. This study will analyse the effectiveness of ITK in filling the learning gap of 

upper primary students and its influence on students classroom performance at 

primary and upper primary level in Karur district. 

 
1.10 THEORICAL RATIONALE OF THE STUDY  

The Illam Thedi Kalvi scheme is an excellent educational approach in the 

state. The main idea for the scheme launch is to encourage 1 lakh students for 

admission in the government schools and this would empower the educational field. 

Illam Thedi Kalvi scheme is giving the school students an interactive learning 

experience, making it interesting for the kids. ITK classes are different from 

regular classes as it channelises kids with their area of interest. The convenience of 

not having books and uniforms keeps them happy. At present in Karur district 3029 

centres are in function under this scheme. So far no studies were made to analyse 

whether ITK influences students classroom performance in Karur district. This is 

the reason why the investigator selected this topic for her research. 

 
1.11 OBJECTIVES 

·  To assess the ITK scheme considering the ITK volunteers level of commitment, 

ITK module relevance with respect to current text book, reliability of ITK 

scheme and students involvement in ITK. 
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·  To assess the ITK students classroom performance considering the study 

habits, participation in classroom activities, learning performance and student-

teacher relationship. 

·  To find out the significant difference in the volunteers opinion about ITK 

scheme based on the level of students and locality. 

·  To find out the significant difference in the teachers opinion about students 

classroom performance based on Gender, cadre and locality. 

·  To find out the relationship between ITK scheme and students classroom 

performance at primary and upper primary level. 

 
1.12 RESEARCH QUESTIONS 

1. Do the Rural ITK volunteers have good opinion on ITK scheme? 

2. Do the Urban ITK volunteers have good opinion on ITK scheme? 

3. Does the Urban ITK volunteers opinion on ITK scheme differ from Rural 

volunteers opinion? 

4. What do the rural teachers feel about the ITK students classroom performance? 

5. What do the urban teachers feel about the ITK students classroom performance? 

 6. How is the rural ITK students classroom performance differ from urban students? 

7. Is there any significant difference between  rural primary and upper primary ITK 

volunteers opinion on ITK scheme? 

8. Do the  urban primary and upper primary ITK volunteers have different opinion on 

ITK scheme? 

9. Is there any significant difference between  urban and rural ITK volunteers opinion 

on ITK scheme? 

10. Do the urban primary and upper primary teachers opinionon ITK students 

classroom performance differ? 

11. Is there any significant difference between  urban primary and upper primary ITK 

students classroom performance? 

12. Is there any significant difference between  urban and rural  ITK students 

classroom performance? 

13.How does the ITK scheme affect ITK students classroom performance in urban 

schools? 
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14. Is there any significant relationship between ITK scheme and ITK students 

classroom performance in rural schools? 

 
1.13 DELIMITATIONS  

·  This study is limited to four blocks of Karur district only. 

·  Only 120 volunteers and 120 teachers in primary and upper primary level were 

selected for this study. 

·  This could be extended to all primary and middle schools of Karur district and 

even to other districts of Tamilnadu. 

 
1.14 SCOPE OF THE STUDY 

Findings of the study will be useful to know whether 

·  The ITK volunteers have full commitment in educating the ITK students. 

·  The students are attending the ITK classes with full involvement. 

·  There is any improvement in the classroom performance of the ITK students 

compared to other students in the class. 

 
1.15 CHAPTERIZATION 

Chapter I Includes the introductory aspects such as introduction, Importance 

and benefits of ITK scheme in Tamil Nadu, the various dimensions considered under 

ITK scheme and students classroom performance, objectives, need and scope of the 

study. 

Chapter II  Includes an introduction to review of related literature, a review of 

research studies conducted and conclusion. 

Chapter III  Includes method used in the study, population for the study, 

sample and distribution of sample, tool for the study, pilot study and description of the 

tool, scoring procedure, validity, reliability, statistical technique used and conclusion. 

Chapter IV  Includes analysis and interpretation of the data and also includes 

tables and figures to substantiate the result, findings and discussions. 

Chapter V Includes findings and discussions, recommendations, educational 

implications, suggestion for further research and conclusion. 
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1.16 CONCLUSION 

 The first chapter presented the introductory aspects such as introduction, 

Importance and benefits of ITK scheme in Tamil Nadu, the various dimensions 

considered under ITK scheme and students classroom performance, objectives, need 

and scope of the study. It also brought out the delimitations and organization of the 

report. The next chapter deals with the review of related literature. 
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REVIEW OF RELATED STUDIES 

 

• INTRODUCTION 

• PURPOSE OF REVIEW OF RELATED STUDIES 

• INDIAN STUDIES 

• SUMMARY OF THE STUDIES 

• CONCLUSION 

 
2.1 INTRODUCTION �

A literature review is a written scholarly work by researches and scholars, and 

it includes contrasting perspectives, theoretical approaches, methodologies, findings, 

and summary. In this chapter, an effort has been made to review past related studies to 

identify the research gaps in the current scenario. The author has adopted a systematic 

literature method to explain the relationship between each of the works. So that 

required knowledge is intended to establish a framework for the present study. It 

provides the evidence and discussion that are relevant to the topic and also put 

information that reflects the research objectives. The review of work is vital for the 

framework of the present study. The literature review provides the affected area of 

study and also critically analyses the data and information by identifying research gaps in 

current knowledge. It helps to identify in-depth grasp of the present work by providing 

the valuable guiding principle for defining statement and significance of problems. It 

provides a useful guide to develop a new argument or idea which is the foundation of 

the present work and to understand the real nature of the problems and research gaps. 

A good research study in any field of knowledge requires an adequate 

familiarity with the works, which have already been done in the same area. A 

summary of the writings of recognized authorities and of previous research provides 

evidence that the research is familiar with what is already known and what is still 

unknown and untested. Since, effective research is based on past knowledge; this step 

helps to eliminate the duplication of what has been already done. Furthermore, critical 

analysis of related studies provides assistance in formulating the research problem, 
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specifying objectives, making useful hypotheses, developing theoretical background, 

to suggest promising data gathering devices to appropriate study design, to identify 

sources of data, to make effective analysis and drawing meaningful conclusions and 

generalizations. Citing studies that show substantial agreement and those that seem to 

present conflicting conclusions helps to sharpen and define in depth understanding of 

existing knowledge in the problem area, provides a background for the research topic 

and makes the investigator aware of the status of the issue. Review of related studies, 

therefore, is the prerequisite for any scientific investigation as it provides direction 

and guidance to research in the same way as history corrects and guides us from many 

pit-falls. 

The present study deals with assessing ITK interms of ITK students classroom 

performanceand the investigator has studied relevant journals, conference proceedings, 

government pamphlets, thesis and dissertations of Illam Thedi Kalvi scheme. 

 
2.2 IMPORTANCE OF REVIEW OF RELATED LITERATURE 

A literature review is an integral part of the research work and sets the primary 

platform to design the current research. S.P.Sukhia and P.V Mehrotra (1966) stated 

that “both availability and utilisation of adequate sources of related information are 

essential for proper research activity. Survey of related literature does form one of the 

early chapters of a thesis, but also useful purpose” Thus review of literature includes 

systematic identification and analysing of related information to the research area. 

Being familiar with earlier research also helps to 25 interpret and find results. It also 

helps the investigator to frame the research questions and research hypotheses that 

provide future directions for the investigator. Review of literature provides recent 

work and strategies that make the productive investigation and also provides following 

guidelines. 

1. To focus on research problems: While reviewing the literature helps to learn 

different aspects of a research area that have been examined by the others. After 

the critical examination of such aspects, the investigator has identified the focus 

area of research and research gaps which are essential to a present study. 

2. To improve research methodology: A literature review tells about the various 

methodology which have been used by others and what problems they have faced 
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after adopting the particular methodology. The Review helps the investigator to 

select a better methodology that capable of providing research questions. 

3. To avoid duplication of well -established findings: A proper review avoids 

duplication of work which has established with relevant data & facts. 

4. To contextualise research findings: Research findings must fit into research work 

after obtaining research questions. Literature review enables to compare findings 

with others, and it is essential to put the findings in the context of existing 

perception of research work. 

5. To know the previous findings and conclusions: The final suggestions and 

conclusions of the previous research are the guiding resources for the present work 

 
2.3 PURPOSE OF REVIEW OF RELATED STUDIES 

The major purpose of reviewing the literature is to determine what has already 

been done that relates to our topic. This knowledge not only prevents us from 

unintentionally duplicating another person’s research, it also gives the understanding 

and insight needed to place our topic within a logical frame. The review tells what has 

been done and what needs to be done. Previous studies can provide the rationale for 

research hypothesis, and indications of what to be done can help to justify the 

significance of our study. Another important purpose of reviewing the literature is to 

discover research strategies and specific data collection approaches that have or have 

not been productive in investigations of similar topics. This information will help to 

avoid other researchers’ mistakes and profit from their experiences. It may suggest 

approaches and procedures that previously had not been considered. There is no 

published literature on studies conducted on usability of QR codes in education and 

its impact on achievement in Karur district. However, an effort is made to review the 

available literature pertaining to the objectives of the study. The literature reviewed 

which helps to gain insight into the past and present investigations are grouped under 

the following headings. Some main aspects of the review of literature are pinpointed 

as follows: Review of literature gives an idea of how much research has been done 

inInvestigator’s area of interest. 

·  It helps to delimit the problem. 

·  It provides necessary insight to the problem. 
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·  It helps to avoid unnecessary duplication of previous research. 

·  It suggests valuable basis for hypothesis. 

·  It suggests appropriate method for the problem under study. 

·  Sometimes it helps to locate the data used in comparative interpretation 

of results. It widens the horizon of the researcher. 

·  If any pit falls or loopholes occurred in previous research findings of 

wirings or recognized experts and if the investigator found the same, he 

will never allow such pit falls. 

·  It provides fine background for methodology of the research under study. 

·  Recommendations or suggestions of previous research studies give valuable 

clue for the investigator's research study. 

·  It helps to orient the researcher about the depth of the research. 

·  It broadens the ideas of the researcher and gives new ways to conduct the 

study. 

·  It helps to follow the footsteps of the previous investigator and thus it helps 

the researcher to enter the field of research and to continue his work in the 

right paths. 

 
2.4 INDIAN STUDIES 

In this division, the researcher has studied many articles, thesis, reports etc. 

related to research work, but it was decided to select those studies which are directly 

or indirectly related to the studies. 

Sunil Behari Mohanty (1985) has suggested some steps for universalisation of 

elementary education in “universalisation of Primary Education in India: Lesson of 

Experience and Pointer for Action”. The suggestions were 

i) Poor Families children should provide MDM, reading and writing materials and 

clothing Teachers should be allowed to develop schools curricula including school 

working days and timetable. 

ii) Appointment of schools in specific schools and abolition of transfer system from 

one school to another. 

iii) There should be the provision of in-service training of teachers in every district. 
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iv) Improvement of the quality of administration and supervision by proving pre-

service and in-service training. 

Pratichi Institute (2012), investigated the impact of SSA on the delivery of 

education in the North Bengal in this report various issues have been addressed like 

staff shortage, availability of classrooms enrolment of SC, ST and private tuition and 

mid-day meal. The research team reported that 75 per cent of the schools had been 

provided new classrooms, and average attendance was 62 per cent while 19 per cent 

of the schools had an average attendance below 50 percent.Mid day meal found to 

functional 89 per cent of the schools but there are many complaints about the MDM. 

In respect of teacher allocation, 41 per cent of the total schools had a surplus teacher, 

and 31 per cent of schools had a shortage of teacher. The shortage of teacher was 

found higher in Coochbehar (60.6 per cent). It also found that all the schools had the 

toilet facility, but only 26 per cent of the schools had a proper toilet facility. 

In respect of community participation, 49 per cent of parents were unaware of 

this fact. Out of surveyed 267 households in Jalpaiguri, seven students were found to 

drop out. It is also revealed that inspection of the schools by the authority was quite 

irregular. 

 Yash Agarwal (1998) suggested about the greater focus is needed in the highly 

concentrated tribal area and other backward pockets for universalisation of elementary 

education also stated various dimensions of access and retention in the primary 

classes in the paper “Access and retention under DPEP-A national overview”. Every 

child should access to education at a reasonable walking distance. Although above 90 

per cent of the population was provided with a school within 1 km distance, some 

useful parameters were absent in those schools like infrastructure facility, teachers 

and quality of education. So, a more significant number of students stayed away from 

primary schools. The study was conducted among the 42 districts covered under 

DPEP-I and 1993-94 was selected as a base year with 1996-97 as a terminal year for 

comparative analysis. Yash Agarwal analysed the enrolment trends at all India level 

and observed that primary classes enrolment increased by 5 per cent during 70’s and 

by 7 per cent during 80’s. The growth rate declined to 0.67 percent between 1993-94 

and 196-97. The decline rate observed in some states like Kerala, Goa, Tamilnadu. 

Various innovative techniques and models were being regularized to provide quality 
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education, but there were 10 districts (Dhubri, Morigaon, Mallapuram, Rewa, sidhi) 

where more than 5% decline in class-I enrolment observed between 1996-97 and 

1997-98. 

The comparison between DPEP district and non-DPEP districts provided an 

idea about the differential progress and the comparison shown that DPEP states 

(Haryana, Assam , Maharashtra) relatively higher progress in enrolment as compared 

to the non-DPEP district. The present paper also focused on primary school 

infrastructure which is an essential indicator of the primary school education. Since 

DPEP was introduced to make easy access to education in educationally backward 

districts, it was urgently needed to open a new school or to construct of the additional 

classroom to avoid overcrowded class room. The availability of classroom space for 

the instructional purpose is worse in Assam, nearly 20 percent of the school without 

even a single class room. However, it was found that Kerala state had the average 

student classroom ratio 31 in 1997 due to a lower population base. Regarding girls 

enrolment, total enrolment increased from 45.5 percent in 1995-96 to 46.3 percent in 

1997-98. Out of the 42 districts surveyed, 16 districts had the experienced of the 

gender gap. Gender related inequalities should be overcome in the educationally 

backward districts having a more significant concentration of tribal population by 

adopting alternative schooling. The literacy among Sc and ST particularly to female is 

not satisfactory due to low economic status and lower level of earnings. To judge the 

social inequities, the author calculated the Index of Social equity (ISE) and found that 

more substantial proportion of children belonging to SC and ST are out of school in 

some districts in Madhya Pradesh and Assam. The author also calculated internal 

efficiency from the drop out rate and repetition rate and observed that Assam 

contributed highest repetition rate, and Kerala contributed lowest. The present paper 

commented on DPEP goal in 42 districts and innovative & cost- effective strategy to 

be discovered in place of traditional strategy to make easy access to education in 

isolate group. 

A report on “Improving School Attendance-A Resource Guide For Virginia 

School” by the Virginia Department of Education (2005) published a report to serve 

as an informational source in respect to improve school attendance and to intervene 

students for irregular students. The report disclosed about three levels of attendance 
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intervention; legal interventions (Enforcing law, Early intervention(reducing barrier to 

attendance and prevention (establishing expectations and positive school climate. The 

research team identified the following factors for absenteeism 

i. School factors-it includes school size, attitude of the administrator's teacher and 

other students. 

ii.  Family Factors-It includes lack of parent supervision, poverty, substance abuse at 

home, domestic violence, etc 

iii.  Economic Factors-It includes employment among students, have parents multiple 

jobs and lack of affordable transport facilities. 

iv. Student factors-It includes mental health problem, poor physical health, lack of 

familiarity with school attendance and laws. The study team also mentioned about 

some social and economic related issues regarding the barriers to school 

attendance, and it includes association with wrong people or friends, putting time 

for household works, believing that school does not offer interesting and 

rewarding classes or activities, transportation problems etc. 

Reetika Khera (2006) expressed her opinion about MDM’s achievement and 

challenges in her paper “ MDM in primary schools: Achievement and Challenges”. 

MDM success stories faced some challenges in the urban area partly due to crowding, 

inadequate and lack of hygiene. The nutritional effects of MDM depend on the 

quantity and quality of MDM provided in the school. The lack of adequate 

infrastructure and hygiene weaken the objectives of MDM. The author identified three 

major infrastructure facilities which remain major challenges for the Govt i) water 

facilities ii)Kitchen shed and storage facilities iii) cooking and serving utensils. The 

author concluded that the success of the programme would be possible with the 

involvement of public and private partnership and regular vigilance by the authority. 

Rajshri and Dora (2006) in “ the impact of school lunches on primary school 

enrolment: Evidence from India’s midday meal scheme” highlighted assessment of 

the enrolment effects of MDM. The data incorporates 5,00,000 schools observed 

annually from 2002 to 2004. The study revealed that primary school enrolment has 

increased by 18 per cent in grade I and 19% in grade II. It also observed that there is a 

positive correlation between improved nutrition from MDM and learning achievements. 
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The paper also examined the gender disaggregated response in enrolment and 

enrolment in girls is higher than boys.MDM 

is not a significant factor to alter the gender gap in primary schools enrolment. 

Kumar Rana (2006) expressed his views regarding impacts, problems and 

possibilities of mid-day meal (MDM) in the paper “the possibilities of the mid-day 

meal programme in West Bengal”. With the introduction of MDM, the initial impact 

was found positive in respect of attendance of the students. In this study, the research 

team found a different response from different class based on the interview. Majority 

of SC, ST and other poor people wanted a cooked meal for the children, while other 

relatively affluent people consider it unnecessary and also harmful to schooling. In 

order to draw a broad picture of MDM, the study was done in Bhirbhum district of 

West Bengal. For this study,15 primary schools (five from each block) were taken 

where the MDM had been operative and another 15 primary schools (five from each 

block) without having the programme. The presence of hunger a negative force in the 

classroom and it exists in large extent in Bhirbhum, Murshidabad, Puruliya and 

Jalpaiguri. A comparative study was made on an average attendance of students, and 

it shows that 10.1 per cent point increase in the rate of attendance and that the 

attendance of the children was much higher among Dalit, Adivasi and Muslim.The 

major complaints about the MDM were the quality and dullness of the menu. Not 

only that, inadequate infrastructure, ingredients, low remuneration for the cook raised 

the problems of MDM. 

Many of the teachers argued that most of the effective teaching hours disrupts 

the teaching activity due to MDM arrangements, particularly in the school with high 

enrolment. Apart from these problems, nearly 80 per cent of the parents actively 

accepted the MDM. With the help from parents support, parent-teacher relationship 

become cooperative which leads to high enrolment in the class due to regular 

discussion took place between them in a friendly environment. The author concluded 

the paper with some remarks such as more extensive public participation, 

decentralisation of power, utilisation the unused land to generate income (such as 

planting trees) and above all, serious willingness will be required from political 

parties. 
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A. Pandey (2007) examined the various dimension of access and retention in 

SSA, mainly focused on gender disparity in education. Though the higher enrolment 

found in girls dropout rate still higher than boys. It was found that, due to socio-

cultural and economic factors, girls have not been able to take the full advantage of 

UEE. For this, active community participation is required through panchayat and 

VEC.NGOs and other local communities should be actively involved in girls 

education and other gender-related issues. The paper highlighted the efforts and 

commitments Mahila Samakhya programme in respect of enrolling children into 

primary schools. To ensure the girls' enrolment in the SSA programme, VEC should 

be formed, and gender sensitisation camps should be formed for proper implementation 

of SSA. 

Universalisation of elementary education is the basic objective of SSA. The 

objectives can be fruitful if the teacher remains available in the school and deliver 

quality education. Delivery of teaching process also depends on the students’ 

attendance. A study was conducted by the Research, Evaluation, and Studies Unit 

(2007) on the topic “Study of students’ attendance in primary and upper primary 

schools”. The research team conducted the extensive study by taking 5188 primary 

schools in sample spread over 20 states (Andhra Pradesh, Bihar, Karnataka, 

Maharashtra, Madhya Pradesh, Orissa, Rajasthan, Uttar Pradesh, West Bengal, 

Gujarat TamilNadu, Himachal Pradesh, Jammu & Kashmir, and Delhi). The present 

study revealed that the overall attendance rate of the primary level is 68.5 percent, 

Bihar having the lowest (42.2 percent) and Himachal Pradesh contributed the highest 

attendance rate at 94.6 percent. They also pointed out that, there is an average gap in 

attendance rate between the first hour and last hour of the school working hours. 

The attendance rate of SC, ST and Muslim students in the first hour is quite 

less than that of total students. The class-wise analysis shown that the attendance rate 

is the lowest in Class-I (65.6 percent) and it increases slowly from class-I to VIII. 

Moreover, still, there is an average gap of attendance rate in rural (68 percent) and 

urban (71.2 percent) primary schools. During the unannounced visit, the research 

team found that teacher attendance in primary school is 81.7 percent. Lowest absent 

rate of the teacher was found in West Bengal, and it was quite high in Madhya 

Pradesh and Assam. The research team listed out the possible reasons for students’ 
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low attendance on the basis of information given by head teachers, teachers, village 

education committee. Reasons are i) child usually busy with their domestic work and 

keep them engage with their parents in their occupational work for earnings. I) 

Temporary migration iii) Parents’ indifference iv) lack of basic facilities in school iv) 

difficult access to school due to lack of transportation v) teacher shortage v) 

unattractive school environment vi) poor quality of teaching. 

 Ever since its inception in 2000, the SSA has played an impressive role to 

ensure elementary education. In the paper “How far have we come in Sarva Shiksha 

Abhiyan” by Amarendra Das (2007) emulated a realistic assessment of SSA. As per 

census 2001, Kerala was the highest literacy rate (91 percent) and the lowest 

(47 percent) in Bihar. Most of the developed states like Maharashtra, Tamilnadu, 

Punjab, Gujarat, Karnataka, and Haryana performed satisfactory rate in literacy. 

However, the literacy rates on the gender basis showed a discriminating picture 

except for Kerala, Maharashtra, Tamilnadu, and Punjab. The author has expressed his 

serious concern about the dropout rates. The paper also focused on the enrolment in 

the Government school, and it has observed that, between 2003-04 and 2004-05, there 

had taken place a decline in the percentage of enrolment in Government Schools. Role 

of the Government is of particular importance to the universalisation of elementary 

education. 

However, the result showed that basic education facilities were not provided in 

many state schools, as reported that” there is not a single state, which has more than 

90% of school in good condition”. Undoubtedly, the quality of education depends on 

skilled teacher and fact is that except Andhra Pradesh, Haryana. Kerala and West 

Bengal, in all states more than 10% of the primary school have only one teacher for 

five classes. There is also the inadequacy of pupil-teacher ratio (PTR), The author had 

shown that Bihar, Jharkhand, UP and West Bengal exceed the PTR of 50, only states 

like Andhra Pradesh, Assam, Kerala maintaining low PTR of 30. To enhancing 

enrolment, attendance to the universalisation of elementary education, the Central and 

State Government need to improve efficiency regarding innovative policy  intervention. 

 The overview of school education in India is expressed by Geeta Gandhi 

Kingdon (2007) in the paper “the progress of school education in India”. The author 

compared the literacy rate in India along with other International Countries in the 
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BRIC group (Brazil, Russian Federation, India, and China). The data showed that, 

India’s literacy rate better than Pakistan and Bangladesh while it lags substantially 

behind all the other BRIC countries and Sri Lanka.The author analyzed the schooling 

access and quality in primary education and stated that school enrolment in secondary 

level is low due to a shortage of school in nearby and this leads to the increase of 

private schooling system. Gender disparity in secondary school is seen Bihar, 

Rajasthan, Jharkhand, and Chhattisgarh.But this disparity is quite low in Kerala and 

Tamilnadu. Despite schooling access quality, the attendance rate is also a major 

indicator of schooling participation than enrolment rates. 

From the report NFHS-I (National Family Health Surveys) and NFHS-II in the 

6 yearperiod, it was observed that verysignificant improvements in their current 

school attendance rates particularly in rural area,except Gujarat, Bihar, and Orissa. 

But at the same time, the author stated that attendance ratedoes not guarantee grade 

completion. Over this 10 years (1991-2001), the gender gap reducedsubstantially 

especially in Madhya Pradesh and Rajasthan. The literacy rate increased largelyin 

Uttar Pradesh and Andhra Pradesh. On the basis of a survey carried out by Pratham 

(2006), revealed that near about 47 percent children in grade V could not read story 

text at grade IIlevel and in Mathematics, 55 percent of grade V and 25 percent of 

grade VIII children couldnot solve a simple mathematics. 

On the basis of data survey (2005), West Bengal, Haryana,Bihar, Uttaranchal, 

Chhattisgarh less them 50 percent children could not solve a simplemathematical 

problem. School quality is another serious issue which directly depends on the 

education system. According to a survey among 242 villages across five North Indian 

State (Bihar, Madhya Pradesh, Rajasthan, Uttar Pradesh, and Himachal Pradesh) by 

PROBE(1999), reported that 26 percent of schools without the blackboard, 52 percent 

had no playground, 59 percent no drinking water, 77 percent no library. These 

statistical figures showed that existence of very poor infrastructure facility in primary 

schools. These basic problems have encouraged the introduction of private schools in 

India. Nearly 96 percent of the total increase in urban primary enrolment was due to 

the growth of private schooling. Here, the author compared the effectiveness of 

private and public schools. According to the report (Pratham, 2006), it was found that 

private schools students could able to read the text and solve the mathematical 
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problem more easily than Government school students. The author has also expressed 

views in regard to the relative cost of education in private and Government schools 

and found out from the data from five different states in the early to mid-1990s that 

private school teacher’s salary was about 40-50 percent of Government teacher. From 

this paper, it was observed that India’s educational achievements are one of the mixed 

successes. 

 Indian Institute of Management (IIM), Kolkata have made a Monitoring and 

evaluation report for Maldah, Dakshin Dinajpur and Darjeeling in 2007-08. They 

have taken a sample of 80 schools in Maldah, 83 schools in Dakshin Dinajpur. For the 

Darjeeling district, they analysed the DISE date for 2006-07 as made available by 

NUEPA (National University of Educational Planning & Administration). They found 

that the Government has taken steps like Total Sanitation Campaign (TSC) for 

providing drinking water facility in schools. However, the provision of TSC has 

provided only 30 per cent of schools. However, in the Dakshin Dinajpur TSC has 

taken place in 70 per cent schools. In Darjeeling district, according to DISE data 

(2004-05), toilet facility for girls was available only 8 per cent, and drinking water 

facility was available in 29 per cent schools. Textbooks were available in all school 

and all students in 88 percent of total school in Maldah district and 92 percent in 

Dakshin Dinajpur 

However, in Darjeeling district, textbooks were distributed not even 1 per cent 

of the total students. To enhancing enrollment, retention & attendance and 

simultaneously improving nutritional level among children, the National Programme 

of Nutritional Support to Primary Education (NP-NSPE) was introduced. In Maldah 

district and Dakshin Dinajpur, mid-day meal (MDM) was running 83 per cent and 81 

per cent of the total schools, respectively. In Darjeeling district; the research team 

observed an increasing trend in enrolment at primary level due to SARVA SHIKSHA 

ABHIYAN interventions, but stagnation trend was noticeable in upper primary level. 

Enrolment increased by 36 per cent over the last three years. There is also a positive 

influence of infrastructure on SSA. 

According to DISE data, 3 per cent of the primary schools and 2.4 per cent of 

upper primary schools did not have proper infrastructure facility. The ASER (Annual 

Status Education Report) 2011 survey was conducted to assess the status of children 



 

 31 

schooling and primary learning achievements and to compare this result with the last 

year (2010) data. The sampling was done in all rural districts covering 600 households 

per district. This sample was obtained by selecting 30 villages from each district. 

It was found that private schooling enrolment in rural India has increased by 

5.5 per cent and enrolment in North-west State (Punjab, Rajasthan) have a very high 

percentage of enrolment in private schools.ASER measured the effectiveness of the 

school system and found that a large proportion of children cannot read the text 

without the tutor. It was also observed that the learning level of Government schools 

drop substantially, especially in Rajasthan, UP. Bihar. The learning levels of children 

were compared among the states like Karnataka, Tamilnadu, Punjab, Haryana. It was 

revealed that Punjab had shown steady improvement in all levels of children between 

Std I to std V. The survey result showed that about 3.4 per cent of children in the age 

group 6-14 not currently enrolled in school whereas as private schooling participation 

increased to 25.6 per cent in 2011. In regarding teacher attendance, on average 87 per 

cent of all teachers were found to be present in the school, but children attendance 

declined in rural primary schools from 73.4 per cent to 7.09 per cent in 2011. The 

research team found the facility of the computer in schools and Kerala experienced a 

high percentage (78 per cent) computer facility in primary schools. With the planned 

efforts of universalisation of elementary education, the literacy rate in 2011 has 

increased to 74.04 per cent, not only that; female literacy rate increased from 53.67 

per cent to 65.46 per cent in 2011 while male literacy rate rose from 75.26 per cent to 

78.21percent. 

Epstein and Sheldon (2012) identified five key programme parameters on their 

article “Getting student to School: using family and community involvement to reduce 

chronic absenteeism”. The authors observed that school, family and community 

partnership could effectively decrease chronic absenteeism in the school. They 

identified five key variables to reduce absences in the schools. These are 

i) A regular visit to homes to frequently absent students 

ii) Rewarding students for improving attendance 

iii) Establishment of a relationship with parents 

iv) Conducting a workshop for families about attendance. 

v) Taking the help of counsellors for chronically absent student 
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Yawar Hamid and Asmat Hamid (2012) attempted to assess the impact of 

MDM on attendance, enrolment, drop out of children in primary schools of district 

Anantnag in Jammu Kashmir. The study was undertaken by interviewed 100 students, 

50 parents,  20 teachers and 20 Govt. Officials. The study revealed that MDM has 

produced a significant positive impact on attendance and drop out in both general and 

reserved categories. With the MDM, Sarva Shiksha Abhiyan also contributed to a 

great extent for increasing enrolment and decreasing drop out. However, the quality of 

the food is not satisfactory, and with this financial assistance & supervision and 

monitoring, the programme is also not adequate. 

Farzana Afridi and Bidisha Barooah (2013) studied a specific mechanism 

which could improve student’s learning in public schools in Delhi. The authors 

measure the student’s performance by solving a puzzle of increasing difficulty within 

a specified time. The results suggested that schools meals positively affect classroom 

concentration. The study concluded that free or subsidised meals could improve the 

performance of students in classrooms. 

 Richard Coelho, Sierra Fischer and Forres Mcknight (2015) evaluated the 

marginal impact of first-grade absence on student achievement on a third-grade 

standardised test. Consistent attendance helps students to build a foundation for the 

development of the future. Poor student attendance is a cause of failure in college-

level education. The study revealed that absenteeism is harmful to student 

performance in math and reasoning skills. The researcher identified that each day 

absence is correlated with a reduction of math score by 0.4 points and 0.2 points in 

reading the score. The highest rate of absenteeism was found from students belonging 

to a low-income group or members of an ethnic minority. 

 Tanika Chakraborty and Rajshri Jayaraman (2016) studied the effect of the 

MDM programme on children learning outcomes in the discussion paper “school 

feeding and learning achievement: Evidence from India’s Midday meal Programme”. 

The study based on secondary data from ASER.The MDM helps to increase test score 

and mathematical ability. The authors found a positive co-relation between MDM 

exposure and test score. The test score is lower for girls than comparing to boys. The 

study revealed that MDM has a significant effect on learning achievement with a test 

score in primary schools, increasing by 18 percent for reading and 9 percent for 

mathematics. 
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2.5 SUMMARY OF THE STUDIES 

The universalisation of elementary education includes the objectives of 

achieving universal primary education, i.e. to ensure that all children complete 

primary schooling. One strand of literature examines how far elementary education 

achieves its objectives. Gita Gandhi Kingdon (2007). Nirupam Bajpai & Sangeeta 

Goyal (2004), Amarendra Das(2004), Nitya Rao (2009) found that SSA has made 

impressive strides in seeking to ensure universal elementary education. However, at 

the same time, it was observed about so many common problems exist which were 

pointed out by the authors as mentioned above like, lack of quality education, an 

infrastructure facility, inadequacy of teaching staff, etc. Yash Agarwal (1995) argued 

about the universalisation of elementary education in backward pockets, and here, the 

author found out the same problems as others. The above all the paper analysed the 

determinants of school participation using survey data. Indian Institute Of 

Management, Kolkata (2008) published a report about the progress of SSA in West 

Bengal and addressed their primary concern in the basic facility in schools, 

availability of textbooks, Midday meal, VEC, etc. Robert Jenking & Eimar Barr 

(2006) found out in order to address all of the determination of social exclusion. It is 

essential for any intervention designed to reduce disparities to include strengthening 

local capacity to manage a comprehensive response. 

Research, Evaluation Studies Unit (2007) pointed out, children from SC, ST, 

OBC have lower attendance in school than that of total students. Ratan Khasnabasis & 

Taniya Chatterjee (2007) examines reasons for the poor attendance behaviour of 

student in formal schools, and they observed that retaining the students in a formal 

school is far more difficult than enrolling them, mainly if the students are from an 

impoverished economic background. This problem could be managed by promoting 

community participation in school education (Vasanta Rao, 2009). By implementing 

community participation and MDM (Kumar Rana, 2007) programme participation in 

school education can be ensured. Another major issue in elementary education is the 

existence of private tuition. Amatya Sen (2009) expressed his deep concern about 

private tuition in primary schooling in West Bengal and the reformation of private 

schooling curriculum. 
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 The literature as mentioned earlier attempted to focus on the problems of mid-

day meal from different aspects such as quality, hygiene issues and also the 

perception of the parents, teachers and students about the midday meal. Some of the 

studies attempted to examine the effect of mid-day meal in respect of attendance, 

enrolment and retention and learning achievement. MDM issues in different aspects 

were studied by Kumar Rana (2006), S. Kaushal (2009), A.K. Sharma (2010), 

Y.Hamid (2012)J. Ali (2013) T. Chakraborty (2016). Besides these, the influence of 

NGO on MDM was studied by A.K. Sharma(2010). On civil works, a good number of 

studies were carried out by the several research institutions. In infrastructural context, 

the studies were carried out by IIM, Kolkata (2008) Programme Evaluation 

Organisation (2010), Social & Rural Reseach Institute (2011). Besides, several studies 

were conducted by S.Paul(2009), G.S.Bhunia(2012).M.Bandhopadhaya (2010). 

 Regarding attendance of the primary students, the influence of different 

factors was studied by Epstein and Sheldon (2012) and R. Coelho (2011). Regarding 

learning achievement of the primary students, ASER (2011) surveyed to access the 

learning achievements of the students. 

 The papers as mentioned earlier analysed the state of primary education. Using 

various data-source and secondary research described salient features of the public 

education system for primary schools as well as educational outcomes.The 

development of the above mentioned studies provide significant support to formulate 

hypothesis for the present study. 

 
2.6 DISTINGUISHING FEATURES OF THE STUDY 

After reviewing the above studies, the investigator attempts to incorporate 

these features into the present study. From the above discussion, the researcher found 

that there were so many projects; researches conducted at the national and state level 

on the performance of SSA and other related factors that affects SSA progress and 

implementation. However, the investigator has not found any published relevant 

research paper or articles that evaluated & analysed the Illam Thedi Kalvi scheme in 

Tamil Nadu. So, in the above context, the researcher will try to make a holistic 

assessment on ITK in Karur district. The area chosen by the researcher is a virgin 

field of interest that requires careful investigation. While studying on the present 
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research work, a few studies were carried out related to SSA in respect of girl’s 

education, civil works but have not found a relevant study regarding ITK in Karur 

district. 

 
2.6 CONCLUSION 

The Illam Thedi Kalvi scheme is an excellent educational approach in the 

state. The main idea for the scheme launch is to encourage 1 lakh students for 

admission in the government schools and this would empower the educational field. 

Illam Thedi Kalvi scheme is giving the school students an interactive learning 

experience, making it interesting for the kids. ITK classes are different from regular 

classes as it channelises kids with their area of interest. The convenience of not 

having books and uniforms keeps them happy. At present in Karur district 3029 

centres are in function under this scheme. So far no studies were made to analyse 

whether ITK influences students classroom performance in Karur district. This is the 

reason why the investigator selected this topic for her research. 

Once the review of related study is completed, the next step on the part of the 

investigator is to plan for the logical and sequential execution of the development of 

methodology of the study i.e., the development of tool, sample selection, data 

collection and statistical techniques used for data analysis. The next chapter explains 

in detail about the research design followed in the present investigation. 
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METHODOLOGY 

·  INTRODUCTION 

·  PROCEDURE OF THE STUDY 

·  POPULATION OF THE STUDY 

·  SAMPLE DESIGN 

·  INSTRUMENTATION 

·  DEVELOPMENT OF RATING SCALE FOR TEACHERS AND STUDEN TS 

·  POOLING OF ITEMS 

·  SOURCE OF ITEMS 

·  CRITERIA FOR SELECTION OF ITEMS 

·  EXPERTS OPINION 

·  SCORING PROCEDURE 

·  DIMENSIONS OF RATING SCALE 

·  DATA COLLECTION 

·  STATISTICAL TECHNIQUES 

·  CONCLUSION 

 
3.1 INTRODUCTION 

One of the contributing factors of a successful research is itsmethodology. 

This chapter describes the procedure adopted by the investigatorin selecting the 

sample of the study, the variables used, the tools developed,and the strategies applied 

for gathering necessary research data. Investigator isrequired to prepare a plan of 

action for the study. This plan of action is knownas research design. In formal 

language, a research design indicates a guidelinefor the researcher to enable or 

execute the plan of actions in the right direction.The design is simply a specific 

presentation of the various steps in the processof research. The research design simply 

constitutes the blueprint for the collection, measurement and analysis of data. In this 

chapter, an attempt is made to understand the methodology adopted for the study in a 

systematic and sequential manner. As this study is a survey, adequate planning is 

necessary in developing the tool step by step and a cautious administration is also 

needed. 
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3.2 PROCEDURE OF THE STUDY 

1. Identification of problem. 

2. Formation of Objectives and Research Questions. 

3. Development and standardization of the tool. 

4. Select required number of sample from High/Higher Secondary 

Government, Government Aided, and Matriculation Schools. 

5. Administration of the tools for data collection. 

6. Data analysis and Interpretation of the findings. 

 
3.3 POPULATION OF THE STUDY 

The word ‘population or universe is fundamental in the theory of sampling and 

it denotes an aggregate or group of individuals of any nature, whose general 

characteristics are studied in a statistical investigation. The population may be finite, 

when the investigation is made about the human beings. The word ‘Population’ refers 

to human population. A population is the totality of all possible values 

(measurements, counts etc.) of a particular characteristic for a specific group of 

objectives and a sample is part of a population selected according to some rule of 

plan.The larger group we wish to learn about is called as ‘Population’ whereas the 

smaller group we actually study is called as ‘Sample’. A population is any group of 

individuals that have one or more characteristics in common that are of interest to the 

researcher. The population may be all the individuals of a particular type or a more 

restricted part of the group. 

A sample is a small portion of a population selected for analysis. By observing 

the characteristics of the sample, one can make certain inferences about the 

characteristics of the population from which it is drawn (Best and Khan, 1992). The 

process of selecting a sample from the entire individuals or objects is known as 

sampling. 

 
3.4 SAMPLE DESIGN 

Based on the conceptual frame work cited above the investigator identified 

and defined the population and sample of the study. The sample includes 



 

 38 

·  Four blocks of Karur district namely Thogaimalai block, Kadavur block, 

Kulithalai block and Krishnarayapuram block. 

·  In each block 30 volunteers (15 primary level and 15 upper primary level) and 

30 teachers (15 BT and 15 SGT). 

Hence a total of 240 samples were selected for the study. 

 
Table 3.1 

Sampling Design for Teachers 

S.No Variable 
group Variable name 

Total 

Sample 

Male 60 
1 Gender 

Female 60 

SGT 60 
2 Cadre 

BT Assistant 60 

Rural 60 
3 Location 

Urban 60 

Total number of Teachers : 120 
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Fig.3.1 Sampling Design for Teachers 

 

 
Table 3.2 

Sampling Design for Volunteers 

S.No 
Variable 

group Variable name 
Total 

Sample 

1 Gender Female 120 

Primary level 60 
2 Level 

Upper primary level 60 

Rural 60 
3 Location 

Urban 60 

Total number of Volunteers : 120 
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Fig.3.2 Sampling Design for Volunteers 

 
3.5 INSTRUMENTATION 

Selection of the tool is an important ingredient of a successful research study. 

There are various tools available to collect the necessary data for a research study. 

Investigator consults the sources that give him the most accurate, complete and upto 

date information. To make this job more scientific and purposeful, the researcher can 

select a suitable tool or tools if they are readily available. In case, such tools are 

inadequate to collect the necessary data, it is advisable to prepare necessary tools, 

which serve the purposes of the study. The investigator developed the tools namely 

Questionnaire for teachers and Questionnaire for volunteers to collect the data about 

theITK and ITK students classroom performance. 

 
3.5.1 DEVELOPMENT OF RATING SCALE FOR TEACHERS AND 

VOLUNTEERS 

Questionnaire for teachers and Questionnaire for ITK volunteers were developed 

by the investigator in order to measure the opinion about ITK and ITK students 

classroom performance. The systematic steps were followed while constructing the 

tool. 
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3.5.2 POOLING OF ITEMS 

The teachers Questionnaire covered the areasstudy habits,participation in 

classroom activities, learning performance and student teacher relationship. The ITK 

volunteers Questionnaire covered the areas ITK volunteers commitment, ITK module 

relevance, ITK reliability and Students involvement. 

 3.5.3 SOURCE OF ITEMS 

Drawing items from the following sources, the preliminary item pool was 

prepared by: 

 a) Surveying widely available literature. 

b) Meeting and discussing with teachers and ITK volunteers. 

c) Discussion with Thogamalai block ITK co-ordinator. 

d) Workshop conducted with lectures and Alagappa University Professor. 

 By careful analysis of the above sources, statements were prepared. Thus 40 

items were constructed. 

 
3.5.4 CRITERIA FOR SELECTION OF ITEMS 

The following criteria were applied for screening the items. 

 a) The language of the statement should be simple, clear and unambiguous. 

 b) The compound and complex sentences should be avoided. 

 c) The item should not lead to multiple interpretations. 

 d) Double negative statements which are likely to be endorsed by almost everyone or 

more should be avoided. 

e) The statement should express one opinion or thought. 

f) The direction should be clear and comprehensive. It should also indicate the need 

for honest response. 

 
3.9 EXPERT’S OPINION 

 Before administering the tool, the investigator elicited the opinion of the 

experts in the area of study regarding the suitability and objectivity of the items 

pooled. The committee consisted of five members. All the items were given to 

committee’s opinion regarding their suitability and clarity. In order to establish 

whether agiven item really belongs to that particular factor, the items were arranged in 
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a randomorder and subjected to experts’ scrutiny. Based on the experts’ opinion, some 

itemswere modified, some items were rearranged and some items were omitted. At 

last, 28 items in the questionnaire for ITK scheme and 28 items in the questionnaire 

for students classroom performance were prepared. 

 
3.9.1 ITEM ANALYSIS 

 The tools for ITK volunteers and teachers eachconsisted of 28 itemsas per  the 

experts’ opinion.It was decided to subject all the items in both the tools under item 

analysis procedure. The tool for ITK volunteers was given to a sampleof 15ITK 

volunteers and teachers tool was given to a sample of 15 teachers. The ITK volunteers 

and teahers were asked torespond their position in each item without skipping any one 

and time limit wasimposed. Tools were collected. Scores obtained by each individual 

were summed up and used forfurther analysis. 

a) Item-total correlation co-efficient was used to select the valid items for the 

finalstudy. The scores of each item correlated with total scores and r-value 

wasobtained for each item. 

b)  The scores were arranged from the highest to the lowest. The top 33% of the 

scripts were kept in one group, which was known as upper group. The bottom 33% of 

the scripts was kept in another group, which was known as lower group. The middle 

group that consists of 34% of therespondent scripts were not considered. Then the 

significance of differencebetween the upper group and lower group was found using 

’t’- test for each item.The items with r > 0.27 and t > 2.66 were selected as valid item 

for final scale. 
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Tool 1:Questionnaire for ITK volunteers 

Table 3.3 

Standardization of  Rating Scale 

Sl. 

No. 

r 

value 

t 

value 

Whether 

Selected 
Sl. No. 

r 

value 

t 

value 

Whether 

Selected 

1 0.126 1.75 No 15 0.368 4.16 Yes 

2 0.351 3.48 Yes 16 0.339 3.57 Yes 

3 0.367 3.52 Yes 17 0.124 1.12 No 

4 0.098 3.72 No 18 0.430 3.91 Yes 

5 0.332 3.57 Yes 19 0.368 4.16 Yes 

6 0.343 4.11 Yes 20 0.144 2.38 No 

7 0.420 3.99 Yes 21 0.466 3.79 Yes 

8 0.398 4.26 Yes 22 0.431 4.10 Yes 

9 0.335 4.06 Yes 23 0.122 0.70 No 

10 0.123 1.72 No 24 0.374 3.23 Yes 

11 0.350 4.44 Yes 25 0.087 3.12 No 

12 0.376 3.25 Yes 26 0.476 3.35 Yes 

13 0.282 3.40 Yes 27 0.381 3.29 Yes 

14 0.196 1.83 No 28 0.276 4.45 Yes 

 
Tool 2:Questionnaire for Teachers 
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Table 3.4 

Standardization of  Rating Scale 

Sl. 

No. 

r 

value 

t 

value 

Whether 

Selected 
Sl. No. 

r 

value 

t 

value 

Whether 

Selected 

1 0.422 3.98 Yes 15 0.456 3.59 Yes 

2 0.388 4.26 Yes 16 0.431 4.19 Yes 

3 0.136 1.81 No 17 0.357 4.23 Yes 

4 0.315 3.43 Yes 18 0.339 3.44 Yes 

5 0.122 1.22 No 19 3.52 0.367 Yes 

6 0.364 2.93 Yes 20 0.198 3.50 No 

7 0.187 2.12 No 21 0.312 2.52 Yes 

8 0.446 4.32 Yes 22 0.349 4.71 Yes 

9 0.285 3.31 Yes 23 0.385 4.51 Yes 

10 0.236 4.35 Yes 24 0.144 1.66 No 

11 0.134 2.13 No 25 0.352 4.42 Yes 

12 0.461 3.81 Yes 26 0.390 3.24 Yes 

13 0.377 4.18 Yes 27 0.288 4.30 Yes 

14 0.143 2.31 No 28 0.166 2.37 No 

 
3.9.2  FINALIZATION OF THE TOOL 

Items, which are significant at r > 0.270 and t > 2.66, were selected in the final 

tool. This stage was concerned with the random distribution of final items in the 

value rating scale. In tool-1 and tool-2 the items numbering 20 were randomly 

distributed in the value rating scale. Thus the scales were finalized. A copy of the 

final tools is given in the appendix section. 

 
3.10 SCORING PROCEDURE 

The score is (1) for strongly agree,(2) for fairly agree, (3) for neither agree nor 

disagree, (4) for fairly disagree and (5) for strongly disagree in positive items and 

reverse for negative items. The maximum possible score will be 100 and minimum 

will be 20. Higher score indicates the presence of very high values among the sample. 
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3.10.1 RELIABILITY OF THE TOOL 

A test is reliable to the extent that it measures accurately and consistent from 

one time to another (Best1977). Reliability is the consistency with which a tool 

measures what it measures (Garret, 1979). Reliable tests whatever they measure yield 

comparable score on repeated administration. The instruments that have a high 

coefficient of reliability and errors of measurement have been reduced to a minimum. 

If it is to be said in more technical terms, every measures of test reliability denote 

what proportion of the total variance of test scores is error variance. The reliability of 

a test or scale can be computed by using Test and Re-test method, Split half method 

and equivalent or parallel forms, depending upon the nature of the reliability required 

by the investigator. For the data collection of the present study the investigator used 

Test and Re-test method. 

 
3.10.2 TEST – RETEST METHOD 

Symonds (1931) summarized a number of studies and concluded that 

thecorrelation between the ratings given by two independent test scores for 

theconventional type of point scale. The test-retest method was used for measuring 

thereliability of the scale. In order to establish the reliability of the value rating scale 

forteachers, a pilot study was conducted on a representative sample of 10 ITK 

volunteers and 10 teachersfrom different schools. The re-test was conducted after one 

week among the same sample. The test-retest scores were tabulated and the correlation 

coefficientbetween test and retests scores were calculated. 
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Table 3.5 

Reliability of theTool-1 

Subjects Test Retest 

1 63 66 

2 41 45 

3 43 48 

4 74 69 

5 64 67 

6 55 60 

7 59 63 

8 74 72 

9 44 46 

10 53 50 

 
The correlation coefficient between test-retest scores was found to be 0.84. It 

indicates that the tool is highly reliable. 

Table 3.6 

Reliability of the Tool-2 

Subjects Test Retest 

1 56 61 

2 62 66 

3 68 62 

4 53 57 

5 44 46 

6 71 65 

7 42 45 

8 53 48 

9 64 61 

10 65 68 
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The correlation coefficient between test-retest scores was found to be 0.86. It 

indicates that the tool is highly reliable. 

 
3.11 LEVEL OF DIMENSIONS 

3.11.1DIMENSIONS OF ITK(Tool-1) RATING SCALE 

The dimensions considered are 

·  ITK volunteer committment 

·  Module relevance 

·  ITK reliability 

·  Students involvement 

Table 3.7 

Description of the Rating Scale -Level of Dimensions of ITK 

Level of Dimension 

Sl.No 
Dimensions 

of ITK 

Maximum 

Score Low 

0 -40% 

Moderate 

41-80% 

High 

81-100% 

1 ITK volunteer 
committment 

25 0-10 11-20 21-25 

2 Module 
relevance 

25 0-10 11-20 21-25 

3 ITK reliability 25 0-10 11-20 21-25 

4 Students 
involvement 

25 0-10 11-20 21-25 

Total score 100 0-40.00 41-80 81-100 

 
3.11.2 DIMENSIONS OF STUDENTS CLASSROOM PERFORMANCE(Tool-

2) RATING SCALE 

The dimensions considered are 

• Study habit 

• Learning performance 

• Exam anxiety 

• Achievement 
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Table 3.8 

Description of the Rating Scale - Level of Dimensions of 

students classroom performance 

Level of Dimension 
Sl.No 

Dimensions 
of students 
classroom 

performance 

Maximum 
Score Low 

0 -40% 
Moderate 
41-80% 

High 
81-100% 

1 Study habit 25 0-10 11-20 21-25 

2 Learning 
performance 

25 0-10 11-20 21-25 

3 Exam anxiety 25 0-10 11-20 21-25 

4 Achievement 25 0-10 11-20 21-25 

Total score 100 0-40.00 41-80 81-100 
 
3.12 DATA COLLECTION 

The investigator visited schools in the following four blocks of Karur district 

for tool administration. 

·  Thogamalai block 

·  Kulithalai block 

·  Kadavur block 

·  Krishnarayapuram block 

The investigator selected 30 teachers and 30 ITK volunteers from primary and 

upper primary level from each block and hence totally 120 teachers and 120 

volunteers for this study and administered the tools. Finally, the administered tools 

were collected and each item was scored according to scoring procedure. The 

collected data were classified on the basis of gender, cadre and level of the students. 

The scores were analysed by using the appropriate statistical techniques. 

 
3.13 STATISTICAL TECHNIQUES 

Statistical techniques used for analysing the data were 

1. Descriptive Analysis – Mean and Standard Deviation for assessing ITK scheme 

and ITK students classroom performance. 
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2. “t”- test to find the significance of difference in the opinion about ITK scheme 

and ITK students classroom performance by considering gender, cadre and level 

of the students. 

3. “r” Correlation co-efficient to find out the relationship between ITK scheme and 

ITK students classroom performance. 

 
3.14 CONCLUSION 

In chapter III, the investigator has described about the population of study to 

whom the results of the present study would be generalized, sample of the study, 

instrumentation which elaborated the construction, selection, standardization and 

administration of tools, variables, research design, procedure of data collection and 

statistical techniques for the data analysis. The next chapter describes the statistical 

analysis of the collected data and interpretation. 
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DATA ANALYSIS AND INTERPRETATION 

 
·  INTRODUCTION 

·  DATA ANALYSIS 

·  DESCRIPTIVE ANALYSIS 

·  DIFFERENTIAL ANALYSIS 

·  RELATIONSHIP STUDIES 

·  CONCLUSION 

 
4.1 INTRODUCTION 

According to LeCompte and Schensul, research data analysis is a process used 

by researchers to reduce data to a story and interpret it to derive insights. The data 

analysis process helps reduce a large chunk of data into smaller fragments, which 

makes sense. Three essential things occur during the data analysis process - the first is 

data organization. Summarization and categorization together contribute to becoming 

the second known method used for data reduction. It helps find patterns and themes in 

the data for easy identification and linking. The third and last way is data analysis – 

researchers do it in both top-down and bottom-up fashion. Researchers rely heavily on 

data as they have a story to tell or research problems to solve. It starts with a question, 

and data is nothing but an answer to that question. 

Every kind of data has a rare quality of describing things after assigning a 

specific value to it. For analysis, we need to organize these values, processed and 

presented in a given context, to make it useful.Data analysis is considered to be an 

important step and heart of the research in research work. After collection of data with 

the help of relevant tools and techniques, the next logical step, is to analyze and 

interpret data with a view to arriving at empirical solution to the problem. This 

chapter deals with the modern operation of critical analysis of collected data through 

appropriate statistical techniques. The valid, reliable and adequate data may serve 

purpose of data analysis if they are carefully processed, systematically shifted, 

classified and tabulated, scientifically analyzed, intelligently interpreted and rationally 
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concluded. Once the data are collected through standardized tools, they must be 

processed and analyzed to arrive correct inferences. 

According to John W. Best (1977), “Statistical data describes group behavior 

or group characteristics abstracted from a number of individual observations which 

are combined to make generalization possible.” Analysis of data is thus considered as 

an important aspect of any type of research. It needs high level of judgment skill, 

thorough knowledge and technical ability of generalization. Therefore, analysis of 

data is a vital component of any type of research in physical sciences, social sciences, 

engineering and medical sciences. Without analysis, the adequate description of a 

phenomenon is relatively impossible. So, an analysis of data means, studying the 

tabulated materials in order to determine inherent facts of meanings. It involves the 

breaking of the existing complex factors into simple parts and putting them together 

in a new arrangement for the purpose of interpretation. Interpretation is not a 

mechanical process. It is the careful, logical and critical examination of the results 

analyzed. This is useful in making statements about what the results of analysis 

indicate. The data, after collection was processed and analyzed in accordance with the 

outline laid down in the research plan. This is essential for any scientific study and for 

ensuring the investigator has all relevant data for making contemplated comparisons 

and analysis. The term analysis refers to the compilation of certain measures along 

with searching for pattern of relationships that exist among data groups. For the 

present study, the investigator collected the data from IX standard students studying in 

high and higher secondary government, government aided, and matriculation schools. 

Data was gathered through the tool developed by the investigator from teachers and 

students. 

 
4.2 DATA ANALYSIS 

In order to apply proper statistical techniques, statistical experts were 

consulted for analyzing the data. Having ensured that all the safeguards, attempts 

were made to classify and analyze the data the data were analyzed at three levels – 

descriptive, differential and co-efficient of correlation. For descriptive part of 

analysis, mean and standard deviation values were computed. For finding out the 

significance of difference between the two groups, t- test was adapted. For finding the 
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relationship between the values and academic achievement, the product moment 

correlation coefficient(r) value was computed. 

 
4.3 DESCRIPTIVE ANALYSIS 

4.3.1 DESCRIPTIVE ANALYSIS OF DATA COLLECTED FROM I TK 

VOLUNTEERS. 

The data was collected from ITK volunteers and teachers. The data was collected 

from the selected four blocks in Karur district. The mean scores were found and 

analysed. This section gives the answer for the research questions in detail. 

Table 4.1 

Rural VolunteersOpinion about ITK Scheme -Mean score percentage 

S.No Dimension Group Mean Score Standard 
Deviation 

Upper Primary 98.267 4.098 
1. ITK volunteers level of 

commitment Primary 98 2.863 
Upper Primary 97.6 5.863 2. ITK module relevance 

Primary 97.066 4.079 
Upper Primary 93.866 8.449 3. Reliability of ITK scheme 

Primary 90.933 8.747 
Upper Primary 95.867 6.888 4. Students involvement in ITK 

Primary 95.6 5.874 
Upper Primary 96.4 4.244 5. Opinion about ITK Scheme 

Primary 95.3 3.489 
 
Research Question:1 Do the Rural ITK volunteers have good opinion on ITK 

scheme? 

From the table 4.1, in rural schools it is found that the mean score percentage 

of upper primary and primary ITK volunteersregarding ITK volunteers level of 

commitment is 98.267 and 98 which means that the upper primary ITK volunteers 

level of commitment is the same as that of primary ITK volunteers. The mean score 

percentage of upper primary and primary ITK volunteers regarding ITK module 

relevance is 97.6 and 97.066 which means that the upper primary ITK volunteers 

opinion about ITK module relevance is the same as that of primary ITK volunteers. 

The mean score percentage of upper primary and primary ITK volunteers regarding 

Reliability of ITK scheme is 93.866 and 90.933 which means that the upper primary 

ITK volunteers opinion about Reliability of ITK scheme is higher than that of primary 
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ITK volunteers. The mean score percentage of upper primary and primary ITK 

volunteers regarding Students involvement in ITK is 95.867 and 95.667 which means 

that the upper primary ITK volunteers opinion about  Students involvement in ITK is 

the same as that of primary ITK volunteers. 

The mean score percentage of upper primary and primary ITK volunteers 

regarding ITK scheme is 96.4 and 95.3 which means that the upper primary ITK 

volunteers opinion about  ITK scheme is higher than that of  primary ITK volunteers. 

 

Fig 4.1 Rural Volunteers Opinion about ITK Scheme - Mean score percentage 

 
Table 4.2 

UrbanVolunteers Opinion about ITK Scheme -mean score percentage 

S.No Dimension Group Mean Score Standard 
Deviation 

Upper Primary 82.933 14.165 
1. ITK volunteers level of 

commitment Primary 95.267 10.829 
Upper Primary 91.266 14.279 2. ITK module relevance 

Primary 94.8 11.983 
Upper Primary 85.933 2.149 3. Reliability of ITK scheme 

Primary 98.667 16.35 
Upper Primary 88.867 3.384 4. Students involvement in ITK 

Primary 98.133 18.24 
Upper Primary 87.4 5.557 5. Opinion about ITK Scheme 

Primary 96.66 10.407 
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Research Question:2 Do the Urban ITK volunteers have good opinion on ITK 

scheme? 

From the table 4.2, inurban schools it is found that the mean score percentage 

of upper primary and primary ITK volunteers regarding ITK volunteers level of 

commitment is 82.933 and 95.267 which means that the upper primary ITK 

volunteers level of commitment is lower than that of primary ITK volunteers. The 

mean score percentage of upper primary and primary ITK volunteers regarding ITK 

module relevance is 91.266 and 94.8 which means that the upper primary ITK 

volunteers opinion about ITK module relevance is lower thanthat of primary ITK 

volunteers. The mean score percentage of upper primary and primary ITK volunteers 

regarding Reliability of ITK scheme is 85.933 and 98.667 which means that the upper 

primary ITK volunteers opinion about  Reliability of ITK scheme is lower than that of 

primary ITK volunteers. The mean score percentage of upper primary and primary 

ITK volunteers regarding Students involvement in ITK is 88.867 and 98.133 which 

means that the upper primary ITK volunteers opinion about  Students involvement in 

ITK is lower than that of primary ITK volunteers. 

The mean score percentage of upper primary and primary ITK volunteers 

regarding ITK scheme is 87.4 and 96.66 which means that the upper primary ITK 

volunteers opinion about  ITK scheme is lower than that of  primary ITK volunteers. 
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Fig 4.2 Urban Volunteers Opinion about ITK Scheme - Mean score percentage 

Table 4.3 

Volunteers Opinion about ITK Scheme -mean score percentage Urban Vs Rural 

S.No Dimension Group Mean Score Standard 
Deviation 

Urban 89.1 14.04 
1. ITK volunteers level of 

commitment Rural 98.133 3.538 

Urban 93.03 13.299 
2. ITK module relevance 

Rural 97.33 5.04 

Urban 92.3 13.286 
3. Reliability of ITK scheme 

Rural 92.4 8.724 

Urban 93.5 13.91 
4. Students involvement in ITK 

Rural 95.867 6.44 

Urban 92.033 9.54 
5. Opinion about ITK Scheme 

Rural 95.85 3.924 
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Research Question:3 Does the Urban ITK volunteers opinion on ITK scheme 

differ from Rural volunteers opinion? 

From the table 4.3, it is found that the mean score percentage of urban and 

rural ITK volunteers regarding ITK volunteers level of commitment is 89.1 and 

98.133 which means that the urban ITK volunteers level of commitment is lower than 

that of rural ITK volunteers. The mean score percentage of urban and rural ITK 

volunteers regarding ITK module relevance is 93.03 and 97.33 which means that the 

urban ITK volunteers opinion about  ITK module relevance is lower than that of rural 

ITK volunteers. The mean score percentage of urban and rural ITK volunteers 

regarding Reliability of ITK scheme is 92.3 and 92.4 which means that the urban ITK 

volunteers opinion about Reliability of ITK scheme is the same as that of rural ITK 

volunteers. The mean score percentage of urban and rural ITK volunteers regarding 

Students involvement in ITK is 93.5 and 95.867 which means that the urban ITK 

volunteers opinion about  Students involvement in ITK is lower than that of rural ITK 

volunteers. 

The mean score percentage of urban and rural ITK volunteers regarding ITK 

scheme is 92.033 and 95.85 which means that the urban ITK volunteers opinion about 

ITK scheme is lower than that of rural ITK volunteers. 

 

Fig 4.3 Rural vs Urban Volunteers Opinion about 
ITK Scheme - Mean score percentage 
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Table 4.4 

Rural Teachers Opinion about students classroom performance 

Mean score percentage 

S.No Dimension Group Mean 
Score 

Standard 
Deviation 

Upper 
Primary 

81.2 12.14 
1. Study habit 

Primary 79.2 13.83 
Upper 

Primary 
81.33 13.037 

2. Learning performance 
Primary 80.667 14.934 
Upper 

Primary 
82.93 9.29 

3. Exam anxiety 
Primary 82.667 11.469 
Upper 

Primary 
84.53 9.507 

4. Achievement 
Primary 86.267 11.25 
Upper 

Primary 
82.53 9.38 

5. students classroom 
performance 

Primary 82.33 11.878 
 
Research Question:4 What do the rural teachers feel about the ITK students 

classroom performance? 

Table 4.4, shows that, in rural schools, it is found that the mean score 

percentage of upper primary and primary teachers regarding ITK students Study 

habitis 81.2 and 79.2 which means that the upper primary ITK students’ Study habit is 

better than that of primary ITK students. The mean score percentage of upper primary 

and primary teachers regarding ITK students Learning performanceis 81.33 and 

80.667 which means that the upper primary ITK students Learning performance is 

better than that of primary ITK students. The mean score percentage of upper primary 

and primary teachers regarding ITK students Exam anxietyis 82.93 and 82.667 which 

means that the upper primary ITK students Exam anxiety is higher than that of 

primary ITK students. The mean score percentage of upper primary and primary 

teachers regarding ITK students Achievement is 84.53 and 86.267 which means that 

the upper primary ITK students Achievement is lower than that of primary ITK 

students. 
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The mean score percentage of upper primary and primary teachers regarding 

ITK students classroom performanceis 82.53 and 82.33 which means that the upper 

primary ITK students classroom performance is higher than that of primary ITK students. 

 

Fig 4.4 Rural Teachers Opinion about students classroom 
performance - mean score percentage 

 

Table 4.5 

Urban Teachers Opinion about students classroom performance 

mean score percentage 

S.No Dimension Group Mean 
Score 

Standard 
Deviation 

Upper 
Primary 

74.8 12.442 
1. Study habit 

Primary 72.667 17.831 
Upper 

Primary 
76.67 18.62 

2. Learning performance 
Primary 81.33 13.04 
Upper 

Primary 
78.6 13.378 

3. Exam anxiety 
Primary 70.4 17.239 
Upper 

Primary 
78.6 13.38 

4. Achievement 
Primary 70.4 17.24 
Upper 

Primary 
77 12.948 

5. 
students classroom 

performance 
Primary 74.133 16.374 
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Research Question:5 What do the urban teachers feel about the ITK students 

classroom performance? 

From the table 4.5, inurban schools, it is found that the mean score percentage 

of upper primary and primary teachers regarding ITK students Study habit is 74.8 and 

72.667 which means that the upper primary ITK students Study habit is better than 

that of primary ITK students. The mean score percentage of upper primary and 

primary teachers regarding ITK students Learning performance is 76.67 and 81.33 

which means that the upper primary ITK students Learning performance is lower than 

that of primary ITK students. The mean score percentage of upper primary and 

primary teachers regarding ITK students Exam anxiety is 78.6 and 70.4which means 

that the upper primary ITK students Exam anxiety is higher than that of primary ITK 

students. The mean score percentage of upper primary and primary teachers regarding 

ITK students Achievement is 78.6 and 70.4 which means that the upper primary ITK 

students Achievement is higher than that of primary ITK students. 

The mean score percentage of upper primary and primary teachers regarding 

ITK students classroom performance is 77 and 74.133 which means that the upper 

primary ITK students classroom performance is higher than that of primary ITK 

students. 
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Fig 4.5 Urban Teachers Opinion about students classroom 
performance - mean score percentage 

Table 4.6 

Teachers Opinion about students classroom performance 

mean score percentage Urban Vs Rural 

S.No Dimension Group Mean 
Score 

Standard 
Deviation 

Urban 73.73 15.412 
1. 

Study habit 
 Rural 80.2 13.052 

Urban 77.53 18.375 
2. 

Learning performance 
 Rural 81 14.021 

Urban 74.5 15.965 
3. 

Exam anxiety 
 Rural 82.8 10.438 

Urban 77.7 17.936 
4. Achievement 

Rural 88.4 10.452 

Urban 75.567 14.83 
5. students classroom 

performance Rural 82.433 10.703 
 



 

 61 

Research Question:6 How is the rural ITK students classroom performance 

differ from urban students? 

From the table 4.6, it is found that the mean score percentage of teachers 

regarding urban and rural ITK students Study habit is 73.73 and 80.2 which means 

that the urban ITK students Study habit is lower than that of rural ITK students. The 

mean score percentage of teachers regarding urban and rural ITK students Learning 

performance is 77.53 and 81 which means that the urban ITK students Learning 

performance is lower than that of rural ITK students.The mean score percentage of 

teachers regarding urban and rural ITK students Exam anxiety is 74.5 and 82.8 which 

means that the urban ITK students Exam anxiety is lower than that of rural ITK 

students. The mean score percentage of teachers regarding urban and rural ITK 

students Achievement is 77.7 and 88.4 which means that the urban ITK students 

Achievement is lower than that of rural ITK students. 

The mean score percentage of teachers regardingurban and rural ITK students 

classroom performance is 75.567 and 82.433 which means that the urban ITK 

students classroom performance is lower than that of  rural ITK students. 

Fig 4.6 Rural vs Urban Teachers Opinion about students classroom 
performance - mean score percentage 
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Table 4.7 

Teachers Opinion about students classroom performance 

mean score percentage Male Vs Female 

S.No Dimension Group Mean 
Score 

Standard 
Deviation 

Male 79.467 12.89 1. Study habit 
Female 74.467 15.817 

Male 83.77 12.808 2. Learning performance 
Female 75.2 18.558 
Male 81.833 12.823 3. Exam anxiety 

Female 75.467 14.615 
Male 85.433 12.017 4. Achievement 

Female 77.667 16.912 
Male 82.583 10.479 5. students classroom 

performance Female 75.42 14.919 
 
From the table 4.7, it is found that the mean score percentage of male and 

female teachersopinion regarding ITK students Study habit is 79.467 and 74.467 

which means that themale teachers opinion on ITK students Study habit is better than 

female teachers. The mean score percentage of male and female teachers opinion 

regarding ITK students Learning performance is 83.77 and 75.2 which means that the 

male teachers opinion onITK students Learning performance is higher than female 

teachers. The mean score percentage of male and female teachers opinion regarding 

ITK students Exam anxiety is 81.833 and 75.467 which means that the male teachers 

opinion on ITK students Exam anxiety is higher thanfemale teachers. The mean score 

percentage of male and female teachers opinion regarding ITK students Achievement 

is 85.433 and 77.667 which means that the male teachers opinion on ITK students 

Achievement is higher than female teachers. 

The mean score percentage of male and female teachers opinion regarding 

ITK students classroom performance is 82.583 and 75.42 which means that the male 

teachers opinion on ITK students classroom performance is higher than female 

teachers. 
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Fig 4.7  Male vs Female Teachers Opinion about students classroom 
performance - mean score percentage 

 
 
4.4 DIFFERENTIAL ANALYSIS 

The‘t’- test is a statistical test that allows to compare two means to determine 

the probability that shows the difference between the means that is a real difference 

rather than a chance difference. The test of significance of the difference between the 

two means is known as the ‘t’ test. It involves the computation on the ratio between 

experimental variance (observed difference between two sample means) and the error 

variance (the sampling error factor). 

 

Where, 

x1 - Mean score of the first group 

x2 - Mean score of the second group 

S1 - Standard deviation of the first group 

S2 - Standard deviation of the second group 

n1 - Size of the first group 

n2 - Size of the second group 
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The computed ‘t’ value is compared with the values of ‘t’ given in the ‘t’ 

tables at the appropriated degrees of freedom and at the required level of significance. 

If the calculated ‘t’ value is greater than or equal to the table ‘t’ value, then the 

difference between the sample mean is significant at the level of significance. 

Level of Significance 

The experimenters and research workers have, for convenience, chosen 

several arbitrary standards called levels of significance of which the 0.05 and 0.01 

levels aremost often used. The confidence with which an experimenter rejects or 

retains a nullhypothesis depends on the level of significance adopted. In psychological 

and educational circles, the 5 percent (0.05) alpha level of significance is used as a 

standard for rejection. A more rigorous test of significance is the 1 percent (0.01) 

alpha level. Rejecting a null hypothesis at the 0.01 level would suggest that as large a 

difference as that between the experimental and control mean achievements would not 

likely have resulted from sampling error in more than 1 in 100 replications of the 

study. With alpha equal to 0.001 there is only one chance in a thousand of being 

wrong. 

 
4.4.1 IDENTIFYING THE DIFFERENCE IN VOLUNTEERS OPIN ION 

ABOUT ITK SCHEME BETWEEN ANY TWO SUBGROUPS OF THE 

SAMPLE BY APPLYING T’- TEST. 

This section analyzes the dimensions of different sub groups and find out 

whether there is significant difference or not between two different sub groups in their 

mean scores of various dimensions. 
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Table 4.8 

Opinion about ITK Scheme – Rural Volunteers 

Dimension category Mean SD t' value Level of 
significance 

Upper 
Primary 98.267 4.098 ITK volunteers 

level of 
commitment Primary 98 2.863 

-0.292 NS 

Upper 
Primary 

97.6 5.836 ITK module 
relevance 

Primary 97.066 4.079 
-0.41 NS 

Upper 
Primary 

93.866 8.449 Reliability of 
ITK scheme 

Primary 90.933 8.747 
-1.321 NS 

Upper 
Primary 

95.867 6.888 Students 
involvement in 

ITK Primary 95.6 5.874 
0.1613 NS 

Upper 
Primary 

96.4 4.244 Opinion about 
ITK Scheme 

Primary 95.3 3.489 
-1.0967 NS 

 

 

Fig 4.8 Rural Volunteersopinion about ITK Scheme – Mean, SD and t-value 
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Research Question:7 Is there any significant difference between  rural primary 

and upper primary ITK volunteers opinion on ITK scheme? 

From the table 4.8, in rural schools, it is seen that, the calculated t-value -

0.292 for ITK volunteers level of commitment mean score of upper primary and 

primary handling group is lesser than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there exist no significant difference in ITK volunteers 

level of commitment between upper primary and primary handling ITK volunteers 

group. 

The calculated t-value -0.41 for ITK module relevance mean score of upper 

primary and primary handling  group is lesser than the table t-value 2.0 at 0.05 level 

of significance. Therefore, it is proved that there exist no significant difference in ITK 

module relevance between upper primary and primary handling ITK volunteers 

group. 

The calculated t-value -1.321 for reliability of ITK scheme mean score of 

upper primary and primary handling  group is lesser than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there exist no significant difference 

in the reliability of ITK scheme between upper primary and primary handling ITK 

volunteers group. 

The calculated t-value 0.1613 for students involvement in ITK mean score of 

upper primary and primary handling  group is lesser than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there exist no significant difference 

in the students involvement in ITK between upper primary and primary handling ITK 

volunteers group. 

The calculated t-value -1.0967 for Opinion about ITK Scheme mean score of 

upper primary and primary handling  group is lesser than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there exist no significant difference 

in the Opinion about ITK Scheme between upper primary and primary handling ITK 

volunteers group. 
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Table 4.9 

Opinion about ITK Scheme –UrbanVolunteers 

 

Dimension Group Mean SD t' value 
Level of 

significance 

Upper 
Primary 

82.933 14.165 ITK volunteers 
level of 

commitment Primary 95.267 10.829 
3.789 S 

Upper 
Primary 

91.266 14.279 ITK module 
relevance 

Primary 94.8 11.983 
1.0382 NS 

Upper 
Primary 

85.933 2.149 Reliability of 
ITK scheme 

Primary 98.667 16.3 
4.229 S 

Upper 
Primary 88.867 3.384 Students 

involvement in 
ITK Primary 98.133 18.24 

2.736 S 

Upper 
Primary 

87.4 5.557 Opinion about 
ITK Scheme 

Primary 96.66 10.447 
4.302 S 

 
Research Question:8 Do the  urban primary and upper primary ITK volunteers 

have different opinion on ITK scheme? 

From the table 4.9, in urban schools, it is seen that, the calculated t-value 

3.789 for ITK volunteers level of commitment mean score of upper primary and 

primary handling group is higher than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is significant difference in ITK 

volunteers level of commitment between upper primary and primary handling ITK 

volunteers group. 

The calculated t-value 1.0382 for ITK module relevance mean score of upper 

primary and primary handling group is lesser than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there exist no significant difference in ITK 

module relevance between upper primary and primary handling ITK volunteers 

group. 
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The calculated t-value 4.229for reliability of ITK scheme mean score of upper 

primary and primary handling  group is higher than the table t-value 2.0 at 0.05 level 

of significance. Therefore, it is proved that there is significant difference in the 

reliability of ITK scheme between upper primary and primary handling ITK 

volunteers group. 

The calculated t-value 2.736 for students involvement in ITK mean score of 

upper primary and primary handling  group is higher than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is significant difference in the 

students involvement in ITK between upper primary and primary handling ITK 

volunteers group. 

The calculated t-value 4.302 for opinion about ITK Scheme mean score of 

upper primary and primary handling  group is higher than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is significant difference in the 

opinion about ITK Scheme between upper primary and primary handling ITK 

volunteers group. 

 

Fig 4.9 Urban Volunteersopinion about ITK Scheme – Mean, SD and t-value 
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Table 4.10 

Volunteers Opinion about ITK Scheme -Urban Vs Rural 

S.No Dimension Group 
Mean 
Score S.D t' value Level of 

Urban 89.1 14.04 
1. 

ITK volunteers 
level of 

commitment Rural 98.133 3.538 
-4.834 S 

Urban 93.03 13.299 
2. 

ITK module 
relevance Rural 97.33 5.04 

-2.342 S 

Urban 92.3 13.286 
3. 

Reliability of ITK 
scheme Rural 92.4 8.724 

-0.049 NS 

Urban 93.5 13.91 
4. 

Students 
involvement in 

ITK Rural 95.867 6.44 
-1.1955 NS 

Urban 92.033 9.54 
5. 

Opinion about 
ITK Scheme Rural 95.85 3.924 

-2.865 S 

 
Research Question:9 Is there any significant difference between  urban and rural 

ITK volunteers opinion on ITK scheme? 

From the table 4.10, it is seen that, the calculated t-value -4.834 for ITK 

volunteers level of commitment mean score of urban and rural group is higher than 

the table t-value 2.0 at 0.05 level of significance. Therefore, it is proved that there is 

significant difference in ITK volunteers level of commitment between urban and rural 

ITK volunteers group. 

The calculated t-value -2.342 for ITK module relevance mean score of urban 

and rural group is higher than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is significant difference in ITK module relevance 

between urban and rural ITK volunteers group. 

The calculated t-value -0.049 for reliability of ITK scheme mean score of 

urban and rural  group is lesser than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is no significant difference in the reliability of ITK 

scheme between urban and rural group ITK volunteers group. 
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The calculated t-value -1.1955 for students involvement in ITK mean score of 

urban and rural group is lesser than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is significant difference in the students involvement 

in ITK between urban and rural ITK volunteers group. 

The calculated t-value -2.865for opinion about ITK Scheme mean score of 

urban and rural  group is higher than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is significant difference in the opinion about ITK 

Scheme between urban and rural ITK volunteers group. 

 

Fig 4.10 Rural vs Urban Volunteersopinion about ITK 
Scheme – Mean, SD & t-value 
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Table 4.11 

Opinion about ITK students classroom performance – Rural Teachers 

Dimension Group Mean SD t' value Level of 
significance 

Upper 
Primary 

81.2 12.14 Study habit 
 

Primary 79.2 13.83 
0.595 NS 

Upper 
Primary 

81.33 13.037 Learning 
performance 

 Primary 80.667 14.934 
0.1842 NS 

Upper 
Primary 

82.93 9.29 Exam anxiety 
 

Primary 82.667 11.469 
0.099 NS 

Upper 
Primary 

84.53 9.507 
Achievement 

Primary 86.267 11.25 
-0.6445 NS 

Upper 
Primary 

82.53 9.38 students 
classroom 

performance Primary 82.33 11.878 
0.0724 NS 

 
Research Question:10 Do the urban primary and upper primary teachers 

opinion on ITK students classroom performance differ? 

Table 4.11 shows that, in rural schools the calculated t-value 0.595 for ITK 

students study habit mean score of upper primary and primary group is lower than the 

table t-value 2.0 at 0.05 level of significance. Therefore, it is proved that there is no 

significant difference in ITK students study habit between upper primary and primary 

group. 

The calculated t-value 0.1842 for ITK students learning performance mean 

score of upper primary and primary group is lower than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is no significant difference in 

ITK students learning performance between upper primary and primary group. 

The calculated t-value 0.099 for ITK students exam anxiety mean score of 

upper primary and primary group is lower than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is no significant difference in ITK 

students exam anxiety between upper primary and primary group. 
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The calculated t-value -0.6445 for ITK students achievement mean score of 

upper primary and primary group is lower than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is no significant difference in ITK 

students achievement between upper primary and primary group. 

The calculated t-value 0.0724 for ITK students classroom performance mean 

score of upper primary and primary group is lower than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is no significant difference in 

ITK students classroom performance between upper primary and primary group. 

 

Fig 4.11 Rural Teachers opinion about ITK students classroom 
performance – Mean, SD & t-value 



 

 73 

Table 4.12 

Opinion about students classroom performance –UrbanTeachers 

Dimension Group Mean SD t' value 
Level of 

significance 
Upper 

Primary 
74.8 12.442 Study habit 

 
Primary 72.667 17.831 

0.5374 NS 

Upper 
Primary 

76.67 18.62 Learning 
performance 

 Primary 81.33 13.04 
-1.1245 NS 

Upper 
Primary 

78.6 13.378 Exam anxiety 
 

Primary 70.4 17.239 
2.0583 S 

Upper 
Primary 

78.6 13.38 
Achievement 

Primary 70.4 17.24 
2.0583 S 

Upper 
Primary 

77 12.948 students 
classroom 

performance Primary 74.133 16.374 
0.752 NS 

 
Research Question:11 Is there any significant difference between  urban primary 

and upper primary ITK students classroom performance? 

In table 4.12 it is shown that, in urban schools the calculated t-value 0.5374 

for ITK students study habit mean score of upper primary and primary group is lower 

than the table t-value 2.0 at 0.05 level of significance. Therefore, it is proved that 

there is no significant difference in ITK students study habit between upper primary 

and primary group. 

The calculated t-value -1.1245 for ITK students learning performance mean 

score of upper primary and primary group is lower than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is no significant difference in 

ITK students learning performance between upper primary and primary group. 

The calculated t-value -1.1245 for ITK students exam anxiety mean score of 

upper primary and primary group is lower than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is no significant difference in ITK 

students exam anxiety between upper primary and primary group. 
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The calculated t-value 2.0583 for ITK students achievement mean score of 

upper primary and primary group is higher than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is significant difference in ITK students 

achievement between upper primary and primary group. 

The calculated t-value 0.752 for ITK students classroom performance mean 

score of upper primary and primary group is lower than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is no significant difference in 

ITK students classroom performance between upper primary and primary group. 

 

Fig 4.12 Urban Teachers opinion about ITK students classroom 
performance – Mean, SD & t-value 



 

 75 

Table 4.13 

Teachers Opinion about ITK students classroom performance -Urban Vs Rural 

S.No Dimension Group 
Mean 
Score S.D t' value 

Level of 
significance 

Urban 73.73 15.412 
1. Study habit 

Rural 80.2 13.052 
-2.48 S 

Urban 77.53 18.375 
2. Learning 

performance Rural 81 14.021 
-1.162 NS 

Urban 74.5 15.965 
3. Exam anxiety 

Rural 82.8 10.438 
-3.371 S 

Urban 77.7 17.936 
4. Achievement 

Rural 88.4 10.452 
-2.873 S 

Urban 75.567 14.83 
5. 

students 
classroom 

performance Rural 82.433 10.703 
-2.908 S 

 
Research Question:12 Is there any significant difference between  urban and 

rural  ITK students classroom performance? 

Table 4.13 shows that, the calculated t-value -2.48 for ITK students study 

habit mean score of urban and rural group is higher than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is significant difference in ITK 

students study habit between urban and rural group. 

The calculated t-value -1.162 for ITK students learning performance mean 

score of urban and rural group is lower than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is no significant difference in ITK 

students learning performance between urban and rural group. 

The calculated t-value -3.371 for ITK students exam anxiety mean score of 

urban and rural group is higher than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is significant difference in ITK students exam 

anxiety between urban and rural group. 
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The calculated t-value -2.873 for ITK students achievement mean score of 

urban and rural group is higher than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is significant difference in ITK students achievement 

between urban and rural group. 

The calculated t-value -2.908 for ITK students classroom performance mean 

score of urban and rural group is higher than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is significant difference in ITK students 

classroom performance between urban and rural group. 

 

 

Fig 4.13 Urban vs Rural Teachers opinion about ITK students classroom 
performance – Mean, SD & t-value 
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Table 4.14 

Teachers Opinion about students classroom performance –Male Vs Female 

S.No Dimension Group Mean 
Score 

Standard 
Deviation 

t' value Level of 
significance 

Male 79.467 12.89 
1. Study habit 

Female 74.467 15.817 
1.192 NS 

Male 83.77 12.808 
2. Learning 

performance Female 75.2 18.558 
3.351 S 

Male 81.833 12.823 
3. Exam anxiety 

Female 75.467 14.615 
2.537 S 

Male 85.433 12.017 
4. Achievement 

Female 77.667 16.912 
2.899 S 

Male 82.583 10.479 
5. 

students 
classroom 

performance Female 75.42 14.919 
3.045 S 

 
From table 4.14 it is evident that, the calculated t-value 1.192for ITK students 

study habit mean score of male and femaleteachers is lower than the table t-value 2.0 

at 0.05 level of significance. Therefore, it is proved that there is no significant 

difference in ITK students study habit between male and female teachers. 

The calculated t-value 3.351for ITK students learning performance mean score 

of male and female teachers is higher than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is significant difference in ITK students 

learning performance between male and female teachers. 

The calculated t-value 2.537 for ITK students exam anxiety mean score of 

male and female teachers is higher than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is significant difference in ITK students 

exam anxiety between male and female teachers. 

The calculated t-value 2.899 for ITK students achievement mean score of male 

and female teachers is higher than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is significant difference in ITK students achievement 

between male and female teachers. 
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The calculated t-value 3.045 for ITK students classroom performance mean 

score of male and female teachers is higher than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is significant difference in ITK students 

classroom performance between male and female teachers. 

 

Fig 4.14 Male vs Female Teachers opinion about ITK students classroom 
performance – Mean, SD & t-value 

 
4.5 RELATIONSHIP STUDIES 

Correlation is the relationship between two or more paired variables between 

two or more sets of data. The degree of relationship may be measured and represented 

by the co-efficient of correlation. This co-efficient may be identified by the symbol 

r(of person). The formula for calculating the co-efficient of correlation is Where X 

and Y are the raw scores for each variable and N is the number of pairs ofindividuals. 

Co-efficient of correlation is indices ranging over a scale, which extends from -1.00 

through 0.00 to +1.00. A positive correlation indicates large amount of the onevariable 

tend to accompany large amount of the others. A negative correlationindicates that 

small amount of one variable tend to accompany large amount of others.A Zero 

correlation indicates no relationship between two variables. 
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Significance of r 

The relationship between two variables may be a chance factor or real. 

Theamount of relationship (that is the value of correlation calculated) is so much that 

itcannot occur due to chance factor then the relationship is said to be significant. 

Thesignificance amount of correlation depends on the number of cases. If N increases 

to 100 and r of 0.256 will be significant. (at 0.01 level what does this 0.01 level mean; 

itmeant that probability of obtaining so much value of r due to chance factor is only 1 

in100). The minimum r value required to be significant at 0.05 and 0.01 levels 

areshown in the r table. Thus the correlation co-efficient is a precise way of stating the 

extent to whichone variable is related to another. And a correlation co-efficient is 

always to bejudged with reference to the conditions under which it was obtained and 

the objectivesto the experiment. 

 

Correlation 

Coefficient(r) 

Direction and 

strength of correlation 

-1 Perfectly negative 

-0.8 Strongly negative 

-0.5 Moderately negative 

-0.2 Weakly negative 

0 No association 

0.2 Weakly positive 

0.5 Moderately positive 

0.8 Strongly positive 

1 Perfectly positive 
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Table 4.15 

Correlation between themean scores of ITK scheme 

and ITK students classroom performance in Urban schools 

Mean score 
percentage 

S.No. Category 
ITK scheme 

ITKstudents 
classroom 

performance 

‘r' 
Value 

Level 
of 

significance 

Strength 
of 

correlation 

1 Primary 96.66 74.133 0.2008 0.1 Weakly 
positive 

2 
Upper 

primary 87.4 77 -0.0241 0.1 
Weakly 
Negative 

 
 
Research Question:13 How does the ITK scheme affect ITK students classroom 

performance in urban schools? 

The table 4.15 reveals that in urban schools, the co-efficient of correlation “r” 

calculated for ITK scheme and ITK students classroom performanceat primary level 

is 0.2008. The Co-efficient of correlation ‘r'  lies between 0.00 and +1.00. Hence both 

ITK scheme and ITKstudents classroom performanceat primary level have significant 

relationship at 0.1 level. The strength of correlation is weakly positive. 

The co-efficient of correlation “r” calculated for ITK scheme and ITK students 

classroom performance at upper primary level is -0.0241. The Co-efficient of 

correlation ‘r' lies between 0.00 and -1.00. Hence both ITK scheme and ITK students 

classroom performance at upper primary level have very low significant relationship 

at 0.1 level. The strength of correlation is weakly negative. 
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Fig 4.15 Correlation between ITK scheme and ITK students classroom 
performance in Urban Primary schools 

 

Fig 4.16 Correlation between ITK scheme and ITK students classroom 

performance in Urban upper Primary pschools 
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Table 4.16 

Correlation between themean scores of ITK scheme and ITK students classroom 

performance in Rural schools 

Mean score 
percentage 

S.No. Category 
ITK scheme 

ITK 
students 

classroom 
performance 

‘r' 
Value 

Level 
of 

significance 

Strength 
of 

correlation 

1 Primary 95.3 82.33 0.103 0.01 
Weakly 
positive 

2 
Upper 

primary 
96.4 82.53 0.0194 0.01 

Weakly 
positive 

 
Research Question:14 Is there any significant relationship between ITK scheme 

and ITK students classroom performance in rural schools? 

The table 4.16 reveals that in rural schools, the co-efficient of correlation “r” 

calculated for ITK scheme and ITK students classroom performance at primary level 

is 0.103. The Co-efficient of correlation ‘r' lies between 0.00 and +1.00. Hence both 

ITK scheme and ITK students classroom performance at primary level have significant 

relationship at 0.1 level. The strength of correlation is weakly positive. 

In rural schools, the co-efficient of correlation “r” calculated for ITK scheme 

and ITK students classroom performance at upper primary level is 0.0194. The Co-

efficient of correlation ‘r' lies between 0.00 and +1.00. Hence both ITK scheme and 

ITK students classroom performance at upper primary level have significant 

relationship at 0.1 level. The strength of correlation is weakly positive. 
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Fig 4.17 Correlation between ITK scheme and ITK students classroom 
performance in Rural primary schools 

 

Fig 4.18 Correlation between ITK scheme and ITK students classroom 
performance in Rural upper primary schools 
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Table 4.17 

Correlation between themean scores of ITK scheme and ITK students classroom 

performance in Rural and Urban schools 

Mean score 
percentage 

S.No. Category 
ITK scheme 

ITK 
students 

classroom 
performance 

‘r' 
Value 

Level 
of 

significance 

Strength 
of 

correlation 

1 Rural 95.85 82.433 0.0587 0.01 Weakly 
positive 

2 Urban 92.033 75.567 0.1617 0.01 Weakly 
positive 

 
The table 4.17 reveals that, the co-efficient of correlation “r” calculated for 

ITK scheme and ITK students classroom performancein rural schools is 0.0587. The 

Co-efficient of correlation ‘r' lies between 0.00 and +1.00. Hence both ITK scheme 

and ITK students classroom performance in rural schools have significant relationship 

at 0.1 level. The strength of correlation is weakly positive. 

The co-efficient of correlation “r” calculated for ITK scheme and ITK students 

classroom performance in urban schools is 0.1617. The Co-efficient of correlation ‘r' 

lies between 0.00 and +1.00. Hence both ITK scheme and ITK students classroom 

performance in urban schools have significant relationship at 0.1 level. The strength of 

correlation is weakly positive. 
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Fig 4.19 Correlation between ITK scheme and ITK students classroom 
performance in Rural schools 

 

 

Fig 4.20 Correlation between ITK scheme and ITK students classroom 

performance in Urban schools 
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4.6 CONCLUSION 

The data collected from the ITK volunteers and teachers were put in to 

descriptive, differential and relationship analysis, to determine and interpret the ITK 

scheme and its influence on ITK students classroom performance. The findings, 

recommendations and conclusion are  given in the next chapter. 
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FINDINGS, RECOMMENDATIONS AND CONCLUSION 

 

·  INTRODUCTION 

·  FINDINGS OF THE STUDY 

o DESCRIPTIVE STUDY 

o DIFFERENTIAL STUDY 

o RELATIONSHIP STUDIES 

·  RECOMMENDATIONS 

·  EDUCATIONAL IMPLICATIONS OF THE STUDY 

·  SCOPE FOR FURTHER RESEARCH 

·  CONCLUSION 

 
5.1 INTRODUCTION 

Findings are basically the key outcome of the investigation. It is basically a 

key fact which we can discover during an investigation. Research findings are facts 

and phrases, observations, and experimental data resulting from research. 

It’s important to note that “finding” does not always mean “factual information” 

because conductive research relies on results and implications rather than measurable 

facts. 

Governments and other decision-makers can use research findings to inform 

policy decisions, helping to ensure that the most effective policies are implemented. 

Drawing conclusions and making recommendations are other important aspects of 

the monitoring and evaluation process. The conclusions and recommendations that 

are drawn from the evaluation findings can help to inform decision-making, improve 

program effectiveness, and promote learning and accountability. 

The main objective of the finding section in a research paper is 

·  To display or showcase the outcome in a logical manner by utilizing, tables, 

graphs, and charts. 

·  The objective of research findings is to provide a holistic view of the latest 

research findings in related areas. 
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·  Research findings also aim at providing novel concepts and innovative find in 

Tgs that can be utilized for further research, development of new products or 

services, implementation of better business strategies, etc. 

The finding section in the research paper has great importance as 

·  It is the section in a research paper or dissertation that will help you in 

developing an in-depth understanding of the research problems. 

·  This is the section where the theories where you can accept or reject theories. 

·  The findings section helps you in demonstrating the significance of the 

problem on which you are performing research. 

·  It is through analysis of the finding section you can easily address the 

correlational research between the different types of variables in the study. 

Conclusions refer to the key findings or results of the evaluation that provide 

insights into the effectiveness and efficiency of the program or intervention being 

evaluated. They are based on the analysis of data collected during the evaluation 

process and are used to determine the extent to which the program or intervention has 

achieved its intended objectives. Conclusions include a summary of the evaluation 

results, highlighting what worked well and what did not work. They also provide an 

assessment of the program or intervention’s impact, sustainability, and scalability. 

Conclusions are an essential component of the monitoring and evaluation process as 

they provide decision-makers with evidence-based information that can be used to 

improve future programs or interventions. 

As for as this research is concerned the researcher was very much interested in 

finding the effectiveness of Illam Thedi Kalvi scheme. Due to the Covid situations 

during couple of years, there is a gap in the education of the students and the Tamil 

Nadu government wants to reduce this gap for classes 1 to 8 through Illam Thedi 

Kalvi(ITK) scheme. Students have forgotten basics as the pandemic lockdown left 

them with no regular classes. However, with the introduction of the scheme, more 

students are coming forward to do various activities. The students get home based 

training and those students who completed their 12th class and above can get an 

opportunity to teach the students by registering online for the scheme. Volunteers 

teach the students between 5PM and 7PM, after ending of the school time. Students 

get benefit of getting help in their studies right at their homes, free of cost. In ITK, 
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since students are made to learn through singing, dancing, and other various 

interesting activities, they are more receptive to the ITK classes.  This will definitely 

fill the learning gap and have impact on the performance of the students those who 

involve and utilise the program in a right way. The scheme mainly aims to improve 

the level of school education in the state. The ITK volunteers act as messengers of 

the government school students for the betterment of the overall education level in 

the state. To strengthen ITK scheme, it is necessary to analyse its influence in 

improving the students classroom performance. The investigator being a DIET 

educator, understood the need and analysed the effectiveness of ITK in filling the 

learning gap of 1 to 8 standard students and its influence on students classroom 

performance in Karur district. The findings of the study is stated below. 

 
5.2 FINDINGS OF THE STUDY 

5.2.1 DESCRIPTIVE STUDY 

1. In rural schools, it is found that the mean score percentage of upper primary and 

primary ITK volunteers regarding ITK volunteers level of commitment is 98.267 and 

98 which means that the upper primary ITK volunteers level of commitment is the 

same as that of primaryITK volunteers. The mean score percentage of upper primary 

and primary ITK volunteers regarding ITK module relevance is 97.6 and 97.066 

which means that the upper primary ITK volunteers opinion about ITK module 

relevance is the same as that of primary ITK volunteers.The mean score percentage of 

upper primary and primary ITK volunteers regarding Reliability of ITK scheme is 

93.866 and 90.933 which means that the upper primary ITK volunteers opinion about 

Reliability of ITK scheme is higher than that of primary ITK volunteers. The mean 

score percentage of upper primary and primary ITK volunteers regarding Students 

involvement in ITK is 95.867 and 95.667 which means that the upper primary ITK 

volunteers opinion about Students involvement in ITK is the same as that of primary 

ITK volunteers. The mean score percentage of upper primary and primary ITK 

volunteers regarding ITK scheme is 96.4 and 95.3 which means that the upper 

primary ITK volunteers opinion about ITK scheme is higher than that of  primary ITK 

volunteers. 
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2. In urban schools it is found that the mean score percentage of upper primary and 

primary ITK volunteers regarding ITK volunteers level of commitment is 82.933 and 

95.267 which means that the upper primary ITK volunteers level of commitment is 

lower than that of primary ITK volunteers. The mean score percentage of upper 

primary and primary ITK volunteers regarding ITK module relevance is 91.266 and 

94.8 which means that the upper primary ITK volunteers opinion about ITK module 

relevance is lower than that of primary ITK volunteers. The mean score percentage of 

upper primary and primary ITK volunteers regarding Reliability of ITK scheme is 

85.933 and 98.667 which means that the upper primary ITK volunteers opinion about 

Reliability of ITK scheme is lower than that of primary ITK volunteers. The mean 

score percentage of upper primary and primary ITK volunteers regarding Students 

involvement in ITK is 88.867 and 98.133 which means that the upper primary ITK 

volunteers opinion about  Students involvement in ITK is lower than that of primary 

ITK volunteers. The mean score percentage of upper primary and primary ITK 

volunteers regarding ITK scheme is 87.4 and 96.66 which means that the upper 

primary ITK volunteers opinion about  ITK scheme is lower than that of  primary ITK 

volunteers. 

3. The mean score percentage of urban and rural ITK volunteers regarding ITK 

volunteers level of commitment is 89.1 and 98.133 which means that the urban ITK 

volunteers level of commitment is lower than that of rural ITK volunteers. The mean 

score percentage of urban and rural ITK volunteers regarding ITK module relevance 

is 93.03 and 97.33 which means that the urban ITK volunteers opinion about ITK 

module relevance is lower than that of rural ITK volunteers. The mean score 

percentage of urban and rural ITK volunteers regarding Reliability of ITK scheme is 

92.3 and 92.4 which means that the urban ITK volunteers opinion about Reliability of 

ITK scheme is the same as that of rural ITK volunteers. The mean score percentage of 

urban and rural ITK volunteers regarding Students involvement in ITK is 93.5 and 

95.867 which means that the urban ITK volunteers opinion about Students 

involvement in ITK is lower than that of rural ITK volunteers. The mean score 

percentage of urban and rural ITK volunteers regarding ITK scheme is 92.033 and 

95.85 which means that the urban ITK volunteers opinion about  ITK scheme is lower 

than that of rural ITK volunteers. 
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4. In rural schools, it is found that the mean score percentage of upper primary and 

primary teachers regarding ITK students Study habit is 81.2 and 79.2 which means 

that the upper primary ITK students’ Study habit is better than that of primary ITK 

students. The mean score percentage of upper primary and primary teachers regarding 

ITK students Learning performance is 81.33 and 80.667 which means that the upper 

primary ITK students Learning performance is better than that of primary ITK 

students. The mean score percentage of upper primary and primary teachers regarding 

ITK students Exam anxiety is 82.93 and 82.667 which means that the upper primary 

ITK students Exam anxiety is higher than that of primary ITK students. The mean 

score percentage of upper primary and primary teachers regarding ITK students 

Achievement is 84.53 and 86.267 which means that the upper primary ITK students 

Achievement is lower than that of primary ITK students.The mean score percentage 

of upper primary and primary teachers regarding ITK students classroom performance 

is 82.53 and 82.33 which means that the upper primary ITK students classroom 

performance is higher than that of  primary ITK students. 

5. In urban schools, it is found that the mean score percentage of upper primary and 

primary teachers regarding ITK students Study habit is 74.8 and 72.667 which means 

that the upper primary ITK students Study habit is better than that of primary ITK 

students. The mean score percentage of upper primary and primary teachers regarding 

ITK students Learning performance is 76.67 and 81.33 which means that the upper 

primary ITK students Learning performance is lower than that of primary ITK 

students. The mean score percentage of upper primary and primary teachers regarding 

ITK students Exam anxiety is 78.6 and 70.4 which means that the upper primary ITK 

students Exam anxiety is higher than that of primary ITK students. The mean score 

percentage of upper primary and primary teachers regarding ITK students 

Achievement is 78.6 and 70.4 which means that the upper primary ITK students 

Achievement is higher than that of primary ITK students.The mean score percentage 

of upper primary and primary teachers regarding ITK students classroom performance 

is 77 and 74.133 which means that the upper primary ITK students classroom 

performance is higher than that of  primary ITK students. 
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6. The mean score percentage of teachers regarding urban and rural ITK students 

Study habit is 73.73 and 80.2 which means that the urban ITK students Study habit is 

lower than that of rural ITK students. The mean score percentage of teachers 

regarding urban and rural ITK students Learning performance is 77.53 and 81which 

means that the urban ITK students Learning performance is lower than that of rural 

ITK students. The mean score percentage of  teachers regarding urban and rural ITK 

students Exam anxiety is 74.5 and 82.8 which means that the urban ITK students 

Exam anxiety is lower than that of rural ITK students.The mean score percentage of 

teachers regarding urban and rural ITK students Achievement is 77.7 and 88.4 which 

means that the urban ITK students Achievement is lower than that of rural ITK 

students. The mean score percentage of teachers regardingurban and rural ITK 

students classroom performance is 75.567 and 82.433 which means that the urban 

ITK students classroom performance is lower than that of  rural ITK students. 

7. The mean score percentage of male and female teachers opinion regarding ITK 

students Study habit is 79.467 and 74.467 which means that the male teachers opinion 

on ITK students Study habit is better than female teachers. The mean score percentage 

of male and female teachers opinion regarding ITK students Learning performance is 

83.77 and 75.2 which means that the male teachers opinion on ITK students Learning 

performance is higher than female teachers. The mean score percentage of male and 

female teachers opinion regarding ITK students Exam anxiety is 81.833 and 75.467 

which means that the male teachers opinion on ITK students Exam anxiety is higher 

thanfemale teachers. The mean score percentage of male and female teachers opinion 

regarding ITK students Achievement is 85.433 and 77.667 which means that the male 

teachers opinion on ITK students Achievement is higher than female teachers. The 

mean score percentage of male and female teachers opinion regarding ITK students 

classroom performance is 82.583 and 75.42 which means that the male teachers 

opinion on ITK students classroom performance is higher than female teachers. 
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5.2.2 DIFFERENTIAL ANALYSIS 

8. In rural schools, it is seen that, the calculated t-value -0.292 for ITK volunteers 

level of commitment mean score of upper primary and primary handling  group is 

lesser than the table t-value 2.0 at 0.05 level of significance. Therefore, it is proved 

that there exist no significant difference in ITK volunteers level of commitment 

between upper primary and primary handling ITK volunteers group. The calculated t-

value -0.41 for ITK module relevance mean score of upper primary and primary 

handling group is lesser than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there exist no significant difference in ITK module 

relevance between upper primary and primary handling ITK volunteers group.The 

calculated t-value -1.321 for reliability of ITK scheme mean score of upper primary 

and primary handling  group is lesser than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there exist no significant difference in the 

reliability of ITK scheme between upper primary and primary handling ITK 

volunteers group. The calculated t-value 0.1613 for students involvement in ITK 

mean score of upper primary and primary handling  group is lesser than the table 

t-value 2.0 at 0.05 level of significance. Therefore, it is proved that there exist no 

significant difference in the students involvement in ITK between upper primary and 

primary handling ITK volunteers group. The calculated t-value -1.0967 for Opinion 

about ITK Scheme mean score of upper primary and primary handling  group is lesser 

than the table t-value 2.0 at 0.05 level of significance. Therefore, it is proved that 

there exist no significant difference in the Opinion about ITK Scheme between upper 

primary and primary handling ITK volunteers group. 

9. In urban schools, it is seen that, the calculated t-value 3.789 for ITK volunteers 

level of commitment mean score of upper primary and primary handling  group is 

higher than the table t-value 2.0 at 0.05 level of significance. Therefore, it is proved 

that there is significant difference in ITK volunteers level of commitment between 

upper primary and primary handling ITK volunteers group.The calculated t-value 

1.0382 for ITK module relevance mean score of upper primary and primary handling 

group is lesser than the table t-value 2.0 at 0.05 level of significance. Therefore, it is 

proved that there exist no significant difference in ITK module relevance between 

upper primary and primary handling ITK volunteers group.The calculated t-value 
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4.229 for reliability of ITK scheme mean score of upper primary and primary 

handling group is higher than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is significant difference in the reliability of ITK 

scheme between upper primary and primary handling ITK volunteers group. The 

calculated t-value 2.736 for students involvement in ITK mean score of upper primary 

and primary handling  group is higher than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is significant difference in the students 

involvement in ITK between upper primary and primary handling ITK volunteers 

group. The calculated t-value 4.302 for opinion about ITK Scheme mean score of 

upper primary and primary handling  group is higher than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is significant difference in the 

opinion about ITK Scheme between upper primary and primary handling ITK 

volunteers group. 

10. the calculated t-value -4.834 for ITK volunteers level of commitment mean score 

of urban and rural group is higher than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is significant difference in ITK 

volunteers level of commitment between urban and rural ITK volunteers group.The 

calculated t-value -2.342 for ITK module relevance mean score of urban and rural 

group is higher than the table t-value 2.0 at 0.05 level of significance. Therefore, it is 

proved that there is significant difference in ITK module relevance between urban and 

rural ITK volunteers group. The calculated t-value -0.049 for reliability of ITK 

scheme mean score of urban and rural group is lesser than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is no significant difference in 

the reliability of ITK scheme between urban and rural group ITK volunteers 

group.The calculated t-value -1.1955 for students involvement in ITK mean score of 

urban and rural  group is lesser than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is significant difference in the students involvement 

in ITK between urban and rural ITK volunteers group.The calculated t-value -2.865 

for opinion about ITK Scheme mean score of urban and rural  group is higher than the 

table t-value 2.0 at 0.05 level of significance. Therefore, it is proved that there is 

significant difference in the opinion about ITK Scheme between urban and rural ITK 

volunteers group. 
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11. In rural schools the calculated t-value 0.595 for ITK students study habit mean 

score of upper primary and primary group is lower than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is no significant difference in 

ITK students study habit between upper primary and primary group. The calculated t-

value 0.1842 for ITK students learning performance mean score of upper primary and 

primary group is lower than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is no significant difference in ITK students learning 

performance between upper primary and primary group. The calculated t-value 0.099 

for ITK students exam anxiety mean score of upper primary and primary group is 

lower than the table t-value 2.0 at 0.05 level of significance. Therefore, it is proved 

that there is no significant difference in ITK students exam anxiety between upper 

primary and primary group. The calculated t-value -0.6445 for ITK students 

achievement mean score of upper primary and primary group is lower than the table t-

value 2.0 at 0.05 level of significance. Therefore, it is proved that there is no 

significant difference in ITK students achievement between upper primary and 

primary group.The calculated t-value 0.0724 for ITK students classroom performance 

mean score of upper primary and primary group is lower than the table t-value 2.0 at 

0.05 level of significance. Therefore, it is proved that there is no significant difference 

in ITK students classroom performance between upper primary and primary group. 

12. In urban schools the calculated t-value 0.5374 for ITK students study habit mean 

score of upper primary and primary group is lower than the table t-value 2.0 at 0.05 

level of significance. Therefore, it is proved that there is no significant difference in 

ITK students study habit between upper primary and primary group.The calculated t-

value -1.1245 for ITK students learning performance mean score of upper primary 

and primary group is lower than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is no significant difference in ITK students learning 

performance between upper primary and primary group.The calculated t-value -

1.1245 for ITK students exam anxiety mean score of upper primary and primary 

group is lower than the table t-value 2.0 at 0.05 level of significance. Therefore, it is 

proved that there is no significant difference in ITK students exam anxiety between 

upper primary and primary group. The calculated t-value 2.0583 for ITK students 

achievement mean score of upper primary and primary group is higher than the table 

t-value 2.0 at 0.05 level of significance. Therefore, it is proved that there is significant 
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difference in ITK students achievement between upper primary and primary group. 

The calculated t-value 0.752 for ITK students classroom performance mean score of 

upper primary and primary group is lower than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is no significant difference in ITK 

students classroom performance between upper primary and primary group. 

13. The calculated t-value -2.48 for ITK students study habit mean score of urban and 

rural group is higher than the table t-value 2.0 at 0.05 level of significance. Therefore, 

it is proved that there is  significant difference in ITK students study habit between 

urban and rural group.The calculated t-value -1.162 for ITK students learning 

performance mean score of urban and rural group is lower than the table t-value 2.0 at 

0.05 level of significance. Therefore, it is proved that there is no significant difference 

in ITK students learning performance between urban and rural group. The calculated 

t-value -3.371 for ITK students exam anxiety mean score of urban and rural group is 

higher than the table t-value 2.0 at 0.05 level of significance. Therefore, it is proved 

that there is significant difference in ITK students exam anxiety between urban and 

rural group.The calculated t-value -2.873 for ITK students achievement mean score of 

urban and rural group is higher than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is significant difference in ITK students achievement 

between urban and rural group. The calculated t-value -2.908 for ITK students 

classroom performance mean score of urban and rural group is higher than the table t-

value 2.0 at 0.05 level of significance. Therefore, it is proved that there is significant 

difference in ITK students classroom performance between urban and rural group. 

14. The calculated t-value 1.192 for ITK students study habit mean score of male and 

female teachers is lower than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is no significant difference in ITK students study 

habit between male and female teachers. The calculated t-value 3.351 for ITK 

students learning performance mean score of male and female teachers is higher than 

the table t-value 2.0 at 0.05 level of significance. Therefore, it is proved that there is 

significant difference in ITK students learning performance between male and female 

teachers. The calculated t-value 2.537 for ITK students exam anxiety mean score of 

male and female teachers is higher than the table t-value 2.0 at 0.05 level of 

significance. Therefore, it is proved that there is significant difference in ITK students 
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exam anxiety between male and female teachers.The calculated t-value 2.899 for ITK 

students achievement mean score of male and female teachers is higher than the table 

t-value 2.0 at 0.05 level of significance. Therefore, it is proved that there is significant 

difference in ITK students achievement between male and female teachers.The 

calculated t-value 3.045 for ITK students classroom performance mean score of male 

and female teachers is higher than the table t-value 2.0 at 0.05 level of significance. 

Therefore, it is proved that there is significant difference in ITK students classroom 

performance between male and female teachers. 

 
5.2.3 RELATIONSHIP STUDIES 

15. In urban schools, the co-efficient of correlation “r” calculated for ITK scheme and 

ITK students classroom performance at primary level is 0.2008. The Co-efficient of 

correlation ‘r'  lies between 0.00 and +1.00. Hence both ITK scheme and ITK students 

classroom performance at primary level have significant relationship at 0.1 level. The 

strength of correlation is weakly positive. The co-efficient of correlation “r” 

calculated for ITK scheme and ITK students classroom performance at upper level is -

0.0241.  The Co-efficient of correlation ‘r'  lies between 0.00 and -1.00. Hence both 

ITK scheme and ITK students classroom performance at upper primary level have 

very low significant relationship at 0.1 level. The strength of correlation is weakly 

negative. 

16. In rural schools, the co-efficient of correlation “r” calculated for ITK scheme and 

ITK students classroom performance at primary level is 0.103. The Co-efficient of 

correlation ‘r'  lies between 0.00 and +1.00. Hence both ITK scheme and ITK students 

classroom performance at primary level have significant relationship at 0.1 level. The 

strength of correlation is weakly positive. In rural schools, the co-efficient of 

correlation “r” calculated for ITK scheme and ITK students classroom performance at 

upper primary level is 0.0194. The Co-efficient of correlation ‘r' lies between 0.00 and 

+1.00. Hence both ITK scheme and ITK students classroom performance at upper 

primary level have significant relationship at 0.1 level. The strength of correlation is 

weakly positive. 

17. The co-efficient of correlation “r” calculated for ITK scheme and ITK students 

classroom performance in rural schools is 0.0587. The Co-efficient of correlation ‘r' 
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lies between 0.00 and +1.00. Hence both ITK scheme and ITK students classroom 

performance in rural schools have significant relationship at 0.1 level. The strength of 

correlation is weakly positive. 

The co-efficient of correlation “r” calculated for ITK scheme and ITK students 

classroom performance in urban schools is 0.1617. The Co-efficient of correlation ‘r' 

lies between 0.00 and +1.00. Hence both ITK scheme and ITK students classroom 

performance in urban schools have significant relationship at 0.1 level. The strength 

of correlation is weakly positive. 

 
5.3 RECOMMENDATIONS 

·  The class teachers must have regular meetings with the concerned ITK 

volunteers and inform them about the ITK students’ performance in the 

regular classroom. 

·  ITK volunteers must make the ITK students learn with interest and 

involvement. 

·  Government must take steps to review the current status of ITK scheme in all 

the districts of Tamil Nadu and strengthen through ITK co-ordinators and 

teachers. 

·  The education department higher officials such as BEO’s, DEO’s, CEO’s and 

DIET educators can visit ITK centres regularly and give guidance to the ITK 

volunteers. 

 
5.4 EDUCATIONAL IMPLICATIONS OF THE STUDY 

1. Findings of the study will be useful to know whether 

·  The ITK volunteers have full commitment in educating the ITK 

students. 

·  The students are attending the ITK classes with full involvement. 

·  There is any improvement in the classroom performance of the ITK 

students compared to other students in the class. 

2. Findings of the study will be useful for the ITK volunteers to realize the ITK 

student’s performance in the regular classroom. 
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3. Findings of the study will be useful to the teachers, teacher educators, curriculum 

writers and educational policy makers for understanding the current status of ITK 

scheme. 

4. The tool prepared by the investigator will help the educationists to analyse the 

current status, of ITK scheme all the districts of Tamil Nadu. 

5. The findings will help the teachers to understand the level of involvement of the 

ITK students in their ITK classes. 

6. Based on the findings of this study, the teachers and ITK volunteers can categorize 

their students and adopt suitable instructional strategies for class room activities based 

on the level of student’s performance. 

7. This study will help the Government to take decision whether to review the current 

status of ITK scheme in all the districts of Tamil Nadu and strengthen the scheme. 

8. The findings may help the policy makers to compare the effectiveness of ITK 

scheme in rural and urban schools. 

9. The study may also help the policy makers to compare the effectiveness of ITK 

scheme in primary and upper primary schools of Karur district. 

10. The results indicate that, since ITK scheme has very minimum positive effect on 

reducing the learning gap of the ITK students, effective positive changes can be made 

in the classroom, particularly when the ITK volunteers implement innovative strategies 

to improve students involvement. 

 
5.5 SCOPE FOR FURTHER RESEARCH 

1. The study has been carried out among teachers at primary and middle school level 

in four blocks of Karur district. This can be extended to other blocks of Karur district. 

2. The study can be extended to other districts of Tamil Nadu. 

3. The impact of ITK scheme on variables other than students classroom performance 

can be studied. 

4. The dimensions other than those selected for this research can be analysed. 
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5.6 CONCLUSION 

Education through physical modality is the primary goal of the Illam Thedi 

Kalvi Scheme plan. Due to this plan, students won’t have to rely on internet resources 

to further their knowledge because volunteers would do so. In addition, the 

educational gap will be closed with the use of this plan. Each and every student in 

Tamil Nadu would be able to receive an education due to the Scheme. To strengthen 

ITK scheme, it is necessary to analyse its influence in improving the students 

classroom performance. The investigator assessed the Illam Thedi Kalvi scheme by 

consideringITK volunteers level of commitment, ITK module relevance with respect 

to current text book, reliability of ITK scheme and students involvement in ITK. 

Students classroom performance was assessed by considering their study habits, 

participation in class activities, learning performance and student-teacher relationship. 

The investigator being a DIET educator, understood the need and analyzed the 

effectiveness of ITK in filling the learning gap of 1 to 8 standard students and its 

influence on students classroom performance in Karur district. The findings of the 

study, implications, recommendations and scope for future studies are stated clearly in 

this chapter. 
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DATA COLLECTED FROM UPPER PRIMARY VOLUNTEERS 

S.No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 100 100 100 100 100 
2. 100 100 84 100 96 
3. 92 100 100 100 98 
4. 100 92 100 88 95 
5. 100 100 92 100 98 
6. 100 100 84 100 96 
7. 100 84 100 84 92 
8. 100 100 84 100 96 
9. 100 100 84 100 96 
10. 100 100 84 100 96 
11. 100 100 84 100 96 
12. 92 88 92 84 89 
13. 100 100 100 100 100 
14. 100 96 100 100 99 
15. 88 100 92 92 93 

 
DATA COLLECTED FROM PRIMARY VOLUNTEERS 

S.No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability Student 

Involvement Total 

1. 100 88 100 100 97 
2. 100 100 100 100 100 
3. 100 100 100 100 100 
4. 92 100 100 100 98 
5. 100 100 84 100 96 
6. 100 100 84 100 96 
7. 100 100 100 100 100 
8. 96 100 100 80 94 
9. 100 100 76 96 93 
10. 100 84 92 88 91 
11. 96 100 88 96 95 
12. 100 100 96 88 96 
13. 100 100 100 100 100 
14. 100 100 100 100 100 
15. 96 96 100 92 96 

 
 



DATA COLLECTED FROM UPPER PRIMARY TEACHERS 

Sl. No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 92 88 96 100 94 
2. 96 96 88 92 93 
3. 76 76 80 92 81 
4. 76 76 80 92 81 
5. 92 84 100 96 93 
6. 72 84 80 80 79 
7. 76 76 80 76 77 
8. 80 88 80 76 81 
9. 72 76 72 80 75 
10. 84 88 84 92 87 
11. 96 88 92 88 92 
12. 84 88 80 80 83 
13. 92 68 68 64 73 
14. 80 84 88 96 87 
15. 92 88 100 88 92 

 

DATA COLLECTED FROM PRIMARY TEACHERS 

S.No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 84 76 84 100 86 
2. 84 76 80 92 83 
3. 76 92 88 96 88 
4. 88 88 80 88 86 
5. 88 84 80 88 85 
6. 64 72 80 84 75 
7. 64 72 80 84 75 
8. 64 72 80 84 75 
9. 72 72 92 84 80 
10. 100 92 84 96 93 
11. 84 72 76 80 78 
12. 72 72 72 84 75 
13. 76 84 80 72 78 
14. 96 96 96 92 95 
15. 92 100 100 100 98 

 
 
 
 



KADAVUR BLOCK 
DATA COLLECTED FROM UPPER PRIMARY VOLUNTEERS 

S,No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 100 100 88 92 95 
2. 96 88 92 84 90 
3. 84 76 84 76 80 
4. 96 96 96 100 97 
5. 92 92 92 84 90 
6. 100 100 80 92 93 
7. 100 100 100 100 100 
8. 100 100 100 100 100 
9. 100 100 96 100 94 
10. 100 100 68 100 92 
11. 100 100 100 100 100 
12. 100 100 92 100 98 
13. 100 100 100 100 100 
14. 100 100 84 100 96 
15. 100 100 76 100 94 

 
DATA COLLECTED FROM PRIMARY VOLUNTEERS 

S.No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 96 96 96 88 94 
2. 92 96 92 92 93 
3. 100 100 68 100 92 
4. 100 96 96 100 98 
5. 100 100 100 100 100 
6. 100 100 100 100 100 
7. 96 96 100 100 98 
8. 100 96 96 100 98 
9. 92 96 88 84 90 
10. 92 96 84 84 89 
11. 100 100 100 92 98 
12. 100 100 100 100 100 
13. 100 100 100 100 100 
14. 100 100 100 100 100 
15. 100 88 76 96 90 

 
 
 
 



DATA COLLECTED FROM UPPER PRIMARY TEACHERS 

Sl. No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 76 88 84 84 83 
2. 80 96 92 92 90 
3. 80 76 76 76 77 
4. 92 88 88 76 86 
5. 84 72 84 92 83 
6. 76 92 80 72 80 
7. 76 84 76 80 79 
8. 80 80 84 88 83 
9. 80 60 80 68 72 
10. 92 80 80 88 85 
11. 60 72 76 88 74 
12. 88 88 84 92 88 
13. 76 92 80 80 82 
14. 36 28 56 68 47 
15. 100 96 100 100 99 

 
DATA COLLECTED FROM PRIMARY TEACHERS 

S,No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 36 28 56 44 41 
2. 84 84 92 92 88 
3. 76 88 80 92 84 
4. 100 100 100 100 100 
5. 88 92 96 88 91 
6. 84 84 92 96 89 
7. 68 80 76 88 78 
8. 84 92 84 80 88 
9. 72 92 80 80 81 
10 68 76 72 76 73 
11. 80 76 76 80 78 
12. 92 96 100 96 96 
13. 56 44 48 72 55 
14. 88 84 88 80 85 
15. 96 84 88 100 93 

 
 

 
 
 



KR PURAM BLOCK 
DATA COLLECTED FROM UPPER PRIMARY VOLUNTEERS 

S.No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 100 100 96 100 99 
2. 96 100 100 96 98 
3. 100 100 96 100 99 
4. 96 96 100 100 98 
5. 100 96 96 100 98 
6. 100 100 100 100 100 
7. 100 20 96 84 75 
8. 100 100 100 100 100 
9. 100 96 96 96 97 
10. 100 96 100 100 99 
11. 100 92 100 100 98 
12. 100 96 100 100 99 
13. 100 96 100 100 99 
14. 96 96 100 96 97 
15. 100 96 92 96 96 

 
DATA COLLECTED FROM PRIMARY VOLUNTEERS 

S.No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 100 96 92 96 96 
2. 100 96 100 88 96 
3. 96 96 92 96 95 
4. 92 80 96 92 90 
5. 100 96 100 88 96 
6. 100 96 100 88 96 
7. 100 96 100 88 96 
8. 92 92 92 92 92 
9. 28 28 20 24 25 
10. 100 100 96 100 99 
11. 100 100 76 100 94 
12. 100 100 100 100 100 
13. 100 100 96 100 99 
14. 100 100 96 100 99 
15. 100 100 96 100 99 

 
 
 
 
 



DATA COLLECTED FROM UPPER PRIMARY TEACHERS 

Sl.No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 60 80 64 76 70 
2. 76 84 80 80 80 
3. 64 76 84 68 73 
4. 88 96 88 76 87 
5. 60 76 64 88 72 
6. 60 72 80 88 75 
7. 88 88 100 76 88 
8. 80 80 100 84 86 
9. 56 32 68 56 53 
10. 76 80 76 80 78 
11. 80 80 80 80 80 
12. 60 64 40 40 51 
13. 64 56 60 36 54 
14. 56 36 68 56 54 
15. 76 80 64 92 78 

 
DATA COLLECTED FROM PRIMARY TEACHERS 

Sl.No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 72 68 72 40 63 
2. 68 68 76 68 70 
3. 80 72 72 76 75 
4. 80 84 56 80 75 
5. 80 52 68 60 65 
6. 68 92 84 92 84 
7. 68 92 84 92 84 
8. 84 96 96 96 93 
9. 92 92 88 100 93 
10 72 84 52 76 76 
11. 88 96 32 96 78 
12. 96 100 88 96 95 
13. 96 100 96 96 97 
14. 96 92 96 100 96 
15. 100 96 96 100 98 

 
 
 
 
 

 



KULITHALAI BLOCK 
DATA COLLECTED FROM UPPER PRIMARY VOLUNTEERS 

S,No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 96 96 100 100 98 
2. 100 100 96 96 98 
3. 96 96 100 100 98 
4. 96 100 96 100 98 
5. 96 96 100 100 98 
6. 100 100 100 100 100 
7. 20 96 100 96 78 
8. 100 100 100 96 97 
9. 96 100 100 96 98 
10. 96 96 100 100 98 
11. 94 100 100 100 99 
12. 96 100 100 100 99 
13. 92 100 100 100 98 
14. 96 100 96 100 98 
15. 96 84 100 92 93 

 
DATA COLLECTED FROM PRIMARY VOLUNTEERS 

S,No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 84 100 96 92 93 
2. 92 100 96 28 79 
3. 72 96 96 100 91 
4. 88 92 80 100 90 
5. 96 100 96 100 98 
6. 96 100 96 100 98 
7. 96 100 96 100 98 
8. 100 92 92 100 96 
9. 72 78 78 78 76 
10. 68 100 100 100 92 
11. 80 100 100 100 95 
12. 80 100 100 100 95 
13. 80 100 100 100 95 
14. 68 96 100 100 91 
15. 76 100 96 100 93 

 
 
 
 
 



DATA COLLECTED FROM UPPER PRIMARY TEACHERS 

Sl. No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 64 64 84 92 76 
2. 88 96 92 84 90 
3. 88 92 88 80 87 
4. 88 96 80 96 90 
5. 88 100 100 100 97 
6. 64 48 68 84 66 
7. 68 64 74 60 66 
8. 100 100 100 100 100 
9. 84 96 84 100 91 
10. 84 88 84 84 85 
11. 92 96 88 100 94 
12. 88 92 76 100 71 
13. 68 64 68 68 67 
14. 64 100 76 68 77 
15. 72 76 80 68 74 

 
DATA COLLECTED FROM PRIMARY TEACHERS 

S,No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 80 80 80 96 84 
2. 48 40 64 64 50 
3. 40 40 48 32 40 
4. 40 48 44 44 44 
5. 40 44 44 64 48 
6. 40 44 44 64 48 
7. 68 76 64 68 69 
8. 68 76 64 68 69 
9. 68 76 64 68 69 
10 52 80 72 80 71 
11. 76 80 72 80 77 
12. 84 80 72 80 79 
13. 88 100 84 100 93 
14. 88 84 80 78 82 
15. 60 68 60 48 59 

 
 
 
 



DATA COLLECTED FROM URBAN-MALE TEACHERS 

Sl. No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 64 64 84 92 76 

2. 88 96 92 84 90 

3. 88 92 88 80 87 

4. 88 96 80 96 90 

5. 88 100 100 100 97 

6. 64 48 68 84 66 

7. 68 64 74 60 66 

8. 100 100 100 100 100 

9. 68 76 64 68 69 

10. 52 80 72 80 71 

11. 76 80 72 80 77 

12. 84 80 72 80 79 

13. 88 100 84 100 93 

14. 88 84 80 78 82 

15. 60 68 60 48 59 

16. 60 80 64 76 70 

17. 76 84 80 80 80 

18.. 64 76 84 68 73 

19 88 96 88 76 87 

20. 60 76 64 88 72 

21. 60 72 80 88 75 

22. 88 88 100 76 88 

23. 80 80 100 84 86 

24. 92 92 88 100 93 

25. 72 84 52 76 76 

26. 88 96 32 96 78 

27. 96 100 88 96 95 

28. 96 100 96 96 97 

29. 96 92 96 100 96 

30. 100 96 96 100 98 
 



DATA COLLECTED FROM URBAN-FEMALE TEACHERS 

Sl.No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 80 80 80 96 84 

2. 48 40 64 64 50 

3. 40 40 48 32 40 

4. 40 48 44 44 44 

5. 40 44 44 64 48 

6. 40 44 44 64 48 

7. 68 76 64 68 69 

8. 68 76 64 68 69 

9. 84 96 84 100 91 

10. 84 88 84 84 85 

11. 92 96 88 100 94 

12. 88 92 76 100 71 

13. 68 64 68 68 67 

14. 64 100 76 68 77 

15. 72 76 80 68 74 

16. 56 32 68 56 53 

17. 76 80 76 80 78 

18.. 80 80 80 80 80 

19 60 64 40 40 51 

20. 64 56 60 36 54 

21. 56 36 68 56 54 

22. 76 80 64 92 78 

23. 72 68 72 40 63 

24. 68 68 76 68 70 

25. 80 72 72 76 75 

26. 80 84 56 80 75 

27. 80 52 68 60 65 

28. 68 92 84 92 84 

29. 68 92 84 92 84 

30. 84 96 96 96 93 
 



DATA COLLECTED FROM RURAL-MALE TEACHERS 

Sl.No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 92 88 96 100 94 

2. 96 96 88 92 93 

3. 76 76 80 92 81 

4. 76 76 80 92 81 

5. 92 84 100 96 93 

6. 72 84 80 80 79 

7. 76 76 80 76 77 

8. 80 88 80 76 81 

9. 84 76 84 100 86 

10. 84 76 80 92 83 

11. 76 92 88 96 88 

12. 88 88 80 88 86 

13. 88 84 80 88 85 

14. 64 72 80 84 75 

15. 64 72 80 84 75 

16. 76 88 84 84 83 

17. 80 96 92 92 90 

18.. 80 76 76 76 77 

19 92 88 88 76 86 

20. 84 72 84 92 83 

21. 76 92 80 72 80 

22. 76 84 76 80 79 

23. 80 80 84 88 83 

24. 36 28 56 44 41 

25. 84 84 92 92 88 

26. 76 88 80 92 84 

27. 100 100 100 100 100 

28. 88 92 96 88 91 

29. 84 84 92 96 89 

30. 68 80 76 88 78 
 



DATA COLLECTED FROM RURAL-FEMALE TEACHERS 

Sl.No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 72 76 72 80 75 

2. 84 88 84 92 87 

3. 96 88 92 88 92 

4. 84 88 80 80 83 

5. 92 68 68 64 73 

6. 80 84 88 96 87 

7. 92 88 100 88 92 

8. 64 72 80 84 75 

9. 72 72 92 84 80 

10. 100 92 84 96 93 

11. 84 72 76 80 78 

12. 72 72 72 84 75 

13. 76 84 80 72 78 

14. 96 96 96 92 95 

15. 92 100 100 100 98 

16. 80 60 80 68 72 

17. 92 80 80 88 85 

18.. 60 72 76 88 74 

19 88 88 84 92 88 

20. 76 92 80 80 82 

21. 36 28 56 68 47 

22. 100 96 100 100 99 

23. 84 92 84 80 88 

24. 72 92 80 80 81 

25. 68 76 72 76 73 

26. 80 76 76 80 78 

27. 92 96 100 96 96 

28. 56 44 48 72 55 

29. 88 84 88 80 85 

30. 96 84 88 100 93 
 



DATA COLLECTED FROM URBAN-UPPER PRIMARY TEACHERS 

Sl.No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 60 80 64 76 70 

2. 76 84 80 80 80 

3. 64 76 84 68 73 

4. 88 96 88 76 87 

5. 60 76 64 88 72 

6. 60 72 80 88 75 

7. 88 88 100 76 88 

8. 80 80 100 84 86 

9. 56 32 68 56 53 

10. 76 80 76 80 78 

11. 80 80 80 80 80 

12. 60 64 40 40 51 

13. 64 56 60 36 54 

14. 56 36 68 56 54 

15. 76 80 64 92 78 

16. 64 64 84 92 76 

17. 88 96 92 84 90 

18.. 88 92 88 80 87 

19 88 96 80 96 90 

20. 88 100 100 100 97 

21. 64 48 68 84 66 

22. 68 64 74 60 66 

23. 100 100 100 100 100 

24. 84 96 84 100 91 

25. 84 88 84 84 85 

26. 92 96 88 100 94 

27. 88 92 76 100 71 

28. 68 64 68 68 67 

29. 64 100 76 68 77 

30. 72 76 80 68 74 
 



DATA COLLECTED FROM URBAN- PRIMARY TEACHERS 

Sl.No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 72 68 72 40 63 

2. 68 68 76 68 70 

3. 80 72 72 76 75 

4. 80 84 56 80 75 

5. 80 52 68 60 65 

6. 68 92 84 92 84 

7. 68 92 84 92 84 

8. 84 96 96 96 93 

9. 92 92 88 100 93 

10. 72 84 52 76 76 

11. 88 96 32 96 78 

12. 96 100 88 96 95 

13. 96 100 96 96 97 

14. 96 92 96 100 96 

15. 100 96 96 100 98 

16. 80 80 80 96 84 

17. 48 40 64 64 50 

18.. 40 40 48 32 40 

19 40 48 44 44 44 

20. 40 44 44 64 48 

21. 40 44 44 64 48 

22. 68 76 64 68 69 

23. 68 76 64 68 69 

24. 68 76 64 68 69 

25. 52 80 72 80 71 

26. 76 80 72 80 77 

27. 84 80 72 80 79 

28. 88 100 84 100 93 

29. 88 84 80 78 82 

30. 60 68 60 48 59 
 



DATA COLLECTED FROM RURAL-UPPER PRIMARY TEACHERS 

Sl.No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 92 88 96 100 94 

2. 96 96 88 92 93 

3. 76 76 80 92 81 

4. 76 76 80 92 81 

5. 92 84 100 96 93 

6. 72 84 80 80 79 

7. 76 76 80 76 77 

8. 80 88 80 76 81 

9. 72 76 72 80 75 

10. 84 88 84 92 87 

11. 96 88 92 88 92 

12. 84 88 80 80 83 

13. 92 68 68 64 73 

14. 80 84 88 96 87 

15. 92 88 100 88 92 

16. 76 88 84 84 83 

17. 80 96 92 92 90 

18.. 80 76 76 76 77 

19 92 88 88 76 86 

20. 84 72 84 92 83 

21. 76 92 80 72 80 

22. 76 84 76 80 79 

23. 80 80 84 88 83 

24. 80 60 80 68 72 

25. 92 80 80 88 85 

26. 60 72 76 88 74 

27. 88 88 84 92 88 

28. 76 92 80 80 82 

29. 36 28 56 68 47 

30. 100 96 100 100 99 
 



DATA COLLECTED FROM RURAL- PRIMARY TEACHERS 

Sl.No 
Study 
Habit 

Participation 
in Class 

Activities 

Learning 
Performance 

Teacher 
Student 

relationship 
Total 

1. 84 76 84 100 86 

2. 84 76 80 92 83 

3. 76 92 88 96 88 

4. 88 88 80 88 86 

5. 88 84 80 88 85 

6. 64 72 80 84 75 

7. 64 72 80 84 75 

8. 64 72 80 84 75 

9. 72 72 92 84 80 

10. 100 92 84 96 93 

11. 84 72 76 80 78 

12. 72 72 72 84 75 

13. 76 84 80 72 78 

14. 96 96 96 92 95 

15. 92 100 100 100 98 

16. 36 28 56 44 41 

17. 84 84 92 92 88 

18.. 76 88 80 92 84 

19 100 100 100 100 100 

20. 88 92 96 88 91 

21. 84 84 92 96 89 

22. 68 80 76 88 78 

23. 84 92 84 80 88 

24. 72 92 80 80 81 

25. 68 76 72 76 73 

26. 80 76 76 80 78 

27. 92 96 100 96 96 

28. 56 44 48 72 55 

29. 88 84 88 80 85 

30. 96 84 88 100 93 
 



DATA COLLECTED FROM URBAN-UPPER PRIMARY VOLUNTEERS 

S,No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 100 100 96 100 99 

2. 96 100 100 96 98 

3. 100 100 96 100 99 

4. 96 96 100 100 98 

5. 100 96 96 100 98 

6. 100 100 100 100 100 

7. 100 20 96 84 75 

8. 100 100 100 100 100 

9. 100 96 96 96 97 

10. 100 96 100 100 99 

11. 100 92 100 100 98 

12. 100 96 100 100 99 

13. 100 96 100 100 99 

14. 96 96 100 96 97 

15. 100 96 92 96 96 

16. 96 96 100 100 98 

17. 100 100 96 96 98 

18.. 96 96 100 100 98 

19 96 100 96 100 98 

20. 96 96 100 100 98 

21. 100 100 100 100 100 

22. 20 96 100 96 78 

23. 100 100 100 96 97 

24. 96 100 100 96 98 

25. 96 96 100 100 98 

26. 94 100 100 100 99 

27. 96 100 100 100 99 

28. 92 100 100 100 98 

29. 96 100 96 100 98 

30. 96 84 100 92 93 
 



DATA COLLECTED FROM URBAN- PRIMARY VOLUNTEERS 

S,No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 72 68 72 40 63 

2. 68 68 76 68 70 

3. 80 72 72 76 75 

4. 80 84 56 80 75 

5. 80 52 68 60 65 

6. 68 92 84 92 84 

7. 68 92 84 92 84 

8. 84 96 96 96 93 

9. 92 92 88 100 93 

10. 72 84 52 76 76 

11. 88 96 32 96 78 

12. 96 100 88 96 95 

13. 96 100 96 96 97 

14. 96 92 96 100 96 

15. 100 96 96 100 98 

16. 84 100 96 92 93 

17. 92 100 96 28 79 

18.. 72 96 96 100 91 

19 88 92 80 100 90 

20. 96 100 96 100 98 

21. 96 100 96 100 98 

22. 96 100 96 100 98 

23. 100 92 92 100 96 

24. 72 78 78 78 76 

25. 68 100 100 100 92 

26. 80 100 100 100 95 

27. 80 100 100 100 95 

28. 80 100 100 100 95 

29. 68 96 100 100 91 

30. 76 100 96 100 93 
 



DATA COLLECTED FROM RURAL- UPPER PRIMARY VOLUNTEERS  

S,No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 100 100 100 100 100 

2. 100 100 84 100 96 

3. 92 100 100 100 98 

4. 100 92 100 88 95 

5. 100 100 92 100 98 

6. 100 100 84 100 96 

7. 100 84 100 84 92 

8. 100 100 84 100 96 

9. 100 100 84 100 96 

10. 100 100 84 100 96 

11. 100 100 84 100 96 

12. 92 88 92 84 89 

13. 100 100 100 100 100 

14. 100 96 100 100 99 

15. 88 100 92 92 93 

16. 100 100 88 92 95 

17. 96 88 92 84 90 

18.. 84 76 84 76 80 

19 96 96 96 100 97 

20. 92 92 92 84 90 

21. 100 100 80 92 93 

22. 100 100 100 100 100 

23. 100 100 100 100 100 

24. 100 100 96 100 94 

25. 100 100 68 100 92 

26. 100 100 100 100 100 

27. 100 100 92 100 98 

28. 100 100 100 100 100 

29. 100 100 84 100 96 

30. 100 100 76 100 94 
 



DATA COLLECTED FROM RURAL- PRIMARY VOLUNTEERS 

S,No 
ITK 

Volunteers 
commitment 

Module 
relevance Reliability 

Student 
Involvement Total 

1. 100 88 100 100 97 

2. 100 100 100 100 100 

3. 100 100 100 100 100 

4. 92 100 100 100 98 

5. 100 100 84 100 96 

6. 100 100 84 100 96 

7. 100 100 100 100 100 

8. 96 100 100 80 94 

9. 100 100 76 96 93 

10. 100 84 92 88 91 

11. 96 100 88 96 95 

12. 100 100 96 88 96 

13. 100 100 100 100 100 

14. 100 100 100 100 100 

15. 96 96 100 92 96 

16. 96 96 96 88 94 

17. 92 96 92 92 93 

18.. 100 100 68 100 92 

19 100 96 96 100 98 

20. 100 100 100 100 100 

21. 100 100 100 100 100 

22. 96 96 100 100 98 

23. 100 96 96 100 98 

24. 92 96 88 84 90 

25. 92 96 84 84 89 

26. 100 100 100 92 98 

27. 100 100 100 100 100 

28. 100 100 100 100 100 

29. 100 100 100 100 100 

30. 100 88 76 96 90 
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